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editing of your submission, please let the editor know. We appreciate your input and 
assistance. 

Contact: Kevin Carter at khsuz@hotmail.com
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Manitoba Teachers’ Society, 191 Harcourt Street, Winnipeg, 
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voices

PRESIDENT’S VOICE
Kim Hewlett

The TEAL Manitoba Executive com-
mittee consists of approximately fifteen 
members, including rural representa-
tives from the North and South of 
Manitoba, who are eager to prepare and 
plan this year’s professional develop-
ment opportunities for EAL educators.  
The majority of our time is focused on 
creating journals, hosting TEAL Mani-
toba SAG Conferences, and arranging 
EAL Café gatherings. Your financial 
support through subscriptions and 
membership fees enable us to serve an 
increasing demographic that is occur-
ring in our K-12 and adult education 
programs. We would like to thank you 
for your interest and encourage you to 
submit ideas for initiatives you would 
like us to consider regarding EAL pro-
gramming.

Last year, the TEAL Manitoba Execu-
tive celebrated the following areas of 
growth and development:
• a tremendous response from mem-

bership for initiating and creating 
a partnership       between K-12 
educators and adult instructors to 
plan a 2009 TEAL Manitoba SAG 
conference to support immigrant 
family settlement;

• a phenomenal rise in registrations 
for the 2009 TEAL Manitoba SAG 
Conference from approximately 163 
to 500 participants;

• a significant increase for journal 
submissions as well as;

• an exceptional turnout of partici-
pants at the EAL café to learn more 
about how to promote intercultural 
understanding.

TEAL Manitoba begins the school year 
with a change to some of our executive 
positions. On behalf of our organiza-
tion, I would like to thank Tracey 
Giesbrecht, Richard Iwabuchi, Janaki 
Balakrishnan, and Mary McCormick 
for their valuable service. It has been 
an honor and pleasure to have the 

opportunity to work with them. They 
were contributing members of the orga-
nization and their voices will be greatly 
missed this year. Tracey Giesbrecht and 
Richard Iwabuchi served as journal 
editors for two years. Kevin Carter will 
be assuming the role of journal editor. 
Janaki Balakrishnan served as treasurer 
last year.  June Shymko has kindly of-
fered to mentor Liana Ferriera to be-
come treasurer for this year. Although 
Mary McCormick will continue to par-
ticipate on the 2010 TEAL Manitoba 
SAG Committee, Melanie Davlutt and 
Katie Cherniak will organize the EAL 
Café events. 

I would like to welcome our new execu-
tive for this year! Some are returning 
members and others are new. It is an 
honor and privilege to present to you:

Vice President: Sandra Melo
Past President: Diana Turner
Secretary: Simone Kirwan
Treasurer: June Shymko and Liana Ferreira
TEAL Manitoba Journal Editor: Kevin 

Carter
2010 SAG Co-Chairs: Sandra Melo and 

Liana Ferreira
Membership Chair: June Shymko
SAG Registrar: Gigi Fallorin
CCLB Representative: June Shymko
TESL Canada Representative: Jennifer 

Loewen
TESL Canada Foundation Representa-

tive: Warren Hingley
SAG Council Representative: Luisa Igne
EAL Café Organizers: Katie Cherniak and 

Melanie Davlut
EAL Fund Chair: Katie Cherniak
TEAL Website Masters: Diana Turner
Manitoba Education  Representative: 

Diana Turner
Members at Large:
Catherine Carlyle
Cheryl Campbell
Maureen Lodge-Zaparnick
Maria Heron
Barbara Young

PROMOTION OF UPCOMING EVENTS 

The 2010 TEAL Manitoba SAG 
Conference Committee has organized 
a spectacular TEAL Manitoba SAG 
conference to be held on October 22, 
2010 at Daniel McIntyre Collegiate. 
We promise people who are thinking 
about attending this special area group 
that it will to be a very exciting day!  
Following the key note presentation 
from the Human Rights Museum, 
there will be a number of break-out 
sessions to reinforce the theme of the 
conference “Celebrating the Right to 
Learn: Empowering Change and Tak-
ing Action in EAL Education.” The 
conference program provides a wide 
range of sessions for elementary, junior, 
senior high and post secondary educa-
tors. Several publishers will display the 
latest EAL materials for participants to 
preview. The 2010 TEAL Manitoba 
SAG registration form will be on the 
TEAL Manitoba website for the be-
ginning of September. We would like 
to encourage you to mark this day on 
your calendar and we look forward to 
seeing you there! 

Please let others know in your school, 
circulate the 2010 TEAL Manitoba 
SAG program, and encourage those 
who are involved with EAL students 
(content area teachers, teacher assis-
tants, counselor or resource teachers, 
administrators, and superintendents) 
to attend!

The coming year holds many excit-
ing and promising opportunities for 
development and growth. I am very 
appreciative of the Executive for its 
dedication, creativity, perseverance, 
commitment and many volunteer 
hours in keeping TEAL Manitoba re-
sponsive to the needs of EAL educators 
and students. Please contact me with 
questions, suggestions, or concerns 
as to how we can better serve you at 
khewlett@mts.net.



TEAL MANITOBA JOURNAL — VOLUME 26 NUMBER 1—OCTOBER 2010 3

EDITORS’ VOICE
Kevin Carter

Teaching EAL students requires more 
than a mastery of the English language 
due to the influence that sociocultural 
factors have on learners’ perceptions 
of the learning environment, society, 
themselves, and others. Educators must 
therefore be able to peer through the 
multiple lenses of their students, along-
side the lens of the dominant culture, 
and facilitate the integration of them 
into a hybrid whole. This “third space” 
(Bahbah, 1990) allows EAL learners a 
new space to express themselves without 
having to fully abandon their previous 
identity or to fully submit to the identity 
of the dominant culture. Appropriate 
negotiation of this space by all members 
of the learning community creates a pow-
erful learning environment. Studies into 
identity construction and negotiation are 
therefore important to us as educators 
because they give us clues on how to fa-
cilitate a classroom culture that gives “le-
gitimate peripheral participation” (Lave 
& Wenger, 1991) to all members of the 
learning community. Both the October 
and November issues of the TEAL MB 
Journal are therefore dedicated to the 
construction and negotiation of identity. 
Each author in this issue brings a differ-
ent perspective and voice to the discus-
sion on the role of identity in learning 
English as an additional language. The 
opening piece in this issue is a poem by 
Susan Dewick which serves to illustrate 
the internal struggles that students have 
in the initial stages of language acquisi-
tion. It also implies that without the 
judicial use of students’ first language 
(L1), novice EAL learners may come to 
view themselves as being incompetent. 
However, when teachers abandon the 
“monolingual principle” (Howatt, 1984) 
and allow students access to their L1; 
students cease to identify themselves 
as unskilled learners   and once again 
become full members of a learning 
community. This approach thus lifts 
the shadow of doubt and confusion 
from learners, ensures their legitimate 
peripheral participation, and forms the 

foundation upon which to build from.
It is often hard for many teachers to 
empathize with EAL learners because 
they have not directly experienced the 
struggles inherent with learning a new 
language and culture. Eunhee Buettner 
therefore offers us a unique insight into 
the phenomenon of shifting identi-
ties among EAL learners, having gone 
through the process herself. She dis-
cusses learner identity, social identity, 
cultural identity, and ethnic identity 
within the context of language learn-
ing environments. Her personal stories 
of negotiating these shifting identities 
bring authenticity to the discussion. 
Her recommendations for teachers and 
communities help to facilitate EAL learn-
ers’ positive identity construction and 
negotiation.
While EAL teachers may do their best 
within the confines of their classrooms 
to facilitate students’ legitimate periph-
eral participation, there are still systemic 
problems within University institutions 
that negatively affect EAL learners’ self-
confidence, self-efficiency, and sense of 
belonging. In the November issue of 
the TEAL MB Journal, Kaleigh Quinn 
will address these problems. This is a 
critical area of concern as the University 
represents access to social and economic 
capital. Many of our EAL learners aspire 
to attend Canadian Universities, but 
without providing them the tools and 
social networks to negotiate the system 
of higher education, the barriers may be 
too much to overcome. 
Each of these voices adds value to what 
we do as EAL teachers and stresses the 
importance of the job that we do on a 
daily basis. It is only by adding our voices 
to the discussion that we may develop 
empowering pedagogies for our learners. 
Thank you to all of our contributors, in-
cluding reviews and lesson plans provided 
by Dr. Yi Li, Claudette Philippot, Diana 
Ishigaki, Angela Kapoor Dozois, Shayne 
Dahl, and Sharma Ojah.  

Centre for  
Canadian 
Language 
Benchmarks

www.language.ca

Keep up with all 
things CCLB by 
visiting the Centre for 
Canadian Language 
Benchmarks’ website 
on a regular basis
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Igne
Daniel McIntyre Collegiate Institute
L01 – Senior Years – Room 2
This session will focus on activities and re-
sources for high school EAL literacy level.

The Educational Assistant’s Role in an EAL 
Classroom – George Bain
Daniel McIntyre Collegiate Insti-
tute 
L01 – Senior Years – Room 46
This session will cover a variety of topics. 
Some of the topics discussed will include: 
1. the importance of communication 
between EA’s and teachers; and EA’s and 
students; 2. how can an EA support a 
teacher effectively? 3. The EA’s knowledge 
of the subject matter being taught.

Teaching Science to the EAL Learner - 
Kristin Melnyk
Daniel McIntyre Collegiate Institute
Repeat Sessions L01 or L02 – Senior 
Years - Room 50
Strategies, activities and resources that 
can help supplement teaching EAL 
students, in the Sciences, will be dis-
cussed. Teachers are encouraged to bring 
exemplars of successful techniques they 
have used in their classroom for further 
collaboration.

Walk a Mile in Their Shoes – Jennifer 
Nicholson
Daniel McIntyre Collegiate Institute
L01 – General – Room 11
We have newcomers entering our classes 
coming from all over the world and we ex-
pect them not only to learn the course we 
are teaching in another language, but also 
to adapt to and understand our society’s 
cultural norms. Could we do the same if 
we moved to their countries? Please join 
me as I share my experiences volunteering 
at a high school in rural Sudan to gain a 
better appreciation of what Canada might 
be like coming from an underdeveloped 
country. You might be surprised!

High School EAL Math Strategies – Jen-
nifer Nicholson

TEACHERS OF ENGLISH AS AN 
ADDITIONAL LANGUAGE
CELEBRATING THE RIGHT TO 
LEARN: 
EMPOWERING CHANGE AND 
TAKING ACTION IN EAL EDUCA-
TION
Daniel McIntyre Collegiate Institute, 720 
Alverston Street

KEYNOTE
CANADIAN MUSEUM FOR HUMAN RIGHTS
Most museums celebrate the past. This 
one will change the future.
In 2012, the doors will open to one of 
Canada’s newest national museums, the 
Canadian Museum for Human Rights. 
It will be a beacon for Canadians and 
for people around the world to explore 
human rights and to promote dialogue, 
understanding, and respect. The Mu-
seum will welcome people of all ages, 
genders, abilities, cultures, orientation, 
and beliefs; inviting us all to help combat 
prejudice, intolerance, and discrimina-
tion.
The Canadian Museum for Human 
Rights will be the first national mu-
seum in Canada’s history to be located 
outside the National Capital Region. 
It has been strategically located in 
Winnipeg, Manitoba, where some of 
Canada’s most diverse communities, 
attracting immigrants from around the 
world and strengthened by significant 
Francophone, First Nations, and Métis 
populations. 
Though the magnificent architecture 
may draw people in, it will be the stories 
that make the journey meaningful and 
inspiring. The Museum will bring many 
people together, challenging everyone 
to think more broadly and to consider 
others’ points of view. Canadians and 
citizens from around the world will 
contribute to the development of the 
Museum’s content by sharing their sto-
ries and experiences with human rights 
scholars, specialists, and leaders who 
will cross the nation to seek stories from 
individuals, organizations, and groups.

Join us on October 22, 2010 to hear 
the keynote address from the Canadian 
Museum for Human Rights as they help 
EAL teachers and learners in Manitoba 
“Celebrate the Right to Learn”.
www.humanrightsmuseum.ca

TEAL Conference Schedule
8:45-9:00 Registration and coffee
9:00-10:00 – Keynote speaker
10:15-10:30 – Nutrition Break
10:30-11:45 – L01
11:45-1:00 – Lunch
1:00-1:30 – Awards
1:30-2:15 – Students’ presentation
2:15-2:30 – Nutrition Break
2:30-3:30 – L02

SESSIONS: 
N.B. These are only some of the sessions being 
offered by TEAL Manitoba.  More sessions will be 
added online.  Please see www.tealmanitoba.ca for 
updates.  This conference does not pre-register for 
break-out sessions.

Bilingual Coaches in Low Literacy EAL 
Classes - Ana Azevedo
Winnipeg School Division
L01 – General - Room 51
This workshop is an introduction to 
the process of effectively using language 
coaches in low EAL literacy classes. This 
session will equip low literacy EAL teach-
ers with practical preparation for help-
ing their students to be more successful 
language and culture learners with the 
assistance of bilingual language coaches.

Drama in the EAL Classroom - Rebecca 
Perlmutter
Daniel McIntyre Collegiate Institute
L01 – General - Room 49
Yes, we want to create drama! This 
workshop will offer a variety of drama 
improvisation techniques that promote 
fluency. Lesson in speech patterns, pres-
ent, past, and present perfect tenses will 
be at the heart of these improvs. Partici-
pation required!

Ideas for Teaching EAL Literacy – Luisa 

new
s
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Daniel McIntyre Collegiate Institute
L02 – Middle Years & Senior Years – 
Room 11
Students find Math challenging enough 
without the added struggle of doing it 
in another language. I teach Math to 
students in designated EAL courses and 
have found some strategies that are effec-
tive at getting students engaged. These 
strategies would work for regular classes 
with EAL students in the mix. Please 
come if you are looking for some ideas 
for middle years or high school students. 
Hand-outs will be provided.
Essential Skills… For Life – Phyllis Mann
Workplace Education Manitoba
Repeat Sessions L01 or L02 – Senior 
Years - Room 38
Essential Skills are the skills needed for 
work, learning and life. A survey of em-
ployers from across Canada found that 
there are nine skills that are essential to 
success in today’s workplace. You will 
leave this interactive workshop with 
the knowledge and skills you need to 
be able to increase workplace Essential 
Skills relevance in your learner material 
preparation and lesson-planning.

Aboriginal Language and Culture Mainte-
nance and University Life: 3 Case Studies 
– Naghmeh Babaee
University of Manitoba
L01 – Aboriginal Education & General –
 Room 35
Aboriginal people in Canada have been 
able to speak their own first languages 
and teach their own language and culture 
to their children only for around 2 cen-
turies. This research has tried to examine 
how a university in the Prairies has been 
successful in Aboriginal language and 
culture maintenance. Through a qualita-
tive approach, 3 single case studies were 
done, data were collected through an 
in-depth semi-structured interview with 
each of the 3 participants and emerg-
ing themes were analyzed. The results 
indicate that indigenous language and 
culture are very important for the par-
ticipants. Moreover, the role of university 
is positive to all participants as regards 
facilities for Aboriginal students and to 
2 of them, as regards Aboriginal language 

and culture. Although the participants 
didn’t expect to learn more about their 
indigenous language and culture before 
coming to university, after entering, they 
expect it to celebrate more cultural events, 
continue providing services and teach 
more Aboriginal languages.

Digital Imaging to Trigger the Imagina-
tion – Barb Hall
L02 – General – Room 42
This session will give teachers ideas for us-
ing digital cameras to enhance the English 
as an Additional Language curriculum, 
but can be modified to use with regular 
classes as well. We will explore ideas such 
as, word scavenger hunts, short story or 
poem illustration, and stop action anima-
tion. Ideas on how students can present 
their “findings” will also be addressed. 
Although some digital cameras will be 
available at this session, it is suggested 
that the participants bring their own 
camera if they wish to personally be able 
to do each activity and/or save their work.

Teaching Canadian History to New Cana-
dians – Analee Pangan
Daniel McIntyre Collegiate Institute
Repeat Sessions L01 or L02 – Senior 
Years – Room 39
Infused into Canadian culture, from 
our media to decisions that affect our 
everyday lives, is our history as a country. 
Many come to Canada hoping for a sec-
ond chance, a secure future, a better life, 
but little know the history that brought 
this young country to be the desirable 
one it is today. Canada is much more 
than what is seen on TV. This presenta-
tion focuses on interactive hands on les-
sons involving Canada’s past, which can 
be used in classrooms that have a wide 
range of EAL learners. The activities of 
this class are taken from a course that 
caters to students of all learning levels, 
including ones with basic knowledge of 
historical writing or organizations, such 
as timelines, research, etc., to masters of 
creative presentations.

EAL Intake Assessment – Lorraine Ilagan
Daniel McIntyre Collegiate Institute
L02 – Senior Years – Room 49

This session will provide participants with 
examples of Daniel McIntyre Collegiate’s 
Intake Assessment practice. Intake tests, 
rubrics, and first day orientation ideas 
will be shared.

Teaching Culture as a Language Skill – 
Lisa Vogt, Cynthia Fines and Randy Plett 
Enhanced English Skills for Employment
L01 & L02 – General – Room 47
Language learners work hard to improve 
their reading, writing, listening and 
speaking skills. Many feel frustrated when 
they still are not able to make the best im-
pression on employers or fully understand 
their co-workers. Could culture be a fifth 
language skill required for success? This 
presentation will examine this question 
and present methods of teaching culture 
as a skill in the communicative language 
classroom.

Helping Learners Help Themselves – Al-
lyn Franc, Martha Helgerson and Alicia 
Hogman
Enhanced English Skills for Employment
L01 & L02 – General – Room 48
The Reading Centre and Writing Centre 
at Enhanced English Skills for Employ-
ment both use a self study model. This 
allows students to focus on their own is-
sues and move at their own speed, while 
having access to a teacher as a guide. The 
model of study used will be presented 
and the successes and challenges of em-
powering learners to take charge of their 
own learning will be discussed. If you are 
interested in self-guided learning, this is 
the session for you! 

Assessing K-12 EAL Learners - Diana 
Turner
 MECY
L02 – General – Room 12
Assessment is understood to be integral to 
instruction and learning, but many ques-
tions arise about how it can best support 
language and subject-area learning for our 
culturally and linguistically diverse K-12 
learners. This session will discuss devel-
oping an effective assessment approach 
for EAL learners in schools, including a 
protocol for initial assessment, ways to 

new
s
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monitor language learning, assessment 
in content-areas, and communication 
about learning with students and parents.

Case Study Handbook for K-12 Teachers 
with English as an Additional Language 
(EAL) Students in their Classrooms – 
Melanie Davlut

Louis Riel School Division
L01 – General – Room 41
A case study handbook will be presented 
to K - 12 teachers who have EAL stu-
dents in their classrooms or who work 
with EAL students in their school set-
tings.  This handbook will be especially 
useful for teachers who are new to EAL 
or who are looking for additional sources 
to find responses to a variety of issues 
that occur in EAL contexts.  By looking 
at the case studies, teachers will be able 
to delve deeper into issues and use their 
critical thinking skills to see multiple 
perspectives on issues in order to generate 
context-appropriate responses that take 
EAL learners’ complex lives and needs 
into account.

Embracing Culture and Home Languages 
– Maria Heron
L01 - Pre-School/Early years – Room 40
This workshop will focus on resources 
and strategies for using home language as 
a tool for engaging parents and students, 
as a foundation and springboard for 
learning and as a vehicle for enriching 
classrooms and schools.

Vocabulary Acquisition and Dictionary 
Use – Shane Etchegary
L01 & L02 – General – Room  52
This workshop will discuss the im-
portance of corpus research and word 
frequency, as well as the General Service 
List and the Academic Word List. Next, 
it will go over the latest memory research 
on long-term acquisition and how a 
variety of cognitive tasks will assist stu-
dents in long-term retention. Finally, the 
workshop will give specific examples of 
dictionary activities the teacher can use 
in class to teach their students how to 
“unpack” the information presented in 
the dictionary, as well as activities the 

teacher can use in class to improve their 
students’ vocabulary retention.
Adapting for EAL students in Grade 9 
Social Studies  - Heather Zinn
College Sturgeon Heights Collegiate
L01 & L02 – Senior Years – Room 53
You’ve just found out your grade 9 so-
cial studies class will have one or more 
English language learners in it.  Now 
what?  This session will focus on simple, 
practical ways to adapt your coursework 
and assessments to enable EAL students 
to become more successful in learning 
the content and skills related to grade 9 
social studies.    
Reading Groups/Literature Circles – CLB 
5-8 – Derek Shettler & Shanne Szabados
WTC
L02 – General (CLB 5-8) – Room 02
Learn a fun and engaging way to keep 
your students motivated to read. Through 
reading circles, your students will learn 
to communicate more effectively, work 
as part of a team, improve their writing 
skills and increase vocabulary. This is a 
creative and student-led activity which 
uses essential skills and improves student 
proficiency in listening, speaking, read-
ing and writing. As a teacher you will be 
able to observe and assess individual and 
group work. Students become quickly 
engaged and excited as they journey 
together through the pages of English 
novels.

Secondary Teachers’ Perceptions of Using 
Textbooks with EAL Students – Kevin 
Carter
University of Manitoba
L02 – Senior Years – Room 51
This qualitative research study set out to 
explore Canadian teachers’ perceptions 
of using science textbooks with EAL 
(English as an Additional Language) 
students. Three highly experienced 
teachers from the same secondary 
school were individually interviewed 
using a semi-structured format, which 
was audio-recorded and transcribed for 
analysis. Recognizing the dominance 
and power of English in modern society, 
which influences families to make sacri-
fices to educate their children overseas, 

a critical lens (Freire, 1970) was used to 
make meaning of the data. Two research 
questions guided the study: 1) What are 
mainstream science teachers’ culture of 
practice in using textbooks with EAL 
students? 2) What gaps and tensions 
emerge through EAL students’ use of sci-
ence textbooks? The results of this study 
will be posed as a problem to be discussed 
in answering the fundamental question, 
are we doing enough to facilitate EAL 
students’ success in recognition of the 
financial and social sacrifices they and 
their families make? 
Storytelling for Adult EAL CLB 3 & 4 – 
Rebecca Hiebert
L01 & L02 – General – Room13
We all enjoy listening to a story told well. 
In this interactive workshop, teachers 
will learn how to promote listening and 
speaking skills for CLB 3-4 Adult Learn-
ers using simple folktales. After listening 
to folktales, EAL learners can become 
familiar with the patterns of discourse 
within the story, and apply these patterns 
when listening their own personal stories. 
The workshop will include samples of 
folktales, speaking and listening activi-
ties referenced to the CLB, and sample 
assessment rubrics.

Achieve Success with EAL Software – 
Samuel Sheinberg  - NAS Software Inc.
L01 & L02 – General – Room 65
The workshop will be used to intro-
duce software and focus on using new 
technology to help teachers incorporate 
EAL, EAP and career related software 
programs along with Pronunciation 
software into their lessons. The software 
can be used independently, in Classroom 
or lab settings and are available online.

Effective Written Communication: Using 
Models to Develop Competent Writers – 
Kaleigh Quinn & Joanne Struch – Uni-
versity of Winnipeg
L01 & L02 – Middle/Senior Years – 
R00m 66
Effective written communication is a 
significant hurdle that EAL students 
face in their integration into an English-
speaking community. Using a formulaic 
modeling procedure, we will introduce 
strategies that will help instructors to 
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facilitate the development of students’ 
writing skills throughout a range of 
English competency levels. In our pre-
sentation, we invite you to re-discover 
(or discover) the use of models in writing 
instruction, specifically as it pertains to 
academic writing. We will present three 
writing tasks – for learners at low, inter-
mediate, and high levels - for which we 
will demonstrate the progression and use 
of in-class modeling.

REGISTRATION Online method 
preferred
Membership Fees:
Full (MTS Member) $35.00
Full (Non-MTS Member)  $45.00
Student  $20.00
Other (Retiree/EA) $25.00
Conference Fees:
TEAL Member $30.00
Student  $20.00
Non-member $64.00 (For only one 
dollar more you can get a TEAL member-
ship and Conference Registration, includ-
ing all journals.)
Other (Retiree/EA) $25.00
Late Fee (after October 15th)  $10.00
Lunch  (optional) $10.00
Registrations online at www.tealmanitoba.
ca or sent to:
Gigi Fallorin 
1000 Erin Street
Winnipeg, Manitoba R3G 2W9

Teachers, did you know that TESL Canada has an 
educational fund for students?
Purpose of the Funding: 
Funding is available for different educational purposes: 
• To assist ESL learners in continuing their education, 

either by taking a course that assists other ESL learners 
in some way, or by working on a project that is useful as 
a learning resource for the ESL community.

• To assist ESL organizers working on a project with ESL 
learners; the project should create a useful learning 
resource for the ESL community.

• To sponsor a speaker at TESL Canada conferences
• To assist learners at the Learners Conference in a way 

decided by the Learners Conference Chair. 
Criteria: 
Applications are evaluated according to the degree in 
which they comply with the purpose of the Foundation and 
purpose of the funding. Only one recipient can be award-
ed in a fiscal year, between Oct.1 and Sept. 30. Funds can 
be awarded annually, preferably beginning October 1st. 
Eligibility: 
Any ESL learner currently in an ESL school or in a volun-
teer ESL organization who is recommended by the board 
of a provincial affiliate of TESL Canada. 
Value: 
Funding is available up to $500.  
The amount may vary. 
Time Frame: 
The project should be completed within 12 months after 
the funding. 
If you have any questions, please contact the TESL Cana-
da office at:  
admin@tesl.ca 
604-298-0312. 
Encourage interested students to visit www.tesl.ca for 
application details.

TESL Canada 
Educational 
Foundation
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SING A SONG OF SUNLIGHT

INTRODUCTION

The title of my poem, “Sing a Song 
of Sunlight”, is a quotation from 
the first line of another poem, “The 
Truant” by Phoebe Hesketh. “The 
Truant” is a poem that I use to teach 
specific reading comprehension 
strategies, within the context of the 
theme unit of study, Understanding 
Peoples’ Differences, to a Grade 9 
E-Designation E.L.A. class of L2 
learners.

Due to its vivid imagery related to 
the natural world, “The Truant” 
lends itself to the application of a 
number of specific adaptations rec-
ommended for L2 learners; visual-
ization, with the use of photographs 
of the many creatures identified, 
is a strategy I have found to be 
highly successful.  I wrote my own 
poem to illustrate the mismatch 
between what I, as the teacher, was 
attempting as effective instruction 
and learning for my EAL students 
compared to what the students 
themselves may be experiencing. 
I wanted to be able to show that 
even with the best intentions we, 
as teachers, may not be addressing 
the needs of our students. 

I first wanted to examine how this 
realization feels from the point-of-
view of the teacher. I also wanted 
to show what the student is feeling 
in order to be able to more clearly 
communicate how difficult it is for 
students to articulate their needs 
when they are in the early stages of 
language acquisition. 

The act of writing the poem itself 
was also an opportunity for me 
to develop more empathy for my 
students, as I had to ‘become’ the 

girl and imagine what she was feel-
ing and thinking. In order to verify 
what the students were experiencing 
I observed them during small group 
discussion and analysis of the poem 
and listened in during Student 
Learning Group discussions (in 
which the students talk about what 
strategies help them learn and what 
difficulties they continue to have 
related to language acquisition). 
By asking specific questions related 
to the use of photographs and the 
ability to discuss the meaning of the 
poem in L1, I was able to develop 
the central “connecting moment” 
between the girl and the teacher. 

I have structured the poem to vi-
sually represent the two different 
experiences and how they converge, 
through use of repetition, at the 
moment of realization when the 
teacher discovers the mismatch 
and understands that the girl is 
lost. For this reason, the poem may 
be read in either of two ways. The 
reader may choose to focus first 
on the left-hand column detail-
ing the teacher’s experience and 
then read the right-hand column 

showing the student’s response to 
the same situation. In this way the 
reader will be able to separate the 
two diverse responses. Or the reader  
may choose to read the poem by 
crossing over from left-hand stanza 
to right-hand stanza; in this way 
the reader will experience what is 
happening to the teacher and the 
student at the same time and be able 
to identify the moment of realiza-
tion more effectively. 

 I have attempted to use the symbol-
ism of light and shadow to show this 
dichotomy. The dread that both the 
teacher and the student experience 
is personified by the reaching out 
and engulfing of them both by the 
shadow. The moment of discovery 
leading to understanding is shown 
when the light returns and the 
shadow recedes. I hope that this 
imagery successfully communicates 
the affective needs that must be 
considered when teaching our EAL 
students.
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The words on the page jump out
in bold print, highlighted in yellow
asking to be noticed.
The light reflects off them.
The white space around the words
an invitation…

With moving hands and voice counting out each 
beat – a siren song
I illuminate each word, each phrase…
As I walk by each table..

I pause in front of the golden-haired girl.
The light from the words on the page travel 
across the space of time and rest on her
as I pose the question…

There is a buzzing, humming noise 
in the air around us;
A taut wire oscillating in the wind
stretches out between us.

A shadow reaches out from her 
and envelops me in its grasp…
The light is lost in its inky depths.
As I move on the shadow clings tighter
with sharp claws scratching against the core 
deep within me….

The “ladybird slides down a blade of grass”
in the photograph I pass to the group of
girls before me….

The golden-haired girl speaks in a babble of  
unknown words and then nods as the girl 
beside her shows her the words in the poem.

The shadow begins to release its hold
on my heart 
as the light returns -
its source the golden-haired girl’s smile.   

The words on the page meld
into a black and yellow smudge
daring me to see.
The light is swallowed by them.
The stark white space around the words
a threat….
 
With moving hands and voice singing
the teacher moves towards me
as a shadow rises off the page and 
reaches out silently for me

She pauses in front of me.
 The shadow from the page expands
across the space of time 
as she asks her question…
  
There is a buzzing, humming noise 
in the air around us;
A taut wire oscillating in the wind
stretches out between us.

The shadow reaches out towards her
and engulfs her….
 Its inky depths absorb all light.
 When she moves on the shadow
does not release its hold on me…

The “ ladybird slides down a blade of grass”
In the photograph the teacher passes to our
group of three…

Familiar words flow from my tongue..
and are returned as my friend shows
me the word-picture in the poem.

A dim light flickers and bursts into flame
in my heart
and joins with the light shining from the 
white space on the page, as I smile.

Sing a Song of Sunlight
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Language learners’ identity construction and negotiation 

INTRODUCTION 
The relationship between language and 
identity has drawn many researchers’ 
attention and interests in the field of 
TESOL (Teaching English to Speakers 
of Other Languages) in recent decades. 
Many scholars in this field have delved 
into the impact of language learning 
and use on different types of identi-
ties and language learners’ identity 
construction and negotiation (Pierce, 
1995; Norton, 1997; Miller, 2000, 
2007; Morita, 2004, Hirano, 2009; 
Choi, 2009). Norton (1997) indicates 
that language learners go through their 
identity construction or negotiation 
during language learning because iden-
tity is relational and easily influenced 
by the social world. Language learners 
usually interact with teachers and other 
people using their new language in a 
language learning context. Through 
this process, they may be emotionally 
challenged and this emotional chal-
lenge may hinder their learning, hence, 
it is important for language teachers 
and communities to take some respon-
sibilities for language learners’ identity 
construction or negotiation. Teachers’ 
and communities’ cooperation will 
also have an impact on learners’ posi-
tive learner identity construction since 
they will feel more comfortable and 
confident with a new language through 
the cooperation (Hirano, 2009). In 
addition, language learning and use 
can affect one’s cultural identity and 
ethnic identity. Lee (2000) contends 
that, language learning is intricately 
interwoven with cultural identity, 
thus, when people lose their language; 
they tend to lose their cultural iden-
tity. Creese et al. (2006) also indicate 
that many immigrant parents want 
their children to maintain their first 
language for the sake of their ethnic 
identity maintenance. 
The purpose of this paper is to look 
into four types of identities related 

to language learning and use such as 
learner identity, social identity, cultural 
identity, and ethnic identity and to ex-
plore how language learners construct 
and negotiate their identities in their 
language learning contexts. I also at-
tempt to investigate what teachers and 
communities should do with language 
learners’ identity construction and 
negotiation. In this paper, I not only 
review research studies on learners’ 
identity construction and negotiation 
but also share my personal stories re-
lated to this topic because my stories 
resonate with research on the issues of 
language and identity. Throughout my 
journey with language learning, teach-
ing, and language use, I have realized 
that language is very complex and it 
affects many elements of one’s life such 
as emotion, mentality, social network, 
power relations, thoughts, culture, and 
identity. This realization has drawn my 
attention to the impact of language on 
identity because I have experienced 
identity construction and negotia-
tion as a language learner, a language 
teacher, and an immigrant in Canada.  

THEORETICAL FRAMEWORK: DEFINING 
CONCEPTS 

WHAT IS IDENTITY? 
Identity can be simply defined and ex-
plained with the notion of ‘who I am’, 
however, it is not a simple concept be-
cause an individual can have a variety of 
identities and one’s identity can always 
be changing (Creese et al, 2006). The 
term identity originated from the Latin 
noun identitas and the Latin adjective 
idem which means “the same”, thus, 
identity is a relative concept as it can 
be determined in terms of how much 
sameness and oneness an individual 
shares with others in a particular area 
or on a given point (Rummens, 2001). 
Norton (1997) also defines identity as 
“how people understand their relation-
ship to the world, how that relationship 
is constructed across time and space, 

and how people understand their pos-
sibilities for the future (p.410). Simply 
put, identity is shaped by differences 
and relations to other people (Miller, 
2000). The nature of identity is also 
flexible and fluid as it can be influenced 
by various factors such as place of birth, 
migration, economic status, language, 
culture, education, and religion. (Rum-
mens, 2001). In contrast, a certain 
identity can be maintained or in the 
continuum of maintenance by one’s 
efforts to maintain it. In particular, 
first generation immigrants tend to 
try to keep their ethnic identity and 
they want their children to maintain 
their ethnic identity in a new society 
(Phinney, 1990). 

COMMUNITY OF PRACTICE 
The concept of ‘Community of Prac-
tice’ (COP) is introduced from Lave 
and Wenger (1991) and it is defined as 
a group of people who become mem-
bers of a community because of their 
shared interests or the same pursuing 
goal (Lave & Wenger, 1991). In a 
learning context, it critiques the tra-
ditional way of learning and supports 
mutual and natural learning. Lave and 
Wenger (1991) consider learning as 
socially situated, thus, they contend 
that learning takes place through par-
ticipation in the community which 
learners belong to. The COP has 
three critical dimensions which are 
mutual engagement, joint enterprise, 
and a shared repertoire of negotiable 
resources (Wenger, 1998). Mutual en-
gagement involves regular interaction 
between members of a community. 
Joint enterprise is a negotiated enter-
prise through mutual responsibilities 
and a shared repertoire of negotiable 
resources is a result of the joint pursuit 
of an enterprise. In short, the COP 
encourages members of a community 
to work cooperatively and mutually by 
taking their responsibilities in order to 
establish the community of practice.         
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THIRD SPACE (PLACE) 
The notion of ‘Third Space’ is derived 
from Homi Bhabha (1990) who is 
a postcolonial political theorist and 
focuses on the role of culture and lan-
guage in interactions. He discusses the 
‘Third Space’ related to communica-
tion and he indicates that the ‘Third 
Space’ allows the meaning of the com-
munication to be hopeful for either 
co-construction of interpretation or 
new hybrid meanings. In other words, 
the communication should not have 
hegemonic interpretations which are 
concluded that A’s utterance is correct 
and B’s utterance is wrong, and vice 
versa. Thus, this notion has shed light 
on elimination of cultural hegemony in 
communication. Among many research 
studies which employ the concept of 
‘Third Space’, I draw Kramsch (1993)’s 
‘Third Place (or Space)’ which was 
employed for learning culture through 
second language acquisition. She in-
dicates that language learners create a 
culture of the third kind for their own 
aim and meanings between their native 
culture and target culture by interacting 
with target cultures.  

THE IMPACT OF LANGUAGE LEARNING AND 
USE ON LEARNERS’ VARIOUS IDENTITIES 
 Language is one of the salient factors 
related to identity formation and shift 
(Jabri, 2004; Miller, 2000; Pierce, 
1995). Bakhtin (1984, citied in Jabri, 
2004) believes that identity is always 
related to dialogue, thus, he states that 
“I am conscious of myself and become 
myself only while revealing myself for 
another, through another, and with the 
help of another” (p.287). Liddicoat et 
al. (2003, cited in Patron, 2006, p. 86) 
also indicates that “one manifests one’s 
identity through one’s language and a 
change of language represents a change 
of the identity the speaker is presenting 
to the world”. This notion of language 
as a salient marker of identity also ex-
plains a different meaning of language. 
In this notion, language use is more 
than a means of communication. It is 
an act of social identity since individu-
als present themselves by interacting 
with others and communicating with 
them in society (Liddicoat, 2005). 

LEARNER IDENTITY
Learner identity can include learner’s 
social identity, cultural identity, and 
ethnic identity, etc. at the macro 
level as it can be any identities which 
a leaner possesses. However, I define 
learner identity at the micro level in this 
context, which is defined as how the 
learners perceive themselves in a learn-
ing situation (Hirano, 2009). Thus, it 
parallels with other types of identities. 
Learner identity has a critical con-
nection with self-confidence (Peirce, 
2005; Morita, 2004) because confident 
learners usually have a positive learner 
identity. In other words, they believe 
in their ability to learn and perceive 
themselves as a hopeful and a successful 
learner (Hirano, 2009). 
It is very important to establish a posi-
tive learner identity in second language 
learning since it influences the progress 
of learning (Hirano, 2009). In other 
words, if learners have a positive learner 
identity, they are more likely to enjoy 
language learning and to improve 
their language better than learners 
with a negative learner identity. These 
positive or negative language learner 
identities can be determined by other 
factors such as teachers’ pedagogy (Wa-
terstone, 2008), teachers’ attitudes 
toward students (Hirano, 2009), and 
communities’ attitudes toward learn-
ers (Morita, 2004). Waterstone (2008) 
claims that separation pedagogy for 
language learners is problematic and 
it may cause the learners to create a 
negative learner identity. More specifi-
cally, she argues that labeling language 
learners as ESL learners make learners 
feel isolated and unaccepted by the 
mainstream society because such a 
terminology implies deficiency which 
needs to be fixed (p.63). With regard 
to the impact of teachers’ attitudes on 
learner identity, Hirano (2009) argues 
that teachers’ negative and insincere at-
titudes toward language learners result 
in students’ negative and poor learner 
identity. It also hinders their language 
learning since the poor language learner 
identity decreases learners’ confidence 
and deprives their interests in language 
learning. This phenomenon can occur 
because of communities’ negative at-

titudes as well. If a community where 
language learners belong to does not 
welcome them and it treats learners 
with a stigma of being ESL learners, 
learners may feel marginalized and 
unaccepted. As a result, they would 
end up constructing a negative and 
poor leaner identity.           
I have also experienced my language 
learner identity shift because of a teach-
er’s attitudes when I was an English 
learner. I had an insecure English learn-
er identity when I first started learning 
communicative English. I did nothing 
else than smile when an American pro-
fessor asked me something because I 
did not understand what he said. I felt 
frustrated and foolish at that time. I felt 
like I was having a battle with English 
at the beginning of learning and I did 
not even have energy for the battle 
sometimes. However, I became pas-
sionate about learning English thanks 
to the professor’s endless encourage-
ment and efforts to help me with my 
English. My confidence was increased 
and I found the positive correlations 
between confidence and improvement 
of my English. As a consequence, my 
insecure English learner identity was 
shifted into a successful and an enjoy-
able language learner identity. 

SOCIAL IDENTITY
Tajfel’s (1981) definition of social 
identity refers to “that part of an in-
dividual’s self-concept which derives 
from his knowledge of his membership 
of a social group (or groups) together 
with the value and emotional signifi-
cance attached to that membership” 
(p.255). Tajfel’s (1981) social identity 
theory is based on four main constructs 
related to social identity in an in-group 
context such as social categorization, 
social identity, social comparison, and 
psychological group distinctiveness 
(p.254). Social categorization is the 
process of collecting social objects or 
events in the same groups with respect 
to an individual’s actions, a conception 
and a belief system. In this process, 
each individual tries to establish rel-
evant social categories by dividing up 
his or her experiences of the society. 
Social comparison occurs when an 
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individual attempts to clarify their 
social identity by comparing in-groups 
and out-groups. The purpose of social 
comparison is to establish a positive 
perception of the group to which he 
or she belongs. Psychological group 
distinctiveness is developed through 
the process of social comparison. An 
individual distinguishes general social 
values between social groups and he 
or she notices the significance of the 
in-group, particularly, related to posi-
tive stereotypical views. Tajfel (1981) 
also claims that “the positive aspects of 
social identity and the reinterpretation 
of attributes and engagement in social 
action only acquire meaning in rela-
tion to, or in comparisons with, other 
groups” (p.256) since individuals live 
within social groups and interact with 
other people in the social groups, and 
vice versa.
Among many types of identities, no-
tably, social identity is deeply related 
to language learning and use (Miller, 
2000; Peirce, 1995; Norton, 1997; 
Hansen and Liu, 1997). Peirce (1995) 
conducted research on immigrant 
women in Canada related to their 
language learning and social identity. 
Through the research, she found that 
immigrants’ social identity changed 
over time because they learned how to 
negotiate their social identity as they 
become more fluent in English. In 
other words, new immigrants tend to 
lose their voice and stay in the margin 
because of language barriers at first; 
however, they regain their voice and 
participate in society as they feel more 
comfortable and confident with a new 
language. This social identity shift is 
easily seen in school settings as well. 
Miller (2000) argues that language 
learners’ new identity in their new 
school environments is crucially con-
nected with the types of social interac-
tion, their second language learning, 
and integration into mainstream school 
environments. McNamara (1997) 
also found that international students’ 
experiences consist of “a complex 
renegotiation of their social identity 
in the new society, a process that has 
profound implications for their atti-
tudes to their own language and learn-

ing of the majority group’s language” 
(p.561). Therefore, language is one of 
the significant markers of social iden-
tity formation, shift, and negotiation.  
My personal experience also resonates 
with research on language and social 
identity since I have gone through 
social identity shift as an immigrant in 
Canada. When I first came to Canada, 
I felt that I lost my voice in many 
places as a new immigrant although I 
was able to communicate in English. 
For instance, I did not bother to let a 
coffee shop clerk know that I got wrong 
coffee when I got the coffee that I did 
not order. Instead, I just drank the 
coffee pretending everything was ok. 
In other words, I was more submissive 
and passive unlike my real self in my 
own country. I was in the margin in 
new Canadian society at that time. 
However, I am on the continuum of 
heading to the centre at present as I 
have become more confident and com-
fortable with English and established a 
new social network.

CULTURAL IDENTITY
Culture and identity are often dis-
cussed together since they are associ-
ated with each other. Stultz (2002) 
indicates that one’s identity is often 
shaped by external factors which 
comprise cultural tradition, customs, 
environment, atmosphere, location 
and climate. Pandharipande (1992) 
also defines cultural identity as an um-
brella term which consists of numerous 
factors such as linguistic, regional, 
geographic, religious, racial, and ethnic 
factors. That is, all of these factors can 
be identity markers of a social group 
and they compose the culture or cul-
tural identity of the social group. She 
argues that loss of one marker does not 
necessarily bring loss of one’s cultural 
identity. In other words, an individual 
would not lose his or her cultural 
identity when he or she loses one of 
the markers. Also, there is a tendency 
that the loss of more than one identity 
marker reinforces the other remaining 
identity markers. 
Giles and Coupland (1991), on the 
other hand, contend that the linguis-
tic marker has been considered as 

one of the most dominant factors in 
the competency of a cultural identity 
because language is used in the cul-
tural environment, indicates a group’s 
identity, and is a major implement to 
internalize culture. In other words, cul-
tural identity is influenced by language, 
thus, if an individual loses his or her 
language, there is a great possibility 
that he or she loses his or her culture 
and cultural identity, and vice versa. 
Lee (2002) indicates that the stronger 
identity was with one’s first culture, the 
higher the first language proficiency 
was. She conducted her research about 
the relationship between heritage lan-
guage maintenance and their cultural 
identity among Korean second genera-
tion immigrants. She found that the 
Korean second generation immigrants 
who have a strong Korean cultural 
identity tend to be more proficient in 
their Korean language.  Schecter and 
Bayley (1997) also state that Spanish 
immigrant parents want their children 
to maintain Spanish as they consider 
a language as a critical aspect of their 
sense of cultural identity. 
Many language learners, in fact, believe 
that language and culture is interrelat-
ed. I also strongly believed that possess-
ing English speaking countries’ cultural 
identity would somehow help learners 
to acquire English more effectively 
and efficiently when I was an English 
learner. Hence, I envied a Korean-
American friend who lived in the States 
for a long time, had an English name, 
and spoke English fluently. I tended to 
relate her American identity with her 
fluent English and I wished to have an 
identity related to English as well. As 
an English teacher in an EFL (English 
as a Foreign Language) context, I also 
saw my old self which wanted to have 
an English cultural identity through my 
students. Most of my students were very 
interested in North American culture 
and life style. They loved their English 
names and they loved talking about 
English pop songs, American sitcoms, 
and Hollywood movies. They also 
seemed to think that visiting English 
speaking countries was like going on a 
pilgrimage to the Holy land. Most stu-
dents wished to visit one of the English 

features
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countries when they could afford time 
and money.

ETHNIC IDENTITY 
Ethnic identity is defined as an indi-
vidual’s subjective sense of self with 
regard to membership in a particular 
ethnic group (Phinney, 1990). How-
ever, it is argued that ethnic identity 
cannot be defined in one specific way 
since the word ‘ethnicity’ or ethnic 
group per se is defined in many dif-
ferent ways (Berry & Laponce, 1994). 
Phinney et al. (2001) also claim that 
ethnic identity is more than labeling 
oneself and expressing membership of 
a certain ethnic group. It includes self-
identification, sense of belongingness, 
commitment to a group, shared values, 
and attitudes toward one’s own ethnic 
group (p, 496). It is also used to identify 
one’s nation, refer to one’s ancestral 
origin, and share kinship, culture, 
religion, and language. In addition, 
ethnic identity in immigrants is deeply 
related to retention of ethnic culture 
and mainly independent of orientation 
toward the dominant culture (Phinney, 
1990). Ethnic identity can be confused 
with national identity from time to 
time; however, those two identities are 
slightly different. National identity is 
often conceptualized as a label of self 
related nationality such as Canadian, 
Korean, and Korean-Canadian. It also 
entails a sense of belonging to, and at-
titudes towards the larger society (Phin-
ney and Devic-Navarro, 1997). Ethnic 
and national identities are often studied 
relatively in immigrant society and it is 
indicated that immigrants have a ten-
dency to have a stronger ethnic identity 
when they want to retain their identities 
and accept pluralism. Also, the national 
identity is apt to be strong when immi-
grants get pressured to assimilate into 
the dominant society in order to feel 
accepted (Phinney et al., 2001).
It can be easily known that there is 
a connection between language and 
ethnic identity by looking at how to 
name each language. Names of most 
languages are related to the words 
which represent ethnicity. For example, 
Korean language is called Korean and 
Chinese language is called Chinese. 

In other words, language is one of the 
elements which represent one’s ethnic 
identity (Creese et al., 2006; Phinney, 
1990). Gudykunst and Schmidt (1987) 
contend that language and ethnic iden-
tity are interrelated since the formation 
of ethnic identity is influenced by 
language usage, and vice versa. Second 
generation immigrants who are not 
exposed to their ethnic language and 
cannot speak their ethnic language may 
not have their strong original ethnic 
identity. For instance, a Korean who 
is born in Canada and does not know 
Korean language may not have a strong 
Korean ethnic identity. However, first 
generation immigrants tend to main-
tain their ethnic identity because they 
speak their ethnic language and interact 
with people with the same ethnicity 
(Phinney, 1990). Thus, it is essential to 
support the idea that second language 
learners maintain their first language 
as it is critically connected with their 
ethnic identities, particularly, in the 
ESL (English as a Second Language) 
context (Creese et al., 2006).       
These research studies about ethnic 
identity resonate with a part of my 
experience as an immigrant. I find 
myself trying hard to keep my ethnic 
identity which I took for granted in 
Korea whereas I wished to have an 
identity related to English speaking 
counties when I was an English learner 
in the EFL context. As an example, I 
decided to keep my Korean name in 
Canada although many Canadians 
have a hard time pronouncing it while 
I made an English name and wanted 
the English name to be used whenever 
the opportunity presented itself when I 
was an English learner in Korea. I also 
started to cherish the Korean language 
more since it is one of the means which 
helps me to maintain my Korean ethnic 
identity by reading Korean internet 
news and interacting with Korean 
friends in Canada.

COMMUNITY OF PRACTICE FOR LEARNERS’ 
IDENTITY CONSTRUCTION AND 
NEGOTIATION  

Identity construction and negotiation 
is very crucial in language learning be-
cause it has a great impact on language 

learning and use, and vice versa (Pierce, 
1995; Morita, 2004). Regardless of 
language learning contexts, learners 
may have a complex moment because 
of their identity shift, construction, 
or negotiation while they learn a new 
language. For instance, language learn-
ers in general may experience learner 
identity construction or negotiation in 
terms of the outcome of their learning, 
teachers’ attitudes, classmates, and so 
on (Hirano, 2009). ESL students or 
international students tend to confront 
new social identity construction and 
negotiation in their new learning en-
vironments because of their language 
proficiency, new classmates and teach-
ers, or new environments (Morita, 
2004; Miller, 2000). New immigrants 
also experience social identity shift 
because of their insufficient commu-
nication skills and power relations at 
work places (Pierce, 1995). In addition, 
ESL students and immigrants may go 
through cultural or ethnic identity 
shift, construction or negotiation as 
they become more fluent in the main-
stream language and as they interact 
with other people in that language 
(Creese et al., 2006; Lee, 2002). In 
this regard, learners’ different types 
of identities are shifted, constructed, 
or negotiated by many factors such 
as their language proficiency, learn-
ing environments, language teachers, 
people whom learners study and work 
with, and power relations in society. 
Therefore, identity construction and 
negotiation is not only students’ work 
but also teachers and communities’ 
work . In other words, learners should 
try to participate in a new learning en-
vironment by negotiating their identity 
and using their personal agency. Teach-
ers also have a responsibility to make 
their learners’ identity construction 
and negotiation more meaningful by 
encouraging learners and using certain 
teaching methods. Furthermore, other 
people in learners’ communities should 
recognize those who are new to the 
community and try to embrace them as 
their new member of the community.    

LANGUAGE LEARNERS
It is beneficial for language learners to 
know what would be helpful with their 
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identity construction and negotiation in 
the process of language learning. It will 
help learners with their confusion or 
challenges because of their identity con-
struction or negotiation during language 
learning. It is indicated that literacy skills 
such as writing, reading, and discussion 
can help learners to construct or negoti-
ate their learner identity, social identity, 
cultural identity, or ethnic identity as 
those skills reinforce their critical think-
ing which allows them to think about 
their identities (Choi, 2009; Miller, 
2007). In particular, if the students 
read books related to their situation as 
a language learner, write about it, and 
discuss it with other people, they could 
reflect on their identity through those 
literacy activities (Choi, 2009). Miller 
(2007) also recommends journal writing 
in a target language for language learners’ 
identity construction or negotiation. She 
states that it helps students to negotiate 
their identity as well as to improve their 
writing skills in the target language. In 
a new classroom community or society, 
learners’ new social identity is often 
constructed or negotiated because of new 
social networks. In this case, it is helpful 
for learners to have a personal agency so 
that they can get some help from their 
personal agency with their language and 
their social identity negotiation (Mortia, 
2004). Moreover, learners should invest 
time and effort in language learning in 
order to negotiate their social identity 
since language learners do not merely 
exchange information with interlocutors 
in the target language but organize and 
reorganize their social identity when they 
communicate with other people (Pierce, 
1995, p.18).                 

LANGUAGE TEACHERS
Language teachers play a significant role 
in terms of language learners’ identity 
construction and negotiation since learn-
ers tend to be influenced by their teachers’ 
attitudes, teaching contents, and teaching 
style (Hirano, 2009; Miller, 2007; Lin, 
2009). Hirano (2009) contends that it 
is very important for teachers to help 
learners to construct a positive and suc-
cessful learner identity by encouraging 
them and treating them with genuine 
interests in learners. Otherwise, learn-
ers may lose confidence and interests in 

learning a new language and construct 
an unsuccessful learner identity. Learner 
identity can be affected by a curriculum 
and teachers’ teaching style as well. It is 
indicated that learners will benefit from 
writing journals, reading books related to 
students’ situation, and discussing their 
thoughts and opinions about the books 
with other learners for their identity 
construction or negotiation (Choi, 2009; 
Miller, 2007). Through these activities, 
teachers will also be able to know their 
students better so that they could have a 
better understanding toward the students 
and help them to negotiate their social 
identity in a learning context (Morita, 
2004; Miller 2007). In addition to these 
literacy activities, learners’ native cultural 
identity can be used for language teach-
ing. Lin (2009) claims that allowing 
second language learners to use their 
native cultural identity for discussions 
provides them more topics to talk about 
and it increases their confidence. In the 
ESL context, second language learners 
undergo cultural or ethnic identity nego-
tiation because their cultural and ethnic 
identity is more easily shifted because of 
second language learning and use. In this 
case, Creese et al. (2009) contend that 
bilingual education is one of the ways to 
help language learners to maintain their 
cultural and ethnic identity and to inte-
grate into mainstream society simultane-
ously. Therefore, teachers should support 
language learners’ first language use so 
that learners will be able to construct 
their identity as a global citizen.         

COMMUNITIES
Communities to which language learners 
belong are not often taken into account 
in terms of language learners’ identity 
construction or negotiation. It seems 
that English learners’ identity construc-
tion and negotiation are only language 
learners’ or teachers’ business; however, 
the communities should get involved in 
identity construction or negotiation as 
well because learners’ identity is not con-
structed or negotiated only by itself but 
also by people around them.  Norton’s 
(1997) definition of identity identifies 
that identity is socially constructed; 
hence, the concept of ‘community of 
practice’ (Lave & Wenger, 1991) should 
be adopted and exercised in the com-

munities. Morita (2004) investigates 
how second language learners negotiate 
their participation and identities in their 
new academic communities and she 
describes their main challenges based 
on negotiating their competence, iden-
tity, and power relations in the classes. 
She found that new students’ silence in 
classroom communities does not occur 
only because of certain members’ cul-
ture and language alone, rather, silence 
in a classroom community has differ-
ent meanings, causes and results. The 
cause of silence can be the classroom 
community where the students belong 
to. Therefore, communities also have 
responsibilities to accept and welcome 
new language learners in a classroom 
community and new immigrants in a 
society community with a welcoming 
heart and understanding mind. Then, 
language learners would negotiate their 
identity with hope for the future.  

THIRD SPACE: CROSS-CULTURAL IDENTITY 
Language learners tend to be located in 
between their first language and culture 
and the target language and culture as 
they learn a new language and use the 
language over time.  These learners may 
wonder where they belong within these 
two places and be confused with their 
existing identity and occurring identity. 
In order to answer where they belong to 
and to eliminate their confusion with 
these complex identities, the notion of 
‘third space’ (Bhabha, 1990) will shed 
light on their identity construction and 
negotiation since it provides learners 
both places (Kramsch, 1993). In other 
words, they can belong to both the first 
and the second space by creating their 
third space. Thus, language teachers 
should encourage learners to maintain 
their first language and culture and to 
learn the target language and culture 
simultaneously so that learners can 
create their third space and construct a 
cross-cultural identity as a global citizen 
(Knutson, 2006; Tong, 1997). In this 
way, they will be able to travel between 
their first space and the second space 
back and forth without any confusion. 
Their third space will also help them to 
negotiate their social identity since they 
maintain their first language and culture 
and understand the target language and 
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culture; they would not feel isolated in 
any of those places. Instead, they will be 
able to interact with people from both 
places. It will also give them great con-
fidence. As a result, they can participate 
in both societies with confidence and 
they would be able to have a positive 
learner identity.     

CONCLUSION 
This paper indicates the critical connec-
tion between language and identity and it 
explores how language learners construct 
or negotiate their new identity during 
language learning and what language 
teachers and communities should do for 
language learners’ identity construction 
or negotiation. I discuss the impact of 
language on many types of identities 
such as learner identity, social identity, 
cultural identity, and ethnic identity 
based on several research studies. I also 
draw the concept of community of 
practice (Lave & Wenger, 1991) to pres-
ent my standpoint of learners’ identity 
construction and negotiation. I argue 
that language learners’ identity construc-
tion and negotiation is not only learners’ 
responsibility but also language teachers’ 
and the communities’ responsibility 
since identity construction and nego-
tiation is relational, that is, it is usually 
constructed or negotiated by relation-
ship which learners have with the world 
(Pierce, 1995). In short, it is essential for 
language learners, language teachers, and 
learners’ learning communities to trian-
gulate their responsibilities in order to 
help language learners to construct their 
new identity and negotiate their existing 
identities with occurring identities in the 
process of language learning.  I also argue 
that establishing the third space can be a 
potential benefit for learners with their 
identity construction and negotiation 
between two languages and cultures. 
Therefore, I believe that language learn-
ers, language teachers, and communities 
should attempt to construct cross-cultur-
al identities which create their third space 
(Bhabha, 1990) so that they would not 
have conflicts with one another when 
they learn, teach, and use the language. 
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The Best of Bilash: Improving Second 
Language Education is a FREE online 
learning resource designed to help 
those who are interested in learning 
more about second language educa-
tion. It was launched in September 
2009 by Dr. Olenka Bilash, a second 
language teacher educator at the De-
partment of Secondary Education, 
Faculty of Education, University of 
Alberta. Dr. Bilash has had more 
than two decades of experience as a 
second language teacher, supervisor, 
consultant, curriculum developer, and 
conceptual designer. She has sought 
to integrate the many strengths of a 
variety of approaches to second lan-
guage teaching with solid principles 
of general pedagogy. The goal of this 
web site is to provide resources and 
support to language educators at all 
stages of their careers in order to im-
prove the quality of second language 
learning and teaching. This site will 
be useful for practicing teachers, 
teacher candidates, mentor/cooperat-
ing teachers, teachers working with 
EAL students, and teachers teaching 
a heritage, aboriginal or international 
language. 

Here are two examples: on the site 
you can follow seven case studies (four 
teacher candidates, two beginning 
teachers and one mentor teacher) to 
explore some of the main challenges 
and obstacles that may arise when 
teaching a second or foreign language. 
Each case study has documented parts 
of their journeys through storying 
their experiences. These stories touch 
upon some key issues and concerns in 
language education. From this, key 
words or phrases are highlighted and 
linked to further information that 

Introducing a Free Online Learning Resource

can be accessed through a click of the 
mouse. Each case study is followed by 
several questions which can help to 
guide further discussion. 

This site also offers a comprehensive 
second language instruction model, 
Bilash’s Success-guided Language 
Instruction Model (fondly known as 
B-SLIM), to help second language 
teachers to plan, to teach, and to 
reflect on their teaching and to moni-
tor their students’ learning. Believing 
the importance of students’ ‘feel-
ings of success’ in learning a second 
language, Dr. Bilash incorporates 
enough scaffolding (structure and 
support) at each phase of a lesson 
or series of lessons for learners into 
this model. B-SLIM consists of six 
phases: planning and preparation, 
giving it, getting it, using it, proving 

it and assessment and evaluation. 
B-SLIM creates a common language 
with which second language teachers 
can discuss their teaching practice in 
the classroom with their colleagues. 
Very often teachers will say “Now I 
think that I see where my students 
have problems - I do not do enough 
‘getting it’ activities in my classroom.” 
Or “I do not include enough visual 
support or mnemonics during ‘giv-
ing it’.”  B-SLIM is also a useful tool 
for analysing the breadth and depth 
of content and activities provided 
in a textbook and for developing 
comprehensive language learning 
and teaching resources and curricula.
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Rachel’s English is a web-based learn-
ing tool that has enormous potential 
for improving English pronunciation 
skills for both learners and educators 
alike. One of the key highlights of 
this website is how Rachel personal-
izes learning by serving as the 
pronunciation model and by 
providing interaction with her 
audience through blogging, 
Facebook, Twitter and assess-
ment feedback. In this paper, 
we will briefly describe the 
origins of the website as well as 
discuss key features that make 
this instructional resource for English 
pronunciation so unique.

Rachel’s focus on both Mathematics 
and Music during her university educa-
tion eventually led to the development 
of this website. As part of her studies, 
she focused on specific articulation fea-
tures such as mouth positions and on 
developing strategies as well as activities 
to improve pronunciation in English. 
In 2008, Rachel’s English made its first 
appearance on the World Wide Web. 
Since its creation, the popularity of 
this website has been growing steadily.
Rachelsenglish.com opens directly to 
Rachel’s blog. Essentially, it consists 
of a running journal of video exercises 
as well as supplementary videos to 
practice pronunciation using phrases, 

questioning, idioms, and word stress. 
Blog entries are listed on the right-hand 
side of the screen, beginning with the 
most recent posts at the top of the list. 
Rachel also uses current topics and 
media, which enhance interest and 
relevancy to the learner. She produces 
her videos in a friendly and professional 
manner, adding to the uniqueness of 
the blog.

Rachel’s English also includes a sound 
chart to further enhance English pro-
nunciation. This chart is organized 
alphabetically, from A –Z, and by 
sound groupings, word examples and 
phonetic symbols derived from Interna-
tional Phonetic Alphabet (IPA) system. 
IPA is a system of phonetic notation 
composed of symbols and letters. Its 
purpose is to create a standardized 
and accurate method of representing 
the sounds of the English language. 

Although complex to learn, once 
mastered, learners of English will have 
the added benefit to teach themselves 
pronunciation from a dictionary. Many 
dictionaries use the IPA to explain 
pronunciation. When using the sound 
chart, it is further important to note 
that by selecting a particular sound, 
learners will have access to viewing 
instructional pronunciation videos, 
which demonstrate how to pronounce 
each sound.  These videos are presented 
in zoom, straight on, in an angle and 
in slow motion, which allow learners to 
study, in great detail, the pronunciation 
of individual sounds within words and 
sentences. By focusing on the position 
and movement of the mouth, learners 
can practice appropriate place, manner 
and voicing of sounds. In addition, 

learners have the option to read writ-
ten transcripts found below each video, 
which are void of complex linguistic 
terminology. Rachel’s website also 
recommends using mirrors to practice 
pronunciation. 

As indicated in our classroom text, mir-
rors can be excellent tools for increasing 
learners’ awareness of the production 
of sounds. By using mirrors, learners 
can make sounds while getting an ex-
ternal view of the position of their lips, 
tongue and accompanying movements 
(Avery and Ehrlich, 2002).
From the main page of the website, 
Rachel’s English also includes a sub-
menu dedicated to individual English 
sounds. These sounds are categorized 
into three headings that reflect the 
segmental aspects of pronunciation:  
vowels, diphthongs and consonants. 
These headings are further subdivided 

into IPA symbols, 
sound and word 
examples. Interest-
ingly, this page ex-
cludes the category 
of A-Z letters. One 
possible explanation 
is that this presenta-
tion may be more 

comprehensible for those who are not 
familiar with the English Roman alpha-
bet.  Along with each phonetic sound, 
the web page also includes a video 
and video text. These videos provide 
additional self-study and practice of 
individual English sounds. Learners 
can improve pronunciation by view-
ing step-by-step video descriptions of 
spoken sounds and by imitating what 
they see and hear. 

Another pronunciation resource found 
at this website is the various pictorial 
representations of mouth positions for 
producing individual English sounds. 
One way of helping learners produce 
speech correctly is to use a cross-section 
diagram of a head showing the position 
of the tongue, teeth, and lips for dif-

“One way of helping learners produce speech 
correctly is to use a cross-section diagram of a 
head showing the position of the tongue, teeth, 
and lips for different sounds.”
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ferent sounds. These pictures help to 
explain physically what is happening 
when producing sounds. Such illustra-
tions are also called “Sammy Diagrams” 
in many pronunciation reference books 
(e.g. Avery & Ehrlich, 2002).  One 
implication for EAL teachers is that 
picture diagrams can enhance their 
own understanding of how the speech 
sounds of English are produced.  Many 
EAL educators may have little or no 
instruction in pronunciation training 
methodologies and such web-based 
tools can provide valuable support for 
improving teaching methods. In addi-
tion, the information from this website 
can help EAL teachers gain insights 
into difficulties faced by a particular 
group of English language learners. 
By integrating these on-line supports 
to classroom instruction, teachers can 
assist learners in overcoming specific 
pronunciation difficulties.
As for EAL learners, using the diagrams 
and videos from this website can be 
consciousness-raising and particularly 
effective for those who are attempting to 
master English pronunciation through 
self-study and/or formal instruction. 
Learners have multiple opportunities 
to see what is happening with the parts 
of the mouth as sounds of English are 
produced. These diagrams and videos 
can also be particularly effective for 
distinguishing between one’s own ac-
cent and the American English forms. 
Web-based speaking models are also 
essential features for promoting growth 
in pronunciation skills. As learners 
better their pronunciation, they will 
achieve a higher level of intelligibility. 
The ability to work at one’s own pace 
is another important benefit of this 
website.  Learners have the option to 
replay videos or reread the text of a 
video as much as needed.  Finally, Ra-
chel’s English provides an artificial and 
safe setting, which greatly limits fears of 
making pronunciation errors that may 
arise in person-to-person interactions.
    
An additional strength of Rachel’s 

English lies in the exercises provided. 
Rachel selects current materials for 
pronunciation practice through two 
different types of exercises: Imitation 
Exercises and Benjamin Franklin Exer-
cises. The goal of Imitation Exercises is 
to listen to a phrase or a short excerpt 
of speech three times. The speaker 
must then repeat the excerpt to better 
understand the rhythm, stress and pitch 
of English.  Rachel states, The object [of 
Imitation Exercises] is not to think of 
the words you hear and then say them 
the same,  the object is simply to imitate 
the speech exactly as you hear it.
Rachel’s English includes many videos 
of Imitation Exercises that incorporate 
pop culture and current speech ex-
amples to help EAL learners build their 
pronunciation skills.

In comparison to Imitation Exercises, 
the Benjamin Franklin Exercises are 
more time consuming. 
Most of these exercises 
are derived from speeches 
or monologues. However, 
both Imitation and Ben 
Franklin exercises do share 
a common purpose: to 
provide the learner with 
pronunciation practice of 
segmentals and supraseg-
mentals. When studying 
Imitation Exercises, Rachel 
suggests that learners use 
the method that Benja-
min Franklin employed 
to improve his writing 
skills.  EAL learners are 
encouraged to copy or print 
the provided text.  While 
listening in repetition if 
necessary to each exercise, 
students are encouraged 
to write their own notes, 
detailing pronunciation 
such as word stress, pitch, 
linking, reductions, vowel 
and consonant sounds. 
After a few days, students 
come back to their notes 

and attempt to recite the speech to 
the best of their ability.  If possible, an 
audio or video recording is encouraged 
as to give feedback.

The goal of Rachel’s English is to pro-
vide learners with enhanced opportuni-
ties to increase both the quality of their 
pronunciation and to build confidence 
in speaking English. It incorporates 
images, videos to support all learning 
styles within the context of an active 
learning environment.  Although this 
website should be seen as only a part of 
a larger process aimed at building pro-
nunciation skills, Rachel’s English is an 
excellent tool for improving all aspects 
of English pronunciation, outside or 
within EAL classrooms.  

review
s
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Angela Kapoor Dozois

Does my Champagne Risotto really 
need one teaspoon of finely minced 
shallots? Or can I just stick with the 
‘basics’ and chop an onion?  Heather 
Westrup and Joanna Baker do just 
that in Activities Using Resources 
(2005), a book from the series of 
Oxford Basics.  By writing this book, 
they have created an easy-to-use man-
ual of simple but effective activities 
using everyday objects.  They focus 
on a communicative methodology of 
teaching with the ultimate goal be-
ing the development of independent 
learners who are confident and well 
practiced with the language.  This 
review will include a discussion of 
the setup of the book; the format 
and layout of the activities; and an 
analysis of some of the salient ideas 
the reader found truly practical, 
constructive and functional.  The 
authors are certainly not new to the 
business of training effective teach-
ers.  They have collaborated on 
a number of writing projects. 
A quick study of The English 
Language Teacher’s Handbook 
(2000) and Essential Speaking 
Skills (2003), two of their VSO 
publications, clearly substanti-
ate my findings with regard 
to this book. We don’t need 
the shallots.  Just like Heather 
and Joanna show us, we need 
nothing fancier than a good 
imagination and a great manual 
like this, to be effective, creative 
teachers.  

Activities Using Resources 
(2005) is set up in a logical, sys-
tematic manner which results 
in a user-friendly resource that 
one is never hesitant to consult.  
Whereas some textbooks or 
manuals are excellent in con-
tent, their information is quite 
often inaccessible.  This book 
starts out with a short intro-

duction and listing of the resources 
that will be used.  It then proceeds 
to concisely explain the benefits of 
using these resources.  The authors’ 
explanations are clearly stated telling 
why each resource is a good tool and 
for whom.  They offer numerous 
ways in which the resource can be 
used.  They even manage to stimulate 
the reader into coming up with even 
more ways to maximize each resource.  
I was especially taken by their focus 
on listing the teacher as a resource 
and on listing the learners as equally 
valuable resources.  I believe that this 
has long been an untapped resource 
that we are only recently bringing to 
the forefront. The resource discus-
sion is then followed by a talk on 
resource management, including 
acquisition, storage and sharing of 
resources.  Their counsels on having 
students participate in the process of 
gathering and creating resources is 
brilliant.  Whenever one is involved 
in the process one develops a sense of 

ownership, pride and responsibility to 
the project.  By involving students as 
the authors suggest, we empower our 
students with firstly the knowledge 
and knowhow and secondly the act of 
participation.  I believe that anything 
that we are actively a part of creating 
becomes more important and thus 
much more memorable to us.  The 
final and largest section of the book 
is a very comprehensive listing of 30 
different activities using the resources 
that were discussed.  A book with such 
a logical and systematic order makes 
this manual a handy tool that EAL 
(English as an Additional Language) 
teachers of all levels should have in 
their repertoire. 
 
The bulk of Activities Using Re-
sources (2005) is dedicated to activi-
ties that, through the use of a variety 
of resources, help students practice 
their communication skills.  Although 
some activities do have students 
practicing their writing skills, most 

of them are designed to al-
low students to practice their 
speaking skills.  The table of 
contents lists each activity 
under a subheading based 
on the resource that it will 
require.  This is brilliant in 
its simplicity.   It is especially 
beneficial for environments 
that are limited in their re-
sources.  If a board and chalk 
is all you have, you can easily 
find a number of activities to 
suit your limitations.   The 
format used to deliver each 
activity is uniform through-
out the book.  Like the book 
itself, each activity is logically 
and systematically laid out.  It 
starts by citing the language 
point that each activity will 
focus on.  In many cases, this 
is followed by a list of the lan-
guage that will be modeled.  
Then the resources required 
for the activity are listed.  A 

A Review of Activities Using Resources 
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brief discussion on activity prepa-
ration is followed by a time guide 
indicating the approximate duration 
of the activity.   How to conduct the 
activity is then clearly and concisely 
laid out.  It is an absolute pleasure 
to read how succinctly the authors 
manage to convey their information.   
I believe that any teacher of any level 
can easily understand and execute the 
activities using these instructions.  
The final piece of each activity is an 
offer of multiple variations of the 
activity.  I am truly impressed by the 
straightforward language and simple 
illustrations that result in such easy 
to follow, well-designed, functional 
activities.  
 
During the reading of this book I 
was often amazed by some of my 
own reactions of delight and plea-
sure.   Often it was due to a sense 
of affirmation I felt because I saw in 
print ideas that I have often used in 
my own class.  This validates my own 
work and encourages me to continue 
coming up with ideas for my learn-
ers.  More often however, my delight 
was motivated by finding simple 
little highly affective gems to put in 
my teacher tool box.  For example, 
activity 4 takes learners through the 
process of organizing information 
using mind maps. This simple struc-
ture helps students categorize words 
which undoubtedly results in greater 
vocabulary retention.  Such an activ-
ity caters to a far wider range of learn-
ing styles and intelligences thereby 
captivating more students.  Activity 
13, using dominoes to practice past/
present, vocabulary/object, phrasal 
verbs or collocations is also brilliant 
in its simplicity.  It is an easy resource 
for students to create with infinite 
teaching applications.  Not only is a 
resource like this great as a primary 
activity, it is also excellent to have at 
the tip of your fingers as a quick time-
filling activity.  Move the furniture 
around to create a car, bus or movie 

theater right in your classroom: such 
an easy way to create a scenario which 
puts vocabulary better into context.  
Another aspect of this document that 
resonates with me is the number of 
activities that integrated authentic 
thinking with language learning.  I 
could see many activities engrossing 
students to the extent that logical 
thinking and educated guessing 
become the primary activity, and 
language usage, the by-product. This 
redirects the focus hence reducing 
learners’ degree of self-consciousness 
when speaking.   Many activities also 
have the students on their feet away 
from desks, chairs, and pencils. Such 
activities are essential for today’s kin-
esthetic learners. Another key element 
in this book is the virtue of simple 
competition.  Teamwork and the 
joy of success are celebrated in many 
activities.  I believe this lends itself 
well to the motivation and persever-
ance required to learn a language.  
Attached to all the activities is the 
component of fun.  I say “farewell” to 
the day when learning was supposed 
to hurt and “hello” to the notion that 
the path to becoming an effective user 
of the language includes both hard 
work and determination, but can 
and should be a fun and enjoyable 
experience.  These salient messages are 
uncovered throughout the book and 
have provided me with a plethora of 
new tackle for my teacher tool box.  
 
Due to the lack of pretentious lan-
guage, the absence of trendy theories 
and the expert skill of brevity, this 
book, Activities Using Resources 
(2005) by Heather Westrup and Jo-
anna Baker has universal appeal and 
world-wide potential.  These ladies 
have contributed a resource that any 
language teacher of any language level 
can use any where in the world.  This 
is especially valuable where English 
is being taught but resources are at a 
premium. It can be adapted to a spe-
cific curriculum and or it can be used 

in community-based learning pro-
grams.  It would assist facilitators of 
language circles and those responsible 
for conversation clubs.  I even believe 
it has a place in mainstream teaching.  
The activities are so comprehensive 
that they can be easily adapted to a 
range of diverse teaching topics.  This 
resource is neither cumbersome in its 
physicality nor in its content.  It is an 
excellent resource utilizing available, 
obtainable, existing resources.  Hold 
the shallots, thanks.  Onions will do.

RESOURCES

Westrup, Heather and Joanna Baker.  Activities 
Using Resources.  New York: Oxford University 
Press, 2005 

Westrup, Heather and Joanna Baker.  The English 
Language Teacher’s Handbook.  London: 
Continuum, 2000

Westrup, Heather and Joanna Baker.  Essential 
Speaking Skills.  London: Continuum, 2003
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Textbooks are great guides because 
they give us direction through a sys-
tematized curriculum. Students feel 
like they are advancing as they pass 
through units and levels in a textbook 
series. As diligent as a class fixed 
around a textbook may be, it may feel 
in the emotional mind of the learners 
and the instructor like something that 
should be ever-present is lacking.
When learners feel like a group of 
strangers, they are uninterested in 
each other and do not make an effort 
to converse. This is one negative con-
sequence of focusing too exclusively 
on the textbook. When learners feel 
like a community, however, they are 
very interested to know about what’s 
happening in each other’s lives. This 
interest sparks the kind of connection 
between learners that builds a learning 
community in the classroom.   

There are many ways to break the 
ice and get people interested in one 
another. The following autobiography 
assignment is a great starting point: 

1. Writing: Learners write about 
the highlights of their life story on 
a writing software program such as 
Microsoft Word. The vocabulary, 
grammatical patterns, and length of 
the autobiography will be level-appro-
priate and at the instructors discretion. 
For example, beginners could write 
a paragraph about their lives in the 
simple past while intermediate learn-
ers could write a page interchanging 
the simple past with past continuous 
and advanced learners could write two 
pages that utilizes the perfect tenses 
and provide more in-depth descrip-
tions and explanations about their lives 
before Canada. Some topics to cover 
are culture, family, heritage, past jobs, 
marriage, travel experience, reasons for 
coming to Canada or more specifically, 
their province or city of residence, etc.   

2. Peer Editing: Once learners have 
written a rough draft, they bring it to 
class. Then, they work in small groups 
and peer-edit one another’s autobiog-
raphy. 
3. Rewrite: Learners take their autobi-
ography home for rewrite. 
4. Instructor Edit: The following class, 
learners bring their autobiography 
and hand it in to the instructor. The 
instructor edits their autobiography 
in a way that points out sentences 
containing mistakes, but that does not 
explicitly mention what those mistakes 
are. For example, if there is a spelling 
mistake in the sentence, the instruc-
tor marks it SP. Likewise, if there is a 
grammar mistake, the instructor marks 
the sentence GR. This encourages in-
dependent learning. 
5. Additional Rewrites: Learners take 
their autobiography home again, de-
cipher their mistakes and rewrite it 
once more. If there are still mistakes, 
the instructor repeats step 4 until all 
mistakes have been fixed by the learner. 
This may take time, but it is an effective 
learning process. 
6. Presentation: Learners present their 
perfected autobiographies to the class 
in a speech format. Encourage students 
to refrain from straight dictation and 
allow for other learners to ask questions 
at the end of the presentation. 
7. Reporting: As an 
option for interme-
diate or advanced 
classes, learners may 
then report about 
the lives of their 
classmates using 
third person per-
sonal pronouns and 
the corresponding 
subject-verb agree-
ment. For exam-
ple, “Jorge is from 
Colombia. He has 
three brothers and 
two sisters…”

Learners as Resources  

----
Although textbooks are handy guides, 
the best learning resources in an EAL 
classroom are our learners. They have 
fascinating life stories and are from 
diverse cultures. Once they have been 
properly introduced and know about 
each other’s origins they may realize 
their commonalities and are therefore 
likely to feel a natural urge to commu-
nicate. After all, community is born 
from communication. 
I hope you find this assignment useful 
in your classroom in inspiring learners 
to communicate, connect and build a 
strong learning community. Good luck 
and enjoy.

SHAYNE DAHL

voice box
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TEACHING ESL VOCABULARY AND PRONUNCIATION
NARROW READING LESSON PLAN
SHARMAN OJAH

THEME

Students and Context:

The L2 students are a multilingual 
group of mid-intermediate young 
adults.  We have been studying foods 
and have completed lessons on grocery 
shopping and eating in restaurants.

Objectives:

Students will be able to:
Receptively and productively use 
words commonly related to nutrition 
and good health.
Relate categories on the Food Pyramid 
to foods, including foods from a vari-
ety of ethnicities.
Analyze own diet and requirements 
they are meeting or not meeting.

Recycled Vocabulary:

dairy
grains
calories
fat
cholesterol
protein
carbohydrate
fibre
vitamins
minerals
nutrients

Materials:

Text #1
Text #2
Visuals
Magazines
Cloze Exercise
Matching exercise
Comprehension questions
Conversation instructions

The Food Guide Pyramid makes 
healthy eating easier by showing how 
much of each type of food you should 
eat for good health.  Each of the groups 
provides some of the nutrients you need 
each day; no one group provides them 
all.  Choose foods from each group.

The largest part of the pyramid is 
grain-based.  Grains provide the good 
carbohydrates, vitamins, minerals and 
fibre.  On the next level there are fruits 
and vegetables which have lots of vita-
mins, minerals and fibre, but are low 
in fat.  The dairy group and the meat 
group have lots of protein and other 
important nutrients, but may be high 
in fat and cholesterol.  At the top of the 
pyramid are fats, oils and sweets which 
should be eaten only once in a while.
Older adults and women who are not 
active should eat about 1600 calories 
a day; children, teenage girls, active 

women and inactive men should eat 
about 2200 calories.  Teenage boys, ac-
tive men and very active women should 
eat 2800 calories.

(Adapted from The Medical Advisor- 
The Complete Guide to Alternative and 
Conventional Treatments.  Published by 
Time Life Books)

Pre-reading Activities:

Show the food pyramid.  Ask students 
to predict what today’s reading will be 
about.  Record any predictions on the 
board.  When students have exhausted 
all predictions, show the rest of the vi-
suals on the overhead and prompt with 
open-ended questions such as, “What 
does this picture make you think of?”  
and, “What comes to mind when you 
see this?”  Keep recording predictions.  

TEXT #1:  THE FOOD PYRAMID
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Hand out text #1.   Put visuals on the 
front board and write the correspond-
ing vocabulary word underneath, 
pointing out if it was mentioned as part 
of the prediction phase.  Ask students 
to locate the word in the text.  Mark 
syllable stress and demonstrate the 
word for the students several times, 
then ask them to chorally repeat, still 
pointing to the word in their handout.

Using multicultural magazines, have 
students cut out pictures they think 
belong in each category.  Omit the 
visuals for calories and cholesterol and 
explicitly explain these after the activ-
ity as they are difficult to represent 
pictorially.  Allow students to use their 
dictionaries for these two terms if they 
still have difficulty understanding.  Go 
over each picture and explain why it 
was placed there.  For example, say, 
“Ice-cream was placed under dairy  be-
cause it is made from milk.”  If a picture 
was wrongly placed, place it under the 
correct visual and explain, “It could go 
under fat  but it may fit under protein  a 
little better.”   Use vocabulary as much 
as possible and have students repeat 
often.  Encourage ethnic food choices 
as well as Canadian foods.

While-reading Activities:
Have students read text, underlining 
problem words to look up later.

Post-Reading Activities:

Have students in table groups discuss if 
the content matched their predictions.
Have students complete the cloze ex-
ercise without referring to their text.  
Circulate and provide immediate 
feedback.

Have student complete matching 
page by cutting out sentences and 
vocabulary words and matching them 
together.  Then have them partner up.  
Have one student give the clues and the 
other find the correct vocabulary word, 
then they can switch roles.  Circulate 
and assist when needed.
Take up answers as a whole-class ac-
tivity

The Food Guide Pyramid - Cloze 
Exercise

Fill in the blanks with the most ap-
propriate word found in the word list 
below.

The Food Guide Pyramid makes 
healthy eating easier by showing how 
much of each type of food you should 
eat for good health.  Each of the groups 
provides some of the _____________ 
you need each day; no one group 
provides them all.  Choose foods from 
each group.

The largest part of the pyramid is 
___________-based.  Grains provide 
the good _____________________, 
____________________, _________
and ______________.  On the next lev-
el there are fruits and vegetables which 
have lots of vitamins, minerals and fibre, 
but are low in ______________.  The 
______________group and the meat 
group have lots of ______________ and 
other important nutrients, but may be 
high in fat and __________________.  
At the top of the pyramid are fats, oils 
and sweets which should be eaten only 
once in a while.

Older adults and women who are 
not active should eat about 1600 
_______________ a day; children, 
teenage girls, active women and inactive 
men should eat about 2200 calories.  
Teenage boys, active men and very ac-
tive women should eat 2800 calories.

dairy     calories  
 protein nutrients 
fat   vitamins

grain cholesterol
minerals   fibre 

carbohydrates

THE FOOD PYRAMID

Cut out the sentences and vocabulary 
word, and then match each sentence 
with the most appropriate vocabulary 
word.  Get together with a partner.  
One partner will give the clues and 
the other will provide the correct vo-

cabulary word.  Then switch roles.

1.  Fruits and vegetables contain lots 
of these, such as “C” and “A”.  
       vitamins
2.  Milk, cheese and yogurt are com-
mon examples of this food group.
 dairy
3.  Butter, oils and red meat contain 
high amounts of this.
 fat

4.  Meat, poultry and beans are high 
in this.

 protein
5.  Our bodies need 1600 - 2800 of 

these per day.
 calories
6.  You must eat a variety of different 

foods to get all of these your body 
needs.

 nutrients
7.  The largest part of the pyramid is 

based on this.
 grains

8.  Grains contain carbohydrates, 
fibre, vitamins and these.

 minerals
9.  Meat and dairy products are good 

in many ways but may be high fat 
and this.

 cholesterol
10.  Fruits and vegetables have vita-
mins, minerals and this.
 fibre

11.  These are found in grains along 
with vitamins, minerals and fibre.

 carbohydrates

TEXT #2 - The Complete Food 
Counter

The Complete Food Counter

CALORIES:
Your body needs calories to keep it 
going.  It is important to eat a variety 
of foods to get the nutrients your 
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body needs. You get calories from fat, 
protein and carbohydrates in foods. 
Fat has the most calories of the three.  
Men need about 2400 calories a day. 
Women need 1800 or less.  Very 
active people may need much more.  
Calories measure the energy in food.  

FAT:     
Some fat is needed by the body.  It 
can help keep the body warm and 
protect the organs such as the heart 
and lungs.  It can carry vitamins and 
makes food taste good. Too much is 
unhealthy.  The government recom-
mends 65 grams of fat for a 2000 
calorie a day diet.  Sometimes you 
can see fat on meats and in butter, 
but sometimes you cannot see it.  
    
CHOLESTEROL:
Our bodies need cholesterol, but too 
much is unhealthy.  It can get stuck 
in the arteries and the blood cannot 
flow normally.    
Cholesterol is found in animal prod-
ucts such as meat and cheese.  The 
body also makes enough cholesterol.  
You should not have more than 200 
milligrams of it per day.    
 
PROTEIN:  
Protein is almost everywhere in our 
bodies.  It is used for growth and 
repair and it replaces cells.  A woman 
weighing 140 pounds should eat 
51 to 64 grams of protein.  A man 
weighing 170 pounds should eat 62 
to 77 grams.  Most people get much 
more than this amount.  Meat, 
dairy, beans and soy foods are high in 
protein.
     
 CARBOHYDRATES:
Carbohydrates should be 50 to 60% 
of the calories eaten.  Carbohydrates 
can be sugars such as fruits, and 
starches such as grains which can be 
digested.  They can also be cellulose 
and other fibres which cannot be 
digested. 

FIBRE:
You should eat about 25 to 30 grams 
of fibre per day.  Most people do not 
get enough fibre.    
Fibre helps you with regular bowel 
movements and hemorrhoids, it con-
trols weight, lowers high cholesterol 
and protects against some cancers.  
Whole wheat bread, bran, pasta, 
cereal, fruits, vegetables and beans are 
high in fibre.

SODIUM:
Sodium is a mineral our body needs.  
Most of us get much more than what 
we need from the foods we eat.  Too 
much sodium is not healthy.  Some 
foods have sodium naturally.   Many 
canned soups, sauces, frozen din-
ners and restaurant foods have high 
amounts of sodium added.
(Adapted from The Complete Food 
Counter by Annette B. Natow and 
Jo-Ann Heslin)

PRE-READING ACTIVITIES:
Have students preview text #2 and 
find and record vocabulary words 
they encountered from the last read-
ing.   As a review, using the cut-out 
strips from the last lesson, ask for 
volunteers to read the sentence clue, 
and then ask all students who think 
they know the answer to stand with 
the vocabulary word in hand.  Write 
the answer on the board and pro-
nounce the vocabulary word and have 
the students repeat it.  Have students 
with the correct answer remain stand-
ing.  Repeat until all sentences have 
been completed.  

Show title, subheadings and illustra-
tions on overhead. Have students 
predict from the title what the article 
will be about.  Draw their attention 
to food counter in order to facilitate 
predictions regarding daily require-
ments, etc.

While-reading Activities:
Students read the article silently first, 
then choose a partner and take turns 
reading the text out loud.

Post-reading Activities:
Have reading partners discuss the ac-
curacy of their original predictions.
Have students in table groups discuss 
the comprehension questions per-
taining to the reading.  Circulate and 
clear up any misconceptions.  Take 
up answers as a whole class activity, 
using vocabulary whenever possible.

(Fluency Activity)  In pairs, have 
students discuss what they have eaten 
in the past week, including their 
concerns about what foods/nutrients 
their diet is lacking and where they 
think they are meeting their nutri-
tional requirements.  Cut out a copy 
of the directions for each group to 
refer to.  Circulate but do not inter-
rupt or correct.

The Complete Food Counter
Comprehension  Questions

1. What do calories measure?

2. Why do we need fat in our diets?

3. Where is cholesterol found?

4. How many grams of protein 
should a 140 pound woman eat?

5. Sugars and starches are an example 
of what?
6. Which foods are high in fibre?

7. What kinds of foods are high in 
sodium?
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□ Employer □ School Division □ Institute of Study □ Volunteer Location: 
______________________________________________________________________________________________ 

School________________________________________________________. Area of Interest _____KS4 _____Adult 

Are you applying for TESL Canada Certification?  Yes_____ No_____.  If yes, when?___________________________ 

Membership Categories:  If you are not sure about your MTS status, you can call MTS at 8887961. 

Member of the Manitoba Teachers’ Society*  $35.00 _____ 
NonMTS Member**  $45.00 _____ 
□ Para Professional □ TeacherAssistant □ Volunteer  $25.00 _____ 
Full Time Student  $20.00 _____     MTS member   ______Yes _____No 
*You are a member of the Manitoba Teachers’ Society if you pay MTS fees and teach in the public school system OR in the Winnipeg School 
Division Adult EAL Program during the day. 
**You are NOT a member of the Manitoba Teachers’ Society if you teach in a private school, OR in a college or university, OR in the Winnipeg 
School Division Adult EAL Program in the evening. 

Please make cheque payable to: TEAL Manitoba Membership 
Complete form and mail with payment to: Janaki Balakrishnan 

TEAL Manitoba Membership 
50, Meadow Ridge Drive, 
Winnipeg, MB, R3T 5N5. 

Need Information?  Email  janaki.balakrishnan@gmail.com  Phone  275 7851 

OFFICE USE 
Membership paid by Self or Other_______________________________________________________________________________________ 

Cheque no. ________________________    Receipt number________________________  Deposit date______________________________ 

Excel date_________________________    Journal date____________________________ TESL Canada date _________________________ 

The personal information you provide is strictly for the use of processing applications, the mailing of publications, providing privileges, generating statistical 
information related to the administration of TEAL Manitoba and, where possible, emailing information and invitations from the TEAL Manitoba Executive. 

August 2009 

20092010 
TEAL Manitoba Membership 
September 1, 2009 – August 31, 2010
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Our Services...
 Self-directed English Lessons
 Live Online Teacher & Technical Support
 Community of Learners

EnglishOnline
MANITOBA’S ADULT EAL LEARNING NETWORK

www.myenglishonline.ca 
About Us...
English Online is your opportunity to study 
English anywhere, anytime, in any location. 
email: info@myenglishonline.ca

www.myenglishonline.ca
ONLINE EAL RESOURCE FOR MANITOBANS

 Real World Communication Tasks

 Develop Language Skills for the Manitoba 

   Workplace

 Interact with Real-life Conversations

 Meet Canadian Expectations

 Discover Language Capabilities

email: info@myenglishonline.ca

READING

WRITING

LISTENING

SPEAKING

PRACTICE

Funding providing by Manitoba Immigrant Integration Program

The EAL Learners’ Fund and EAL 
Professional Development Fund
Throughout our history, TEAL Manitoba [formerly TESL Manitoba] 
has provided financial support and professional development op-
portunities to the Manitoba EAL community. 

In an endeavour to increase this involvement, we are happy to announce that two separate funds have been set 
up: The EAL Learners’ Fund and EAL Professional Development Fund. Students can apply to the EAL Learner’s 
Fund for a bursary of up to $500 and EAL professionals working within the Manitoba EAL community can apply 
for up to $1000 funding. 

For more information and application forms, please visit our website at 
www.tealmanitoba.ca.
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Volunteer Recruitment

I, Dr. Sandra Kouritzin, a University of Manitoba re-
searcher, am engaging in research that will examine 
the important role that white Canadian birth mothers of 
hybrid children play in facilitating, supporting, or even 
obstructing, their children’s positive identifications 
and associations with their “Other” racial, cultural and 
linguistic background(s). I am a member of this group, 
and am interested in exploring with other mothers how 
they have negotiated two cultures and two languages in 
their children’s lives.
I am looking for volunteers who are native English speak-
ing White Canadian birth mothers of at least one child 
who 
 (i) is visibly non-white and 
 (ii) has completed at least four years of formal 
schooling in Canada; 
Ideally, volunteers should remain partnered with or 
actively co-parent with a father who is
 (i) non-native English speaking, 
 (ii) visibly non-White, 
 (iii) non-Anglo culture 
and should be willing to spend between four and five 
hours being interviewed about the roles they play and the 
role of school in their hybrid children’s identity develop-
ment, as well as checking with me to ensure that the 
interview data is accurate.

If you are willing to participate, please contact my 
research assistant by email at minji1108@gmail.

com or by phone 955-1132.  
Also you can contact me by email at kouritzin@

shaw.ca or kouritzi@cc.umanitoba.ca, or by tele-
phone at my home 287-8029 or office 474-9079. 

Create change! 
Global Issues Music Video 
Opportunity for Winnipeg 

EAL Students!

The Manitoba Council for International 
Cooperation (MCIC) is looking for 8-10 
Winnipeg EAL high school students with 
skills in music, filmmaking or activism 
to work together on creating a music 

video about global development issues 
during the fall of 2010. The students 

will learn about issues related to global 
development – such as Millennium 

Development Goals, child labour, fair 
trade, sustainability – and then col-

laborate with industry professionals on 
getting their message across. 

The video will be launched during 
a high school EAL conference to be 

held in November 2010, and students 
involved in the project will receive 

leadership and public speaking training 
to provide leadership at the confer-

ence. Funding for the project is pending 
is will be confirmed at a later date.

Please contact Janice at MCIC 987-

6420 for further information.




