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Melanie Davlut
PRE SIDEN T’S VOICE

As the seasons change, I hope that all of you have had a great start to your year.  In the midst of report cards, 
parent-teacher conferences and preparing for the next season, it is important that we take time for self-care 
in order to create balance in our lives.

The TEAL Manitoba SAGE Conference was held on October 21st, 2016.  I would like to thank the co-
chairs, committee members, staff and students of General Wolfe, publishers, vendors, attendees and every-
one who contributed to the success of the conference.  Cristina Sanchez-Lopez brought us many new ideas 
to use in our classrooms and provided participants with concrete examples to understand our English as an 
Additional Language students.  Planning a conference requires an endless amount of planning and organi-
zation.  We value your feedback in order to continuously improve.  We would love to hear your ideas for 
SAGE 2017.  Our co-chairs for 2017 are starting to plan as we speak.

I hope that you will find practical ideas and information in this issue of the journal in order to continue the 
discussion on how to best meet the needs of the English language learners that you work with. We welcome 
your contributions to the journal!  If you have something that you would like to share, please email Manito-
ba.teal@gmail.com 

In closing, we would like to invite you to attend the mini workshops that will be offered this year. Our first 
one will be a two part series.  The tentative dates will be Thursday, January 19th, 2017 and Thursday, Feb-
ruary 23rd, 2017.  It will be a round table café with make and takes related to your subject area.  If you are 
unable to attend, please check our website, www.tealmanitoba. ca or our Facebook group TEAL Manitoba 
for updates on future sessions. 

Thank you for all that you do for EAL learners and their families! Please contact me if you have any ques-
tions, concerns or tidbits to share!  (melanie.davlut@lrsd.net)

Yours truly, 
Melanie Davlut
TEAL Manitoba President 2015 - present
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EDI TOR’S VOICE
Eunhee Buettner

The first part of the school year is coming to an end. The winter holiday season is around the corner. Many 
teachers and students will welcome this season with excitement and happiness for winter festivities and some 
rest. I hope everybody has had a great 2016 and has an even greater 2017. 

This November issue is a special one because it is the last issue of TEAL Manitoba Journal. We decided 
to stop publishing journals because we have thought that our members would be better connected with the 
organization through more frequent, informative, and practical newsletters than academic-oriented journals. 
Besides, we plan to publish a separate book with our EAL students’ writings and drawings through annual 
showcases. Particularly in this academic year, we would like to include teachers’ voices as well. The theme for 
students is “making connection with Canada” and the theme for teachers is “how they welcome newcomer 
students”. Please stay tuned for updates about the upcoming showcase.      

This issue highlights the TEAL conference at General Wolfe high school on MTS PD Day (21st, October, 
2016). TEAL Manitoba invited Cristina Sanchez-Lopez, an education specialist at Illinois Resource Centre. 
Ms. Sanchez-Lopez provided a workshop on helping EAL students show what they know across the curricu-
lum based on culturally and linguistically responsive instruction. As she is a renowned EAL educator as well 
as a co-author of the book, Special Education Considerations for English Language Learners: Delivering a 
Continuum of Services, many teachers attended the workshop and learned practical activities that they can 
implement in their classes. I was happy to see many teachers’ satisfying smiles on their faces when they walked 
out of the session.     

One feature article, Canadian with Chinese Characteristics? Culture in the second language classroom, by 
Dr. Terence Russell discusses interrelationship between language and culture. He also points out the complexity 
of defining culture. He argues that language teachers should be careful to represent the culture of the target 
language because culture itself is very complex. He further explores using technology as a medium of show-
ing the target culture while teaching and learning an additional language. Although his article is concerned 
with teaching Chinese language as an additional language, it provides an opportunity to think about what 
“Canadian culture” really means to our EAL students and it also provides insights into how to use culture in 
our EAL classes.      

In closing, we always thank you for your contribution to the EAL field and always welcome your ideas and 
feedback. If you have anything you would like to share with other EAL teachers through newsletters, please 
don’t hesitate to contact us. Happy holidays!
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Introduction

 This essay is a summary of a number of ideas generated in the course of working on a conference paper that I never wrote for 
a panel at the Chinese Language Teachers Association in 2009. In the event, I did a presentation, but never wrote up the paper, 
something I have since felt occasional twinges of regret over. The theme of the panel was “Towards Being At Least Bicultural and 
Bilingual,” and was organized by the sister of a well-known American-Chinese author who herself had recently published an ad-
vanced-level Chinese language textbook. The content of that textbook was a series of short sketches related to the author’s personal 
experiences of trying to integrate into American society. Because I had written a favourable review of this book at the request of the 
publisher, a Chinese expat who had published some of my work, I was asked to participate in the panel. The title of my presentation 
was “From a Monocultural to a Bicultural Understanding of Global Issues.” Having reviewed my Power Point text, I have no idea 
what I meant by that, or even if the title was mine, or the panel organizer’s. In any case, the presentation turned out to be more 
of an interrogation of some of the textbook’s assumptions about the nature and practical implications of being ‘bicultural,’ or if 
‘bicultural’ was a thing at all. 

 Needless to say, after our panel was completed the organizer refused to speak to me. From her shunning I derived a perverse 
sense of having done something good. A subsequent conversation with a friend who had attended the panel reinforced this sense. 
Unfortunately, at the time I was too bogged down with other projects and teaching responsibilities to give my ruminations formal 
expression. Now nearing the end of my career as a teacher, I frequently think back on the many unresolved and unpleasant episodes 
of the past two or three decades (as a tongue returns to a broken tooth?), and imagine what might be learned from those experiences. 
The issue of biculturalism seems a good place to begin as it pertains not only to my professional life in the classroom, but also to 
my personal encounter with East Asian culture and language.

  The approach that I have adopted is practical rather than theoretical—how do ideas about biculturalism pertain to what goes 
on in a second language classroom rather than a theoretical discussion of what, if anything, biculturalism is. There is considerable 
material of the latter kind available in the standard scholarly literature (Bryam, Paige, Goodwin-Jones, Mouw & Yu, etc.). From that 
literature we understand that biculturalism can mean many things to many people. There are also a vast number of entry points at 
which individuals first encounter a culture other than the one in which they have been socialized from early age, and many levels 
at which second, third or fourth cultures may impinge upon internal and external life. During the years that I taught Standard 
Mandarin Chinese (Guoyu/Putonghua) at three different Canadian universities, the student body was inevitably composed of 
students from a wide spectrum of cultures and social milieu who possessed an equally wide spectrum of familiarity, or lack of it, 
with Chinese language and culture. The manner in which these students negotiated their classroom exposure to Mandarin and the 
cultural data associated with that language constantly gave me pause, and led me to question some of the most basic assumptions 
about bicultural or intercultural experience. Here I present no more than a brief set of impressions and anecdotal evidence related to 
how we, as language teachers, might be able to reassess how culture—that of the target language, and that of our students—might 
be reconsidered.  

Culture in the Language Classroom Back Then

 Many years ago when I began the study of Chinese as a third-year university student in Vancouver, language learning was still 
primarily a method based process involving much memorization of vocabulary and sentence patterns, supplemented with copious 
doses of substitution drills and pronunciation practice. There were grammar lectures given by the son of a famous Chinese demog-
rapher who was working on his own Ph.D. in linguistics, while the drill sessions were led by an energetic former radio announcer 
whose maternal manner compensated for the grammar instructor’s dry, demanding style.

 While instruction was divided along rational/habitual lines, the two sections of the class were defined according to the students’ 
linguistic (and ethnic) backgrounds. Students with no prior exposure to Chinese language were placed in one class, while those with 
at least basic facility in another Chinese language, usually Cantonese, were gathered in the other. Japanese international students 
were also placed with the Chinese speakers. There were practical linguistic reasons for this separation. Even though Cantonese in 
its spoken or written form is incomprehensible to a Mandarin speaker, many basic formal traits are shared between the two lan-
guages. For the Japanese students, it was their mastery of Chinese characters that gave them a leg up. But there was also a cultural 

Canadian with Chinese Characteristics? 
Culture in the Second Language Classroom
Dr. Terence Russell
University of Manitoba
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component to this superficially linguistic classification. The Cantonese speakers were all ethnic Chinese, and allocating them and 
the non-Chinese to different sections allowed the ethnic Chinese instructors to keep their socio-cultural categories straight. The 
ethnic Chinese students were generally indulged far less and in different ways than those in the non-Chinese section.

At the time, I was too focused on memorizing long lists of vocabulary to take much note of the cultural ambience that embraced 
the ethnic Chinese class, but as I became friends with many of its members outside of class I became very aware that their manner of 
dealing with Canadian culture and society was very distinct from my own. Moreover, those students, whether they were Canadian 
born and belonged to the “old community” of late nineteenth and early twentieth century migrants, or had arrived in Canada as 
children after the lifting of the Chinese exclusion act in 1947, and especially in the wake of the Communist takeover in 1949, had 
a different take on the meaning and practice of Chinese culture than did our instructors. Part of that difference stemmed from 
the fact that the students were all directly or ancestrally from the far south of China, whereas the instructors were northerners. 
But it was more than that. Although difficult to define with any precision now, it seemed that the ethnic Chinese students, due to 
their particular experiences of immigrating to, and living in Canada, had developed a keen sense of what it meant to be Chinese 
in Canada. It was a very practical understanding that had little to do with classical Chinese culture. This was something that our 
instructors, both adult immigrants, lacked.

As mentioned, this was in the “age of method” when situational usage and cultural content were far less important than they 
are today. All the same, our Chinese instructors knew that we were learning the language in order to be able eventually to engage 
with China and Chinese people. Cultural knowledge was necessary, but what aspects of Chinese culture should we students be 
introduced to? Of course, there was the food. Most of the class was quite familiar with “Chinese food” as presented in the many 
Chinese restaurants in the Vancouver area. But that was not “real” Chinese food, and it definitely was not Northern Chinese 
food, a cuisine apparently of much higher cultural status than the Canadian-Cantonese variety available in Chinatown and in the 
many local take-out places around town.  Then there were culturally significant festivals such as Chinese New Year, Mid-Autumn 
Festival, and the Dragon Boat Festival, as well as historical figures from the Chinese past. These were much less familiar to the 
non-Chinese students. 

More significantly, with the exception of Chinese New Year, the ethnic Chinese students did not seem to find these festivals, 
especially the Northern versions of them, or the historical figures, to be especially meaningful or important to them. Such things 
almost never came up in conversation, and when they did, they were part of the discourse about what it was like back in China, not 
how the students themselves lived and experienced their lives as Chinese in Canada. Most often, they viewed cultural difference was 
a matter of subverting mainstream Canadian culture by viewing it through the lens of the ethnic values familiar to the students. 
For example, I recall a hilarious discussion led by one of the Canadian born Cantonese students in which the Canadian obsession 
for not just clean, but aesthetically pleasing bathrooms was compared to the more utilitarian Chinese approach. This had nothing 
to do with annual festivals or national heroes, but it spoke volumes about life as it was lived between cultures. The inexplicable 
habits of white customers (referred to as low-fan, “old barbarians”) in Chinese restaurants was also a common topic among the 
ethnic Chinese students who had often grown up working in their parent’s Canadian-Chinese eateries.

 Without belabouring it further, the point I am trying to make here is that, while we cannot deny that cultural education is a 
fundamental part of language learning, we must be sensitive to the realities of cultural and social experience. The way in which my 
Chinese language teachers attempted to educate us about Chinese culture was well-intentioned, and it no doubt fit their under-
standing of cultural education, but the meaning and content Chinese culture as they conveyed it was far removed from the Chinese 
culture with which the ethnic Chinese students under instruction were familiar. Those students were, according to the definition 
of many, at least bicultural. For that reason, it is to be expected that they understood their home culture differently from their less 
biculturally competent instructors. But they still strongly identified as Chinese, and to a non-Chinese like me, they represented 
Chineseness in ways very tangible ways. They were real Chinese who had learned to function in the Canadian context, whereas the 
information that our instructors claimed to reflect the “real” China “over there” was academic and fragmentary at best.

Recognizing Cultural Diversity

   The situation described above is not the classically imagined language classroom where cultural neophytes are being introduced 
to the language and culture of a nation or people with whom they have little familiarity. However, at least at the university level 
that I am familiar with, this is how not just Chinese language classrooms, but virtually all language classrooms are. There are 
almost always students for whom the target language and its associated cultural milieu are not truly foreign. The question thus 
becomes how those students and the varying levels of cultural competence that they arrive in class with may be integrated into the 
teaching process. Should the instructor disregard the cultural endowment of the ethnic students on the assumption that due to 
their experience in Canada they are not truly conversant with the “real” and “original” culture of their ancestors, or should those 
same students be identified as possible intercultural mediators who can assist non-ethnic students in accessing the content of the 
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target language and culture?  
 Before attempting to answer these questions let us pose yet another one. How are the target language and culture defined? This 

would seem to be a more straightforward proposition. A real place called China is geographically “over there” someplace, and we can 
visit and observe its culture. Most language instructors will almost certainly have done those things before they begin their teaching 
careers. That formal or informal fieldwork, combined with a judicious amount of academic study, should provide a reasonable sense 
of what Chinese culture is, and how Chinese people live. And unless the language being taught is Classical, or Literary Chinese 
(the rough equivalent of Latin in Europe), we assume that this means contemporary Chinese culture and how Chinese people live 
today.  

But, is this what actually happens? Is national culture presented in a realistic fashion that reflects life as it is lived in the modern 
context? Obviously, this will depend to a considerable extent on the individual instructor, how up-to-date their knowledge is, and 
what they think important for their students to know. At the same time, since most formal second language courses rely upon a 
textbook of some description, we could gain some insight into the nature of the cultural component of the course by referring to that 
textbook. This is not the place to delve into a study of such texts here, but it would be unfair to claim that modern second language 
texts do not at least try to present culture as it is practiced in real places, and by real people. The problem is that culture in the con-
temporary world is so dynamic and transmutable that any attempt to pin down its particulars is almost certainly doomed to failure. 

To make use of an example drawn from my own experience teaching Mandarin, I refer the reader to a series of amateur videos 
produced by Sophie Lowenberg, a young American expat living in Beijing. The title of the series is “Sexy in Beijing,” and the opening 
sequence is a spoof of the opening of the popular television series, “Sex in the City.” Certain other conceits from that series are also 
brought into satirical use.  By way of introducing my students to the “real” China, I used to show selected episodes of “Sexy Beijing” 
to my second and third year language classes. In the presentation that I did for the CLTA panel I chose the installment, “Lost in 
Translation.1”  Here Sophie considers how and why people in Beijing sometimes adopt English names for themselves. 

It would be ideal if the reader makes use of the link in footnote 1 to view this video. In case that this is not practical, let me very 
briefly summarize what I hope it will demonstrate. Sophie interviews a series of people in the streets of Beijing in order to gain an 
understanding of how and why they adopt English names. Since these names are chosen by the individuals themselves, and are in 
addition to their legal Chinese names, it is not surprising that some of the choices are rather eccentric to say the least. However, it 
was not the choice of names that interested me in this episode, but rather the cultural contrast between two of the women inter-
viewed. One, a clearly sophisticated and stylish young woman, had decided to call herself “Samanfar.” She was accompanied by her 
dachshund, No-no. She chose the name, Samanfar because she preferred it to the more common “Samantha.” Another, somewhat 
older woman of clearly rural origins, is found seated on the sidewalk apparently hawking something. She announces that she wants 
to be called “Smacker,” just because it sounds good.

1 https://www.youtube.com/watch?v=ctWAXoZjTc
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The thing about Samanfar and Smacker is that they occupy vastly divergent niches on the Beijing social scale. This means that 
they speak very different forms of Mandarin. Smacker not only speaks with a heavy, countrified accent and rustic grammar com-
pared to the more gentile Samanfar, she interacts with Sophie in a completely different manner. This latter fact is no doubt partially 
related to personality traits, but Smacker is far less concerned about maintaining a dignified exterior than Samanfar. Samanfar is 
also quite clearly more “Westernized” and likely well travelled. Smacker, despite being able to say in English, “My name is Smacker,” 
is more purely “Chinese,” certainly to the extent that she will have had very limited exposure to cultures outside of her northern 
Chinese home. 

Foreigners visiting Beijing will encounter people like Samanfar, people like Smacker, and many who locate across the entire social 
spectrum. In most cases, foreign university students will meet and possibly socialize with far more Smanfars than Smackers. So, 
when considering how to present the target culture in the second language classroom, should the instructor concentrate on urbane 
cosmopolitan iterations, or more the more rustic, grassroots cultures of rural China? The latter is more authentically “Chinese,” but 
few well-educated Beijing residents would want foreigners to think that people like Smacker are representative of their nation today. 

My own experience in learning Mandarin was very much influenced by a strong desire on the part of my instructors, particularly 
the drill instructor, for students to go forth with a view of what was going on in China at the time that turned out to be highly 
distorted. Having been forced into exile by the Communist victory and the establishment of the Peoples’ Republic in 1949, my 
instructors were concerned that we students see the Chinese situation through the eyes of those who still supported the defeated 
Nationalist government, then attempting to regroup on the island of Taiwan. As students, we were thus not only were given many 
negative impressions of life under Communist rule, but also seriously misled about the situation in Taiwan under Nationalist rule. 
So, for example, when I graduated and went to live in Taiwan, I had, among many misapprehensions, a gaping blind spot for the 
manner in which local Taiwanese were being systematically oppressed by the Nationalist government of what was left of “Free China.”

This raises the issue of what I am going to call cultural realism. The term, cultural realism, is used in philosophic and aesthetic 
discourse, but I am adopting it here in a simplistic fashion to mean the recognition of cultural forms and trends that do not fit the 
mould of traditional or essentialized stereotypes. In other words, for our present purpose of discussing language teaching contexts, 
I take cultural realism to refer to a sensitivity to diversity within cultural clusters. As seen from the above video, when the second 
language student travels to their target language’s geographic locus, they will be confronted with the reality of the endless socio-cul-
tural diversity of those who speak that language. As language teachers, it is our responsibility to prepare our students to identify, 
accept and value those cultural variations as they present themselves in real life. Idealism, nationalism and cultural fantasy, i.e., 
the way that the language instructor and their peers would like students to perceive the target culture, do not facilitate entry into 
a real cultural situation, at least not for long.

Cultural Realism, Biculturalism, and Our Students

Our students are often far more complex and culturally astute than we give them credit for being. They bring a mosaic of cultural 
and social habits into the classroom, but are sometimes unsure about how much of that mosaic will be welcome and acceptable in 
class. For example, many post-secondary Chinese language students are ethnically Chinese. Some may be locally born, others may 



TEAL MANITOBA JOURNAL •• VOLUME 32 NO.18

FEATURES

have moved to North America at an early age. Some students may be of mixed parentage, but all will be culturally mixed. They are 
at least bicultural to the extent that they have learned how to function in both the mainstream local cultural environment, and in the 
home where they were initially enculturated. A large component of the pedagogical process is thus ascertaining where our students 
are coming from in cultural terms, and how best to make them comfortable with their mixed and/or conflicted cultural endowment. 

That endowment, when accessed creatively can contribute significantly to the ambience of the classroom and assist students in 
approaching the language learning process more positively. I use another amateur video to demonstrate something of what I mean 
here. For their class project in their Chinese 1B heritage language class at UC Irvine (it is significant that the “heritage” section 
in university language programs are almost always given the “B” designation), a group of ethnic Chinese students produced a rap 
video in which they act out a parody of their life in the intercultural spaces of southern California.2  The students themselves are 
apparently from Taiwanese families and speak basic Mandarin quite well. Presumably, the class that they are taking, like similar 
classes that I have taught, was intended to remediate their “home” Mandarin and also teach reading and writing skills. Unfortu-
nately, the video does not have English subtitles, but the viewer easily understands the basic drift of the piece. 

These are young people who, as ethnic Chinese, have been conditioned to behave politely, if hypocritically, in the presence of 
authority figures, but who in their private social lives have been corrupted by the evils of local “gangsta” culture in California. They 
are acutely aware of their bicultural or intercultural situation, and are able to make use of it in a creative, satirical manner. They are 
too nerdy to actually “hang with the homies”, but they are familiar with gangsta culture and, at least privately, admire it. On the 
other hand, they know that both in the context of their parents’ “Confucian” heritage, and according to American stereotyping, 
they are expected to be respectful, studious and orderly. This side of their social conditioning appears as soon as they enter the 
classroom. The joke, of course, is that their performance in class is highly insincere. It is just an act that they have been taught to 
perform in certain situations. No doubt, they have been told by their parents and community elders that they do not perform it 
well enough, and that they are not sufficiently “Chinese.” But being “gangstas” is also an act that they perform imperfectly. The 
difference being that it is an act that they have chosen for themselves. 

Once again, this video conveys the reality that culture and cultural performance is a profoundly complex phenomenon. For the 
purposes of the second language instructor it need not be, indeed cannot be, analyzed too extensively. However, the eclectic cultural 
mix that our students bring to the classroom should be recognized in positive ways and put to creative uses so as to contribute to 
the learning process.

Conclusion: Bi/Interculturalism and Second Language Learning

In this essay, I have attempted to make two points. Firstly, I have pointed out that while few, if any, contemporary instructors 
of second languages in North America will fail to endorse the idea that developing awareness of the cultural context in which the 
target language is spoken is an essential part of second language learning, “culture” as a category is extraordinarily difficult to 
define. It is possible to find almost infinite variations of cultural practice that may be identified as existing within the boundaries 
of any nation today. The “Sexy in Beijing” video introduces us to what this cultural variation may look like on the ground. In a less 

2 The video, directed by Allen Ho, one of the students, is entitled “Xue Zongwen” (Studying Chinese). URL: 
https://www.youtube.com/watch?v=-mAYFjMXbrE.
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direct fashion, “Sexy in Beijing” reminds us that culture is not a neutral category. 
It has social, economic and political connotations and those connotations may easily affect the choices that instructors make 

when considering what aspects or types of culture are most appropriately introduced to their students. The “culture wars” now 
being waged in many parts of the world do not make the task of presenting cultural content in the classroom any easier. Very often, 
not only instructors, but also the materials available for classroom use are endowed with various forms of bias or political agenda. 

The second point that I have tried to make is that our students, particularly those who have experienced life in the spaces be-
tween the local mainstream and a culture related to the target language, can and should be accessed a source of cultural data. As 
individual teachers we may have sympathy for one or another of the cultural narratives being performed in the nations in which our 
target languages are spoken. However, our views probably are of little relevance to our students. The “real” meaning and practice 
of culture, whether it is Chinese or Croatian, is far more complex than national agency, or indeed, any educational institution, 
can ever hope to grasp. Furthermore, real culture today is being created and defined not by governments or cultural organizations, 
but by individuals and groups who are in communication with each other via the great sea of transnational media. Our students 
are immersed in that sea, through Youtube, Facebook, Twitter, Instagram, etc., and they may well be more aware of the cultural 
permutations of their peer groups in the target culture than the second language instructor. Therefore, to be effective teachers of 
language and culture we need to educate ourselves about that media sea so as to understand the rapidly evolving “street-level” or 
“real” meaning of contemporary culture. Our students are almost certainly more aware of that culture than we are, so our role is 
primarily that of validating their experience and assisting them to make creative and positive use of it. 

As I think the second video that we examined shows, we need to open ourselves to who our students are, and to what they bring 
to the classroom. Their unique and eclectic endowment of cultural and social understanding is what they will use in order to ne-
gotiate their role in the ongoing evolution of local global cultures. Those students who have been enculturated in non-mainstream 
environments, may implicitly be aware of cultural nuances that we, as instructors, may be blind to. Thus, recognizing and making 
use of our students’ potential to be active participants to cultural education in the classroom is a challenge that all second language 
instructors should consider to be of primary importance. Although the evidence that I have presented in support of that idea are 
drawn from my experience in teaching Chinese as a second language in a Canadian setting, I believe that there are some basic 
truths here that may be applied to the instruction of any foreign or second language. 
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MTS PD DAY

MTS PD Day Report 
Mojgan Asili

This year TEAL conference committee had hosted Cristina Sanchez-Lopez who is an educational specialist at 
the Illinois Resource Center on 21st, October at General Wolfe high school for the MTS PD Day. Her presentation 
was about helping EAL students show what they know across the curriculum culturally and linguistically. The 
discussion had followed to explore strategies and resources regarding to the topic. We successfully announced 
that it was a productive conference by having more than hundred participants and lots of positive feedbacks. 

 

From left:
Melanie Davlut (TEAL Manitoba President), Cristina Sanchez-Lopez (Keynote speaker), Mojgan Asili 

(Conference co-chair), Tracey Gluska (Conference co-chair), Anita Choi (TEAL Manitoba Secretary), Melanie 
Hobbs (Conference Registrar), Erica Kolomic (TEAL Manitoba Website)   
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MTS PD Day Activities 

MTS PD Day workshop given by Cristina Sanchez-Lopez was excellent with many practical activities 
that teachers can apply to their classes regardless of whether they are EAL teachers or not. For those who 
could not attend the workshop, we would like to introduce a few activities and activity sheets from the 
workshop. We are also including a list of resources that Ms. Sanchez-Lopez provided. We hope they help 
you prepare for your lessons focusing on EAL students.      
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Language Art – Making Inferences 

Evidence + Schema = Inference
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Evidence          +          Schema          =             Inference
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Adapted from Everyday Math 

Math – Landmark Shark Game  
 
 
STANDARD(S):  Data Analysis  (Range, Median, Mode)  

 
 
 
 
  
 
 
 
Object of the game:  To get the most points possible. 
 
DIRECTIONS: 

1. To play a round: 
a. The dealer shuffles the number cards and deals 5 cards 

facedown to each player. 
b. Each player puts his or her cards in order from the smallest 

number to the largest. 
c. There are 3 ways to score points for the hand – using the 

range, the median, or the mode. 
 
RANGE 
 The player’s score is the range of the hand. 
 
Example Player 1’s Hand 
 

  
Range = 12 – 1 = 11 
Total Points = 11 
 
 
MEDIAN 
The player’s score is the median of the hand.   
 
Example:  Player 2’s Hand 

1

Materials:   Everything Math Deck 
                  Scrap Paper  
                  Scorecard 
Players: 2 to 3  

4 6 8 12
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Adapted from Everyday Math 

 

  
Median = 13 
Total Points = 13 
 
MODE 
The player must have at least 2 cards with the same number.  The player’s 
score is found by multiplying the mode of the hand by the number of modal 
cards.  If there is more than 1 mode, the player uses the mode that will 
produce the most points. 
 
Example:  Player 3’s Hand 
 

  
 
Mode = 8; 2 x 8 = 16 
Total Points = 16 
 

2. Players decide which landmark will yield the highest score for their 
hands.  Each player indicates his or her choice by placing one of the 
three Landmark Shark Cards (range, median or mode) on the 
gameboard. 

 
3. Players may try to improve their scores by exchanging up to 3 of their 

cards for new cards from the deck.  However, the Landmark Shark 
Card stays the same.   

 
4. Players lay down their hands and record their scores on the score 

sheet. 
 

5. Bonus Points:  Each player calculates the mean of their cards to the 
nearest tenth.  This value is then added to their score.  

 
6. Players repeat Steps 1 – 5 for each round.  The winner is the player 

with the highest total after 5 rounds. 
 

4

1

9 13 14 15

2 8 8 10
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Adapted from Everyday Math 

 
 
Range 

 

Median 

 

Mode 

 

Range 

 

Median 

 

Mode 

 

Range 

 

Median 

 
 

Mode 

 

Range 

 

Median 

 

Mode 

 

Range  

 

Median  

 

Mode 
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Adapted from Everyday Math 

LANDMARK SHARK SCORE SHEET 
 

  
ROUND 1: 

 Player 1 Player 2 Player 3 
Points for 
Hand 

   

Bonus Points    
Round 1 Score    

  
ROUND 2: 

 Player 1 Player 2 Player 3 
Points for 
Hand 

   

Bonus Points    
Round 2 Score    

  
ROUND 3: 

 Player 1 Player 2 Player 3 
Points for 
Hand 

   

Bonus Points    
Round 3 Score    

  
ROUND 4: 

 Player 1 Player 2 Player 3 
Points for 
Hand 

   

Bonus Points    
Round 4 Score    

  
ROUND 5: 

 Player 1 Player 2 Player 3 
Points for 
Hand 

   

Bonus Points    
Round 5 Score    

 
Total Score for 5 Rounds    
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Social Studies – Goods and Services

nurses school supplies

doctors toy car

helping police officer

canned food bank teller

job work

goods services
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earn income

jobs make

doctors barber

sell lemonade

stores grow

goods services

5a
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Multilingual Resources
Cristina Sanchez-Lopez

Multiliteracies Projects / Multilingual books:

1.  http://www.thornwoodps.ca/dual/index.htm  (student-created dual language books in a multilingual setting

2.  http://www.multiliteracies.ca/index.php  (The Multiliteracies Project)

3.  http://uniteforliteracy.com/   (books with audio in English and various other languages)

4.  http://www.icdlbooks.org/   (International Children’s Digital Library) multilingual books online

5.  http://www.wegivebooks.org/    (free books online; many well-known titles)

6.  http://digitalstorybooks.wikispaces.com/   (Toronto District School Board Digital storytelling project)

Newspapers from all over the world:

7.  www.newsela.com  (current news stories available in a range of reading levels)

8.  http://www.bbc.co.uk/worldservice/languages/  (world news headlines in 43 languages)

9.  http://www.ipl.org/div/news/ (free online international newspapers)

10.  http://onlinebooks.library.upenn.edu/archives.html#foreign  (high school and university levels resources in 34 
languages)

Curricular resources:

11.  www.EnchantedLearning.com     
(great resource for content area graphics and word banks and much more/ fee for individual or school subscription)

12.  http://www.kidskonnect.com/  (great support materials for many curricular topics; see alphabetic list)
Go to the Subject Index http://www.kidskonnect.com/subjectindex.html to view online resources for each topic

13.  http://www.google.com/language_tools?hl=en        
(search any topic in students’ primary languages;  visit the section on translating URLs into different languages)

14.  http://www.wikipedia.org/  (free online encyclopedia in many different languages)

15.  http://www.pptpalooza.net/ (highly visual, teacher-made Power points on many U.S. and World History /social 
studies topics/ middle school, high school)

16.  http://pacoelchato.com/primaria (online version of texts used by Mexico’s ministry of education (SEP: Secretaria 
de Educación Pública) for students in grades 1-6 in Spanish)

17.  www.pppst.com   (Powerpoints, student and teacher resources)

18.  www.wida.us  (WIDA Consortium English language proficiency standards)
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19.  http://www.eduplace.com/ss/maps/world.html (map outlines)

20.  http://www.yourchildlearns.com/map-puzzles.htm (online interactive maps)

21.  http://everybodyisageniusblog.blogspot.com/p/interactive-notebooks.html (information on creating, implement-
ing and assessing Interactive Student Notebooks-ISN)

Science / Environmental resources:

21.  http://www.wwf.org/ (World Wildlife Fund -- science information in many languages and representing 43 coun-
tries)

22.  http://www.ustream.tv/decoraheagles (The Raptor Resource Project brings you the Decorah Eagles from atop their 
tree at the fish hatchery in Decorah, Iowa.)

23.  http://cincinnatizoo.org/cheetahdays/about/ (Cheetah Ambassador Program at the Cincinnati Zoo)

24.  http://appalachianbearrescue.org/  Appalachian Bear Rescue  
       http://www.bear.org/website/  (North American Bear Center--- webcams/ den cams)

25.  http://www.montereybayaquarium.org/efc/cam_menu.aspx  (Monterey Bay Aquarium webcams )

26.  http://www.montereybayaquarium.org/animals-and-experiences/live-web-cams/sea-otter-cam  (Monterey Aquari-
um Otter Cam) 

27.  http://www.worldzootoday.com 

28.  http://stao.ca/res2/rftloi-over.php 

Mathematics resources:

29.  http://www.glencoe.com/sec/math/mlg/mlg.php  (math concepts translated into various languages)

30.  http://phschool.com/atschool/txtbk_res_math.html  (click on a math book icon and then homework video tutors 
in English and Spanish)

31.  http://ed.ted.com/lessons/robert-lang-folds-way-new-origami  (TED lecture on the art, science and mathematics 
of origami)

32.  http://www.mathsisfun.com/geometry/   Math is fun

33.  http://translate.google.com/?hl=en  Google Translate

34.  http://www.korthalsaltes.com/    Paper Models of Polyhedra

35.  http://illuminations.nctm.org/  (free math investigations with pdf documents for activities) 

36.  https://www.youtube.com/watch?v=BlvKWEvKSi8  Dan Meyer TED lecture

37.  http://blog.mrmeyer.com/   Dan Meyer blog (Check out the Three Act Math vide clips you can use to launch a 
problem.)
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Early Childhood Resources:

38.  http://illinoisearlylearning.org/   (early Childhood resources for teachers and families)

39.  http://www.mamalisa.com/   Mama Lisa’s World of Children and International Culture (songs, rhymes, informa-
tion from all over the world in English and a country’s native languages)

40.  http://www.readingrockets.org  AND  www.colorincolorado.org  free online resources on reading in English and 
Spanish for educators and parents

41.  http://www.ryerson.ca/mylanguage/hold_on.html  (brochures in many languages for parents- supporting multi-
lingualism)

Graphic Organizers and Templates:

42.  http://www.dubois.cps.k12.il.us/Strategie_Charts_Documents.htm (Annotated list of graphic organizers for all 
grades; more difficult ones for high school students)

43.  http://www.greece.k12.ny.us/district.cfm?subpage=478

Museums and other resources:

44.  http://www.louvre.fr/en/homepage  (Louvre Art Museum Paris, France)    
45.  http://www.msichicago.org/online-science/  (Museum of Science and Industry online science)
46.  https://www.google.com/culturalinstitute/beta/ Google Cultural Institute   
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MTS PD Day Refugee Posters

Teachers taking the PBDE course entitled Teaching Literacy, Academic and Language (LAL) Learners at the 
University of Manitoba this fall were pleased to share their country posters at the TEAL Manitoba SAGE 
conference on MTS PD day.

Creating the posters was a course assignment which helped the teachers further understand the importance 
of getting to know the backgrounds and contexts from which our newcomer families come. Their choice 
of countries was based on the students they currently teach. After researching and creating the posters, the 
teachers displayed them in their schools hoping to help their colleagues also understand these international 
contexts. Four of the teachers were delighted when students from those countries talked with them about 
the posters. The relationships between these students and teachers grew stronger and the students felt pride 
because the teachers cared about their backgrounds. Colleagues in one secondary school, including a vice 
principal, found this research to be valuable and are considering devoting some professional development 
time to this type of research and sharing in order to help all teachers in that school further understand and 
empathize with their newcomer students.

Thank you to TEAL Manitoba for allowing us to share the posters at your conference. The teachers who cre-
ated the posters are:  Democratic Republic of Congo (blue Background): Chelsea Dodds, Catherine Jordan 
and Sarah Shiels;  Democratic Republic of Congo (black background): anonymous;  Eritrea: anonymous;  
Nigeria: Carissa Comeault and Wanda Gabrielle;  Philippines: Melissa Fiddler and Stefania Zaurrini;  Syria: 
Izzy Hawamda.  
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Student Showcase
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TEAL News
TESL Canada 

TEAL Manitoba has considered withdrawing our affiliation with TESL Canada for two years since TESL 
Canada focuses mainly on adult EAL Education. We have not received any support from the organization so 
far while we paid affiliation fees. Accordingly, we have discussed the possibility of withdrawing our affiliation 
with them and had a vote on this issue on MTS PD day. The result of the vote was 20 out of 23 members who 
participated in the vote said yes to the withdrawal. Therefore, TEAL Manitoba is in the process of leaving TESL 
Canada at this moment. Those who pursue to obtain CTESL Certificate now must have TEAM (Teaching 
English as an additional language to Adults in Manitoba) membership. If you have further questions, please 
contact at manitoba.teal@gmail.com

         
  
2016-2017 Student Showcase

TEAL Manitoba has hosted the EAL students’ writing and drawing showcase since the 2014-2015 academic 
year. In the first year, the theme was EAL students’ “EAL learning experiences, dreams and challenges” and 
the theme in the second year was ‘culture shock”. Through these events, we had a great opportunity to hear 
our students’ experiences, challenges, and thoughts. We will continue to host this event and publish a book 
including all the students’ work. The theme this year is “making connection to Canada” and the deadline is 
April, 30th, 2017. We would also like to include teachers’ writings and drawings on the theme of how they 
welcome newcomer students. Please stay tuned for more detailed information and guidelines! 

      
Upcoming Mini PD 

TEAL Manitoba plans to provide 4 mini PDs this academic year. The first two are roundtable café with make 
and take session on your content area. We hope to provide you with a great venue to share your challenges and 
thoughts regarding how to teach your content area to EAL students. The tentative dates will be January, 19th 
and February, 23rd, 2017. More detailed information will be provided through TEAL email and the January 
newsletter. 



  
 
 
 
 
 

Membership Benefits: 

2016 - 2017 
TEAL  Manitoba Membership 
September 1, 2016 – August 31, 2017 

• Receive an automatic TESL Canada membership. Membership in TESL Canada is required in order to submit your credentials for 
evaluation for the TESL Canada Professional Certificate. 

• Receive the TEAL Manitoba newsletters and complimentary PDs.  
• Pay reduced conference rates at the TEAL Manitoba conference. 

Please register early to receive all the benefits. We are unable to pro-rate fees or to send out past journals. 

Last Name First Name    
Address      
City   Province Postal Code:    
Phone (Home) (Work) Fax    
Email Address     
Please check appropriate box and provide the specific information on the line below 

Employer School Division Institute of Study  Volunteer Location 
 
 

School Area of Interest  K-S4  Adult 
 

Are you applying for TESL Canada Certification?  Yes   No   If yes, when?   
 

Membership Categories: If you are not sure about your MTS status, you can call MTS at 888-7961. 
Member of the Manitoba Teachers’ Society* $40.00      
Non-MTS Member** $50.00      
Educational Assistant / Teacher Assistant  / Volunteer $30.00      
Full Time Student $25.00     MTS member  Yes  No 

*You are a member of the Manitoba Teachers’ Society if you pay MTS fees and teach in the public school system, OR in the Winnipeg School 
Division Adult EAL Program. 
**You are NOT a member of the Manitoba Teachers’ Society if you teach in a private school, a college, OR a university. 
**You are NOT an MTS member if you work as an EA/TA/Volunteer. Some full-time university students (Faculty of Education) may choose to 
join MTS. 

Please make cheque payable to:  TEAL Manitoba Membership 
Complete form and mail with payment to: TEAL  Manitoba  Membership Chair 

Ms. Simone Kirwan 
c/o Professional Staff Development Centre (PSDC) 
150 Moray Street, Winnipeg, MB R3J 3A2 
skirwan@sjsd.net 

 

 

The personal information you provide is strictly for the use of processing applications, the mailing of publications, providing privileges, generating statistical 
information related to the administration of TEAL Manitoba and, where possible, emailing information and invitations from the TEAL Manitoba Executive. 

MTS non-MTS   

OFFICE USE 
Paid by Self or Other   Cheque no.   

Receipt no.   Deposit date   

mailto:skirwan@sjsd.net

	TEAL_MB_membership_form_2016-2017.pdf
	Membership Benefits:
	September 1, 2016 – August 31, 2017
	Last Name First Name    Address
	Ms. Simone Kirwan






