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Kim Hewlett
PrE S idEnT ’S  voicE

It has been an honor and privilege to work with such a won-
derful professional group dedicated to excellence in the area 
of EAL/LAL! We have had a great year thanks to your hard 
work and perseverance! 
I am very grateful to our executive for all of the roles they ful-
filled this year. During our AGM on May 16, 2013, we reviewed 
reports related to the SAGE Conference 2012, the Co-Journal 
Editors, SAGE Council, TESL Canada Report. It was obvious 
everyone had put in an enormous effort into this organization. 
There are four areas beyond the regular professional develop-
ment opportunities that we offer that we focused on this year 
through sub-committees, and they are as follows:

ProPoSAL of A K-12 EAL cErTificATE  
ProGrAM To THE MiniSTEr of EducATion
The Minister of Education is interested in our executive pre-
senting a proposal to create a K-12 Certificate Program to the 
TECC Committee during the next school year.  Thank you very 
much to the subcommittee in assisting with the preparation of 
this concept to the Minister of Education! 
Although it has taken several hours with the executive and 
the subcommittee to develop a proposal to the Minister of 
Education to address the concept of a formalized professional 
development program for K-12 educators specializing in EAL/
LAL, it will demand great perseverance to develop and present 
the required presentation for the TECC Committee. There will 
be many hours required over the summer and through to the 
fall months to prepare for this upcoming presentation.
If this presentation to the TECC Committee is a success, there 
will be a need for many professional development sessions to 
be created and facilitated as well as a mentorship program and 
practicum for K-12 teachers.

cuLTurAL ProficiEncy TrAininG  
WiTH rAy TErrELL And rAndALL LindSEy
Thank you very much to Diana Turner for her promotion of 
this exciting and powerful event! We were very fortunate to 
have received an invitation from Manitoba Education to go as 
a team of four to receive this cultural proficiency training. We 
are able to work together to share this information with others 
if asked to present.

MAniTobA EducATion AdviSory coMMiTTEE
We were able to quickly develop a subcommittee to respond 
to Manitoba Education’s request for information related to 
their five year action plan and send our response through our 
representative Luisa Igne in March.

inviTATion To fAb fivE
Thank you very much Sandra Melo for bringing an invitation 
from MTS, Lia Baksina, to set up a professional development 
team to go to Brandon for the FAB Five. This is very exciting 
news and we are grateful for the opportunity to promote TEAL 
Manitoba and EAL professional development.

AMEndEd conSTiTuTion
We have reviewed our constitution as a subcommittee and we 
agreed during the AGM the constitution reflects our current 
values and beliefs. Surprisingly, the content of the constitution 
did not change, only the acronym from SAG to SAGE.

TEAL MAniTobA EducATion fund
This year, we were able to award as an executive an EAL 
and French language teacher, Kathy Page $500.00 for her in 
pursuing an English as an Additional Language Masters in 
Education program. This is the first time we have given money 
for an employed teacher to professionally develop in course 
work. We look forward to her sharing her research findings 
with our organization.
In conclusion, it has been a pleasure and honor to serve as your 
president for five years!  Five years is the maximum consecutive 
amount of time constitutionally a president can serve TEAL 
Manitoba. Our executive is very fortunate to have Sandra 
Melo as our president! Sandra has served as vice president 
for five years and is eager to represent the needs of our TEAL 
Manitoba membership.
I wish this organization every success as it continues to serve 
kindergarten to post-secondary educators and newcomer im-
migrant families. I will continue to serve, assist, and support 
this organization’s initiatives as past president. Thank you 
very much for your support over all of these years! We look 
forward to hearing from you!
Sincerely,
Kim Hewlett
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Edi TorS ’  voicE
Eunhee Buettner

Another school year is coming to an end and summer has 
finally arrived after a particularly long winter.  Many teachers 
and students must be excited to welcome the summer break and 
have some fun and get some rest. They 
must also be taking some moments to 
reflect upon teaching and learning and 
trying to end the school year on a good 
note. We hope that this year has been 
happy and meaningful to everybody 
and the next academic year is filled 
with more happiness, enjoyment, and 
improvement. 
As we publish the last issue of this 
academic year, we also took some 
moments to reflect on the journal this 
past year. While reflecting, we realized 
that we have published many voices of teachers through a 
variety of themes such as persistence (September issue), un-
derstanding and empathy (November issue), and professional 
development (March issue). We also acknowledge that we are 
privileged to discuss some issues in our present classrooms 
through this issue. 
This issue, “revisiting EAL classes in the 21st Century” explores 
what our 21st century class looks like and how it should look 
like. The first feature article, The Nature of Thinking, Literacy 
and Learning in the 21st Century: a Perspective from EAL by 

Sandra Melo, discusses a diverse population of the 21st Century 
classrooms in Canada and suggests a culturally responsive RTI 
model for more equitable education in these classrooms. The 

second feature article, Assessment 
and Evaluation: An opinion by 
Raj Khatri, discusses what types 
of assessments and evaluations 
are appropriate in the 21st Century 
classes. Finally, Eunhee Buettner 
reviews three articles regarding 
teaching and learning a culture 
in second language classrooms. 
Through this review, many teach-
ers will gain insights into how to 
embrace diverse cultures in our 21st 
Century classrooms.        

Some sad news for the TEAL Manitoba Journal is that the 
2012/2013 academic year will be Kevin Carter’s last as co-ed-
itor of the TEAL Manitoba Journal. Kevin has been an editor 
of the journal for three years. He has always been a passionate 
and hard worker for the journal. We sincerely thank Kevin for 
all he has done. 
 In closing, we hope you have a relaxing and rejuvenating 
summer and we look forward to all of the great submissions 
that will come next year. Have a great summer break!

WE HoPE THAT THiS yEAr HAS bEEn 
HAPPy And MEAninGfuL To EvEry-
body And THE nExT AcAdEMic yEAr 
iS fiLLEd WiTH MorE HAPPinESS, 
EnJoyMEnT, And iMProvEMEnT.
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The nature of Thinking, Literacy and Learning  
in the 21st century: A Perspective from EAL
Sandra Melo, EAL Support Teacher, St. James Assiniboia School division

THE ArT of PoSSibiLiTy
I recently read a book called The Art of Possibility by Benjamin 
Zander and Rosmunde Stone Zander. As I read, I couldn’t help 
but think of the possibilities that lay ahead for EAL learners and 
teachers alike. One of the quotes from the book that resonated 
with me was by Soren Kierkegaard that said, “If I were to wish 
for anything, I should not wish for wealth and power, but for 
the passionate sense of what can be, for the eye, which, ever 
young and ardent, sees the possible…”
The journey of an EAL Support 
teacher in Manitoba is one that 
requires self-reflection, awareness, 
knowledge of relationships within 
systems, enrichment, collabora-
tion, responsibility and advocacy. 
As we journey through the 21st 
century, it is the endless possibil-
ities for our learners that excite 
and motivate me into action. The 
question presented today presents 
a deep rich wondering that leads me 
to question (as in all good research) 
what the nature of thinking, litera-
cy and learning in the 21st century  
is for English as an Additional 
Language learners and what the 
implications are for classrooms, 
schools and system.
As the support teacher in a division that has witnessed and 
embraced an ever-growing newcomer population and an 
increased Aboriginal-EAL population, it is evident that at-
tending to the needs of all EAL learners brings forth some 
interesting encounters. Therefore, it is my hope to share with 
you what areas need to be explored when making reference 
to the question at hand of preparing our young learners for an 
ever-changing and exciting world.

GrouP of LEArnErS
The first area I will examine is that classes, schools and systems 
must acknowledge, identify and work with a vastly broad pop-
ulation. EAL learners are not all the same and it is ineffective 
to think of EAL learners categorically. 

WriTinG of A boy
As you look at the above image, I want you think about the 
writing. I ask you think about who wrote this story. How old 

was this student? Reflect on the writing itself, how are the let-
ters formed? Now, think about the content. What are you able 
to glean from the story? Did the writer convey his meaning? 
Is the writer considered to be literate in the conventional way 
that we expect in our classroom? If so;  how?

drAWinGS
Now, look at the image on the opposite page. This is the same 
student. I ask that you think about your responses and whether 
or not they have changed.

The young man who wrote and drew 
the slides came to our division in high 
school. He happened to come from 
a country that was war-affected and 
he struggled with the triple trauma 
paradigm of school, language and 
culture. His writing is one powerful 
example of the challenges students 
and teachers face on a daily basis. 
Our educational landscape requires 
us to know who our learners are and 
to appropriately plan and program to 
meet their needs. This is not an easy 
task when the experiences range from 
a rich formal prior education to having 
experienced no prior formal education 
(or very little) and not being able to 
read or write in their first or dominant 
language. Although our EAL learners 

come with vast life experiences, as educators we must examine 
what those experiences mean. We also have an obligation to 
look through the lens of these experiences and examine what 
they can contribute to our current educational landscape as 
they shape our 21st century classrooms, schools and systems.

TuG of WAr
The second point which I would like for us to consider is that 
we as a system, must acknowledge the tensions that exist cur-
rently if our aim is to move all of our learners ahead equitably. 
This may require us to reflect on our own assumptions, beliefs, 
values and philosophies of education and in particular about 
literacy, thinking and learning. To begin, our thinking around 
language learning must evolve from a deficit based approach to 
being additive. Although EAL learners come with differences 
they also come with unique strengths and the richness of lived 
experience. Learning another language should not be seen as 
requiring intervention but instead it can be seen as enriching. 
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By making this fundamental shift, teachers, schools and sys-
tems will find more culturally responsive ways to prepare our 
learners for their future journeys. This acknowledgement of a 
strength-based approach can be approached through a cultur-
ally responsive RTI model. Ruslana Westerlund, a professor in 
Minnesota, argues that, “Culturally and linguistically diverse 
students are not receiving free and 
appropriate education when teachers 
are not implementing instructional 
strategies that optimize student 
achievement or positively reinforcing 
their cultural identity.”  A culturally 
responsive model of RTI responds to 
EAL learners in Tier where universal 
interventions promote culture and 
equity through robust evidence-based 
instruction and teachers who produce 
results for diverse students (West-
erlund, 2011). There is also a much 
needed focus that should be placed 
on the importance of working towards 
the same educational goals for EAL 
learners as for native English speak-
ing learners—we can’t be satisfied 
with lowering expectations, but in 
essence this requires a commitment 
to providing the language and other literacy-related tools they 
need to meet those goals. EAL students will not just absorb 
all the English they need to succeed across the curriculum 
any more than we would just absorb all the Chinese language 
we need to succeed in a high school in China. (Turner, D., 
Manitoba Education, 2013).
But what of the boy who was in Gr. 11 and couldn’t read? While 
I agree that intense support was required to work on conven-
tional literacy skills, I am confident that literacy in the broader 
sense may not have been an issue. Rather, I would suggest that 
in his case as in the case of many EAL students with limited 
or no prior schooling, the question at hand is whether or not 
this student had equitable access to curriculum and how did 

we as teachers, schools and systems attend to his 
specific learning needs? 

It is in examining our ap-
proach to learning that we 
can embrace the additive 
philosophy that I just 

mentioned. Rather than 
only focussing on 

the challenges 
arising to the 
dynamics of 
a classroom, 

such as the case of the boy whose writing we looked at in the 
slide, perhaps a shift in thinking needs to occur. Conditions 
for differences in learning must be accepted into the classroom 
as mentioned in the work of DeCapua and Marshall.  Their 
instructional model demonstrates that through a Mutually 
Adaptive Learning Paradigm, one can focus on immediate 

relevance for learners, in-
terconnectedness, shared 
responsibility, oral transmis-
sion and pragmatic tasks to 
increase learning whatever 
the demand might be. 
If our nature is to move our 
learners to become global 
citizens with global com-
petence, then we must also 
consider the impact of dif-
ferent cultures, beliefs and 
language experiences as 
we seek to use disciplinary 
knowledge and modes of 
thinking in novel situations, 
focus on recognizing per-
spectives, link student ex-
periences to the world and 

engage students in cognitive social and emotional development. 
We need to learn more about the other learning cultures that 
our students may come from in order to scaffold their learning 
within the approach to teaching and learning that our schools 
are based on. As literacy educators of linguistically and cul-
turally diverse students, we need to ask ourselves what key 
aspects of our students’ identities do they have to set aside in 
order to thrive in school? 

PLAnninG
Thirdly, I ask you to consider the pragmatics of teaching EAL 
learners. There are several factors that must be considered 
especially when we are moving from a print based classroom 
to one that includes digital literacy. There must be equitable 
access to media culture so that students can be creative, col-
laborate, communicate, think critically and 
develop as global citizens which are the 5 
C’s of the 21st century thinker.  Without 
ready access to technology students will 
struggle. Therefore, pragmatically there 
are a few areas to consider. The first is 
to acknowledge and identify the lan-
guage skills required to comprehend 
how to use technology. The second 
is to appreciate that there may be 
limited access to computers or the 
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internet at home. Parents may or may not know about free 
services through libraries or they may not be able to get to 
these places regularly for many reasons.  Added to this, as 
mentioned previously, students come with different levels of 
experience and may or may not be in one class. Some have 
had access to computers since early childhood and others 
may be just beginning to have experiences with technology 
as they enter the Canadian classroom setting. In addition, 
with the automomy of school divisions and their investments 
in technological infrastructure, not all schools  have the 
same equipment and this creates issues of disparity. Finally, 
classroom teachers, schools and systems require professional 
development in staying current with the new approaches to 
learning. This is compounded by the need for professional 
development in the area of language learning. This can create 
a feeling of helplessness when attending to the needs of our 
changing educational landscape.

HoPE
Journalist and Television producer, Linda Ellerbee stated that 
“In the 21st century, the century our children will live in, (the 
century they will, in fact shape), media literacy will not be a 
luxury, it will be a necessity”. Through the lens of the EAL 
support teacher, I ask that you consider holding expectations 
high for all learners. If students “are relegated to classes where 
the primary focus is mastery of traditional print literacy” then 
developing proficiencies such as critical thinking skills become 
secondary. It is our job to shape our classrooms, schools and 
systems so that they can account for the globally and linguis-
tically diverse societies that we live in. 
So, back to the Art of Possibility, I see hopefulness and end-
less possibilities for all of our students. We are at a point of 
utmost importance and I am privileged to be amongst such 
interested, motivated and caring educators who can and will 
make 21st century thinking, literacy and learning equitable 
and possible for all.

A Quick Guide to 21st Century Critical Thinking Skills, Posted on August 19, 2012 by Dr. Steve Yuen;  
http://steveyuen.org/blog/?p=2709

DeCapua, A. & Marshall, H. (2010). Students with Limited or Interrupted Schooling in US Classrooms.  
Urban Review 42, 159-173.  

Turner, D. Manitoba Education. (2010 draft). English as an Additional Language Curriculum Framework.  
Manitoba Education. (2012).

Robertson, K. (2008).  Preparing ELLs to be 21st-Century Learners http://www.colorincolorado.org/article/21431/

Westerlund, R. (2012), ELL and RTI: No Business As Usual. http://www.slideshare.net/rawesterlund

Stone Zander, R. & Zander B. (2000). The Art of Possibility. Penguin Books.  P. 113.

references 
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for grading and limited sampling of the 
content domain seem to be pitfalls of 
essay questions. Two main purposes are 
widespread among educators, regarding 
essay questions. The first purpose is to 
assess students’ understanding of and 
ability to think with subject matter 
content and the other, being to assess 
students’ writing abilities. I suggest 
teachers include both type of means for 
assessment whether it is for assessment 
for learning or assessment as learning.
Studies and experiences I have under-
gone so far suggest that students be 
assessed throughout their term, incor-
porating both alternative and traditional 
forms of assessment on a continuous ba-
sis. The use of both forms of assessment 
is found to be valuable in better serving 
the educational needs of students, which 
most of the educators agree upon. 
As we prepare and deliver our lessons, 
we take into consideration the factors 
such as Gardener’s Multiple intelligenc-
es, Krathwohl’s revised taxonomy, and 

learning styles. In the same way, as we 
prepare tests, we should remember that 
we might have students who can show 
their understanding and knowledge on 
the subject in different ways. If we use 
one form of assessment, we might be 
ignoring students who can prove their 
caliber in different ways. We should 
always keep in mind what Corcoran, 
Dershimer, and Tichenor (2004) claim, 
“… as students become more competent 
readers and writers, the assessment strat-
egies often reflect only paper and pencil 
tasks. However, authentic assessment 
techniques are effective with all stu-
dents, even those with weaker writing 
skills.” It is clearly stated in Growing 
Success: Assessment, Evaluation, and 
Reporting in Ontario Schools (2010) that 
the primary purpose of assessment is to 
improve student learning. This docu-
ment points out assessment for learning 
and as learning. Whenever students are 

Studies show that educators and ad-
ministrators have always been very 
concerned about assessment and eval-
uation, whether it is about the use of 
tools for assessment or about the reason 
for assessment: traditional or alternative 
forms of assessment and multiple or 
essay type assessment tool. Traditional 
forms of assessment include multiple 
choice, fill-in-the-blanks, matching, 
and short answer questions that are still 
being used today though the advocacy 
for alternative forms of assessment is 
regularly made. Projects, portfolios, 
rubrics, rating scales, checklists, anec-
dotal records, journals, presentations, 
and conferences are some of alternative 
forms of assessment. 
Regarding the reason for assessment, 
assessment assesses teachers’ teaching 
and students’ learning, depending upon 
the purpose of assessment. The use of 
any of the forms or the instruments for 
assessing students’ understanding and 
knowledge depends upon what we want 
to test students for. I incorporate both of 
these forms of assessment while teaching 
English as a Second Language. When 
there is a question, “Is there a place for 
both types of assessment?”, my answer 
is ‘yes’ (at least at this time of the twenty 
first century). Studies claim multiple and 
essay types of assessment and traditional 
and alternative forms of assessment have 
their own places in determining what 
assessors are looking for in assessees. 

TyPES: MuLTiPLE or ESSAy?
Studies confirm that multiple-choice and 
essay questions are both used to assess 
mastery of the content concepts taught 
or learned. Multiple-choice questions 
are used to measure knowledge recall 
and higher order thinking. Questions 
might require students to choose the best 
answer, after recognizing, estimating, 
inferring, categorizing, distinguishing 
between, identifying the reason behind 

a particular action and showing un-
derstanding of cause and effect.  Upon 
the choice of essay questions, Reiner 
(2002) mentions that essay questions are 
chosen over other forms of assessment 
as students are required to creatively 
produce and write responses and that 
students do not simply choose responses. 
Essay questions have students “create, 
reason, analyze, synthesize, and eval-
uate”, which encourages some teachers 
to prefer essay questions. The chief 
advantage of essay questions, according 
to Walstad (2005), is the freedom of 
response. Students have the opportunity 

to present the ideas in their own words, 
using higher order thinking wherever 
necessary, and not just selecting the best 
answer from among various alternatives. 
Walstad explains that, among six cog-
nitive levels of thinking – knowledge, 
comprehension, application, analysis, 
synthesis, and evaluation (Bloom, 1956), 
multiple-choice items test students at the 
knowledge and comprehension levels 
as they provide a reliable and efficient 
way to measure understanding. Multi-
ple-choice questions can also be used 
to measure simple achievement related 
to application, analysis, or evaluation.
Unfortunately, multiple-choice items 
can not do test synthesis. An essay 
question challenges students to select, 
organize, and integrate economic mate-
rial to construct a response–all features 
of synthesis. Effects of poorly stated 
questions, substantial investment of time 

Email: rajkenglish@yahoo.com

bEforE STudEnTS ArE ASSESSEd, iT iS vEry iMPorTAnT for 
TEAcHErS To coMMunicATE WiTH STudEnT STrATEGiES And 
rubricS for TESTinG And ASSESSMEnT.

Assessment and Evaluation:  
An opinion
raj Khatri
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assessed, teachers should observe stu-
dents’ performance on a particular task 
in order to estimate their knowledge, 
skills or competence in that area as 
indicated by Peregoy and Boyle (2005). 
Teachers can incorporate both forms of 
assessment: traditional and alternative 
– tests and quizzes, presentations, con-
ferences, homework, projects, portfolios, 
interviews, peer and self-assessments, 
self-reflections, classroom discussions, 
and journals wherever and whenever 
applicable. 
By using both forms of assessment, 
teachers will thus find ‘no student left 
behind’ in their assessment strategies – I 
mean all students will have opportunities 
to answer questions one way or the other 
when both forms of assessment are used. 
If it is found that some students are un-
able to grasp the contents, teachers can 
reteach or incorporate other strategies 
to help students meet the expectations. 
This way I believe teachers can use as-
sessment for learning. 

rEfLEcTion on PrinciPLES of 
ASSESSMEnT And EvALuATion
By reading a variety of resources on 

assessment and evaluation, and by 
ref lecting upon own experiences on 
efforts put to establishing an effective 
teaching-learning environment, I agree 
with Schwartz & Pollishuke (2005) in 
that assessment and evaluation are the 
foundations upon which teachers build 
their classroom program and daily ac-
tivities. Let’s see some of the principles 
of assessment and evaluation.
Purpose of assessment and evaluation 
is to improve student learning: As I 
discussed above, Growing Success: As-
sessment, Evaluation, and Reporting in 
Ontario Schools (2010) that the primary 
purpose of assessment is to improve stu-
dent learning. Although this document 
points out assessment for learning and as 
learning, I would like to add one more - 
assessment of learning, as mentioned in 
Integrating CLB Assessment into your 
Classroom (2005) by Tara Holmes.  
The primary purpose of assessment for 
learning is to “provide descriptive feed-
back that will promote student learning.”  
Assessment as learning on the other hand 
encourages students to “be independent, 
set goals, monitor their own progress, 
determine next steps, and ref lect on 
their thinking and learning” whereas 

assessment of learning “generally fo-
cuses on measurement and the product 
of learning and is most often translated 
into numbers, scores, and marks that can 
be used for outside reporting”.
Communication about assessment is 
ongoing, clear and meaningful. Before 
students are assessed, it is very import-
ant for teachers to communicate with 
students strategies and rubrics for testing 
and assessment. I have learned that when 
students are not taught rudimentary in-
formation about how to take a test, they 
often fail. Tests could be fair, reliable, 
and valid; however, if strategies on tak-
ing tests intelligently and assessment 
are not communicated, teachers might 
not get the clear picture of what they 
had thought of before teaching. Students 
should be made aware of rubrics, check-
lists, or holistic scoring sheets. This will 
help students identify important criteria 
by which their assignments are assessed. 
I suggest that teachers provide students 
with effective feedback that help them 
feel positive about assessment and also 
encourage them to fill the gap pointed 
out in the feedback by further learning 
in the future. It should be kept in mind 
that specific feedback is provided, rather 
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than general comment. While proving 
feedback, teachers should be aware of 
the following three steps (Holmes, 2005)
recognition of the desired goal,
evidence of the present position, and 
knowledge about how to close the gap 
between the two. 
Assessment and evaluation is intended 
to help students develop their thinking, 
skills and concepts. For assessment, a 
variety of means should be incorporated: 
tests and quizzes, presentations, confer-
ences, homework, projects, portfolios, 
interviews, peer and self-assessments, 
self-reflections, classroom discussions, 
and journals wherever and whenever ap-
plicable. This will help students develop 
their thinking, skills and concepts. As I 

said earlier, multiple-choice and essay 
questions are both used to assess mastery 
of the content concepts taught or learned. 

concLuSion
I suggest that students be assessed the 
way that incorporates a variety of means 
of assessment forms and tools, which 
encourages students to think critically, 
and develop their skills, knowledge, 
and concepts. As I have just mentioned 
above, both forms of and all tools for 
assessment are important. 

Raj Khatri is an ESL Instructor at the 
Centre for Continuing Education of the 
University of Regina. He taught ESL, LBS, 
and LINC classes at the Toronto Catholic 
District School Board, Seneca College, 
and Centennial College before joining the 
University of Regina in 2012. Committed 
to lifelong learning, he regularly attends 
and presents at provincial, national, and 
international ESL conferences. A certified 
member of TESL Canada, TESL Saskatch-
ewan, and OCT and professional member 
of TESOL and STLHE, Raj keeps interest in 
reading strategies in second language ac-
quisition, cultural influences in classroom 
practices, classroom strategies, and second 
language writing.
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features Three articles, Living With Ambiguity: 
Toward Culture Exploration in Adult 
Second-Language Classrooms, Learning 
Culture through Ethnographic Inquiry: 
A Response to Roumiana Iliva “Living 
with Ambiguity, and Cross-Cultural 
awareness for second/foreign lan-
guage learners, discuss the notion of 
culture exploration in second language 
classrooms. Ilieva (2001), Haneda (2002), 
and Knutson (2006) pose the question of 
whether the culture can be taught in 
second language classrooms. The three 
authors wonder if it is possible for second 
language teachers to teach the target 
culture to their students in their language 

classes. They believe that culture cannot 
be easily taught as information and facts 
but it cannot be taught as beliefs and 
values. In other words, students can learn 
some information of a certain culture but 
they cannot learn how to interact with 
members of the target culture. The three 
authors are also concerned that teaching 
culture as information and facts causes 
overgeneralization of the target cultures. 
They claim that teachers should help the 
students to understand different cultures, 
adopt the culture for their own purpose, 
and have cross-cultural mind instead of 
teaching culture implicitly. 
Although the issues they discuss in these 
articles have a common thread, their 
wording and some practical implications 
are different. The first two articles focus 
more on exploring culture and the third 
article focuses more on developing cross-
cultural mind in the second language 
classrooms. 

The major discussion in these articles is 
whether a culture can be taught in second 
language classrooms. In the first article, 
Ilieva (2001) narrates her personal 
experiences about having culture shock 
and feeling ambiguous as an immigrant 
in Canada, although she thought that 
she knew Canadian culture very well 
by learning it before arriving in Canada. 
Further, she realized that ambiguity 
would always accompany her. She then 
started questioning if the culture could 
be taught in second language classes. 
Consequently, Ilieva (2001) found that it 
was more appropriate to help students to 
explore the target culture than teaching 

it as information because the latter can 
lead students to stereotyping, misun-
derstanding, and overgeneralizing the 
target culture. 
Haneda (2002) is very much in agreement 
with Ilieva regarding the concept of 
culture exploration and she further rumi-
nates on Ilieva’s (2001) statements about 
culture exploration. She believes that it 
is more proper to assist students to taste 
the target culture and understand it rather 
than teaching the facts of the culture. 
In Knutson’s (2006) article, Knutson 
(2006) takes up the same position with 
Ilieva (2001) and Haneda (2002). She ar-
gues that culture as information approach 
for teaching culture is problematic 
because teachers may have difficulties 
choosing which culture they should 
teach and what content they should 
teach. Moreover, teaching culture as 
information will reinforce stereotypes 

of each different culture. Knutson (2006) 
also points that culture is ever changing 
due to globalization and migration, 
thus, it is hard to teach fixed and static 
culture to students. Therefore, she claims 
that teachers should teach students 
how to ‘grow the cross-cultural mind’ 
(Galloway, 1999, p.153) in the second 
language class. 
The other important discussion these 
authors have is how teachers help their 
students to understand other cultures and 
to be better cultural beings both in and 
outside classrooms. The three authors 
mention the notion of third place or a 
culture of third kind (Kramsch, 1993). 
They also argue that teachers should 
encourage learners to create a culture 
of the third kind which helps students to 
keep their native culture and understand 
the target cultures. 
According to Kramsch (1993), a third 
place means that learners create a culture 
of the third kind for their own aim and 
meanings between their native culture 
and target culture by interacting with 
target cultures. For example, fusion food 
can be a case of the third culture for the 
superficial level and assimilation and 
understanding of different beliefs and 
values into one’s own culture can be the 
case for the profound level. 
Ilieva (2001) states that learners tend to 
discover their third places while they are 
participant observers. In other words, 
learners negotiate cultural differences by 
finding a third place between their native 
culture and the target culture. 
Haneda (2002) also contends that it is 
necessary to create a culture of the third 
kind because cultural lives are very 
complex due to changes all the time, 
hence, creating a culture of the third kind 
leads learners to understand changes of 
the local social practices in which they 
participate as well as to succeed in acting 
effectively to accomplish their personal 
goals. This means learners can learn how 
to adopt changes in cultural lives and 
assimilate them with their native cultures 
by creating a culture of the third kind. 
In addition, Knutson (2006) mentions 
“being our cultural selves in the 
classroom” with regard to the cultural 
third place (p.594-595). She believes that 
it is crucial for learners to know their 
native culture in their second language 
classroom so they can create a culture 
of the third kind by comparing their 

Article reviews
Eunhee buettner

THE THrEE AuTHorS WondEr if iT iS PoSSibLE for SEcond LAnGuAGE 
TEAcHErS To TEAcH THE TArGET cuLTurE To THEir STudEnTS in THEir 
LAnGuAGE cLASSES. THEy bELiEvE THAT cuLTurE cAnnoT bE EASiLy 
TAuGHT AS bELiEfS And vALuES.
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native culture with target culture based 
on similarities, differences, affinities and 
disaffections. 
Developing an awareness of oneself as 
cultural beings and cultural subjects 
was also suggested as one of the ways 
of understanding other cultures. The 
three authors take up the position that 
it is vital for students and teachers to 
position themselves as a cultural being 
and a cultural subject in and outside 
classrooms in order to explore culture 
and grow cross-cultural minds.
According to Ilieva (2001), it is important 
for language learners to be aware of 
themselves as cultural beings and 
“positioned subjects” (Rosald, 1993) 
when they encounter the target culture. 
Learners should know that they are 
subject to culture in second language 
classrooms. 
Haneda (2002) adds awareness of 
historical self to cultural exploration 
approach by exemplifying dialogues with 
other classmates in the classrooms. She 
explains that students start to discover 
their life history through classroom 
discussions and they also position 
themselves to take part in creating 

different cultures by cooperating with 
other classmates. Learners come to know 
their historical self and participate in 
accepting different cultures through the 
classroom dialogues and this helps them 
explore different cultures. 
The common educational significance 
found in these three articles, in terms 
of teaching and learning culture in the 
second language classrooms, is that 
it is more important to teach students 
how to interact with culture and grow 
cross-cultural minds than it is to teach 
culture as information and facts. This is 
because culture is not fixed and static 
but changing and fluid. Based on this 
educational significance, the three 
authors suggest some practical methods 
for teaching culture in a second language 
class.
Ilieva (2001) suggests that teachers 
employ ethnographic techniques such as 
participation observation and reflective-
interpretive-critical dialogue for cultural 
exploration in the class (p.8). For in-
stance, students record what they observe 
and how they feel about certain situation 
in their notes and integrate their notes 
into classroom discussions which require 
reflective-interpretive-critical dialogue. 

Haneda (2002) also supports Ilieva’s 
(2001) ethnographic techniques, how-
ever, she introduces Erickson’s (1996) 
terms such as Adam’s and Eve’s tasks 
in order to explain potential issues with 
learners’ conducting ethnography. Adam 
is described as a participant observer 
whose characteristics are systematic 
or objective. On the other hand, Eve 
is pictured as an observant participant 
whose characteristics are personal and 
relational. Haneda believes that teachers 
should help students to conduct their 
ethnographies based on the process of 
Eve-Adam-Eve. This means the learners 
should incorporate the role of participant 
observer and observant participant.
Knutson (2006) recommends six 
curricular models on cross-cultural 
awareness:
1.  self as cultural subject
2. subcultures within the home culture
3. insider views of the second/foreign 

culture
4. outsider views of the home culture
5. culture-specific language behavior
6. cross-cultural misunderstandings

A curricular module on cross-cultural awareness
Self as cultural subject
List of identity: Students make a short list of attributes, 
values, or behaviors descriptive of themselves and share 
with classmates as a prelude to whole group. 
Personal culture diagram: Students name various aspects 
of their identity in a series of seven or eight different 
circles. Then, choose one or two identities and associate 
values with each of the circles. 
A vehicle of discussion of multiple influences within one’s 
own life and it is designed to pre-empt reductionistic 
characterizations of the cultural identity of others.   
Subcultures within the home culture 
‘Piece of culture’ exercise: students present an object 
that is meaningful to a particular (sub)cultural group 
such as age, gender, race, ethnicity, class, or regions in 
home culture, or to oneself as a member of that group 
and share personal experiences that relate to regional or 
ethnic identity. 
Goal: to raise awareness of self as culturally defined. 
Insider views of the second/foreign culture
Ethnographic interviews of native speakers

Home ethnography task
Email interviews and video conferencing with peers from 
a second language speaking region or country 
Outsider views of the home culture
Analyzing the representation of second /foreign cultures 
by various media.
Reading the outsiders’ view by using some texts ex) 
travel guides dealing with home culture written from 
foreigner’s perspective.
Interviewing immigrants or foreign residents in the 
community.  
Culture-specific language behavior
Consideration of speech acts à inter-cultural pragmatics 
(watching a movie clips of the second language culture 
behaviors in similar contexts.
Interviews with native speakers focusing on pragmatic 
issues.  
Cross-cultural misunderstandings
1) Discussion of personal examples of critical incidents or 
cultural problems encountered during cultural exchange 
or study-abroad program or at work.

Appendix
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These six modules include lots of 
activities that can be used in the 
classrooms (see Appendix) and the 
activities are designed to help learners 
to reflect upon their cultural behaviors 
and discuss them with other classmates 
in their classes so that the learners can 
develop cross-cultural minds. 
In conclusion, Ilie-
va (2001) states that 
second language 
learners should try 
to f ind meanings 
and interpretation 
of the target culture 
instead of trying to 
obtain information 
and fact s  of  the 
target culture. She 
also asserts that it is 
essential for teachers 
to assist students to 
acknowledge them 
as cultural beings 
and to create their 
third culture by using ethnography 
and classroom dialogues in second 
language classrooms. As a result, the 
students will be able to understand the 
target culture and “act more effectively 
for their own ends in the context of the 
target culture” (p.13). In other words, 
teachers should use ethnography and 

classroom discussion to help the learners 
to compromise their awkward feelings 
and behaviors toward the target culture 
and learn how to interact with it. 
Haneda (2002) closes the article by 
emphasizing that the students should 
play both roles of a participant observer 
and an observant participant because 

it al lows them 
to analyze and 
estimate observed 
situations without 
m islead i ng or 
making haste to 
conclude based 
on one aspect of 
the culture. 
Knutson (2006) 
also stresses that 
teachers should 
focus on teaching 
students how to 
understand dif-
ferent cultural 

aspects of belief, values, and commu-
nication rather than teaching culture as 
contents or a product. 
I think these articles will provide teach-
ers great insights into how to embrace 
diverse cultures in our classrooms and to 
help students to develop their cross-cul-
tural minds. In fact, many people includ-

ing me tend to think that we know a cer-
tain culture well if we experience a small 
part of the culture. However, I came to 
think that we as teachers should realize 
that the small part we know is nothing 
but the tip of the iceberg and most part 
of the iceberg is hidden. We also have 
to acknowledge that we have to put our 
face in the cold icy water in order to the 
hidden part of the iceberg, which is not 
really fun and can be painful. 
Likewise, we need to make a great effort 
to know a certain culture. Otherwise, 
we should say “we explored the culture” 
instead of “we know the culture” after 
we learn a small part of the culture. We 
as teachers should keep in mind that we 
have a responsibility to help our stu-
dents understand a culture and develop 
a cross-cultural mind, rather than know 
the culture as information. Then our 
diverse class will be a beautiful mosaic 
in the end.
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activity box
Activity Packet – Part five
by Eunhee buettner

Activity 1: Process Writing

Purpose/Aim To develop students writing skill.
To make students enjoy writing.
To develop students’ social and emotional stage.

Target Age Over 8 (Intermediate, Advanced)

Language Writing skill

Preparation Papers, a pen, crayons, scissors and glue stick

Instruction 1. Have students draw a picture of an animal and cut the animal in half.
2. Ask them to give half of their animal to someone else and put their half  
of the animal together with half of the animal from another person. The student  
should name their animals.
3. Let them write a story about the animal and how the animal got to be the  
way he or she is.
4. Have the students share their stories with someone else and ask them to  
revise as necessary while reading others.
5. Ask them to edit their stories with their partners.
6. Let them make their stories into a poster. 

Variation 1. Students can draw different pictures such as fruit, vegetables  
and trees instead of animals.

Description Students are able to learn writing process and enjoy writing through this activity.  
Most students think that writing is the least fun activity among other language activi-
ties so they usually do not like to write. However, they could enjoy writing by making 
an interesting story about mixed animal. It also encourages the students to use their 
imagination and creativity. It gives an opportunity to work with partners so that they 
could develop their sociability. 

Special Point It is good for young learners.
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Activity 2: What’s Missing?

Purpose/Aim To develop students’ higher order thinking skills
To make students concentrate on the activity.

Target Age Over 6 (beginner, intermediate)

Language Listening and speaking skill

Preparation 12-20 Picture or word cards

Instruction 1. Place 12-20 picture or word cards on a table.
2. Have students look the cards for a minute. Then ask them to close their eyes.
3. Remove one card, let them open their eyes and ask them which card was removed. 

Variation 1. Students can do this activity in groups by themselves.
2. Students describe the picture or the word card that was removed if the students are 
intermediate or advanced. 

Description This activity is a simple and fun activity for beginners. It makes the students concen-
trate on the activity and develops higher order thinking skills when they are asked to 
describe what has been removed.

Special Point It is good for beginners because it does not require a complicated task.
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Activity 3: Story Map

Purpose/Aim To improve students’ comprehension.
To remember a story they read better.
To reinforce students’ literacy skill. 

Target Age Over 7 (Intermediate, Advanced)

Language Literacy skill

Preparation Storybooks, papers, pens and crayons

Instruction 1. Divide students into groups.
2. Ask each group to choose a storybook.
3. After reading the book, let them draw pictures of background, characters, conflicts 
and solutions of the story.
4. Have each group show their pictures to other students and explain the story to them. 

Variation 1. Students can create sequence of the story and draw pictures of it.

Description It helps students to understand the stories they read and remember the stories longer 
and better. Also, they can develop their literacy skill by drawing different aspects of 
the story. They could be more interested in the story when they draw pictures of back-
ground, characters, conflicts and solutions of the story.

Special Point It is very useful for students who need to learn and develop literacy skill.



Are you a Korean immigrant woman who has a Canadian spouse and at least one child?  
캐네디언 배우자를 따라 캐나다로 이민오시고 자녀분이 있으신 한국 여자분이십니까?

Are you interested in discussing issues regarding language choice and culture in Korean-Canadian intercultural 
families and raising biracial and bicultural children based on your personal experiences? If so, you might be interested 
in this research project. 
캐네디언 배우자를 두신 한국 여성분으로서 가정에서 두 언어와 두 문화를 어떻게 다루시는지 
그리고 자녀들의 언어, 문와, 정체성은 어떻게 교육시키고 다루시는 지에 대해서 나누기를 
원하십니까? 그러시다면, 이 리서치 프로젝트에 관심이 있을 수도 있을 것입니다. 

I am Eunhee Kim-Buettner, a doctoral candidate in the Faculty of Education at the University of Manitoba. I am 
currently looking for Korean immigrant women who have Canadian spouses and at least one child for my dissertation 
research. More specifically, I attempt to explore how Korean immigrant women who have Canadian husbands 
assimilate into their intercultural families and Canadian society and how they deal with their children’s dual 
languages, cultures, and identities in Canada.   
저는 매니토바 대학교 교육 대학원 박사 과정에 있는 김은희라고 합니다. 요즘에 캐네디언 배우자를 
따라 캐나다로 이민오신 한국 여성분들이 그 분들의 다문화 가정과 캐네디언 사회에 어떻게 
동화되시며 또 그 분들의 자녀들의 두 언어, 문화, 정체성을 어떻게 다루시는지를 연구하기 위해서 
캐네디언 남편과 아이들을 두신 한국 여성분들을 찾고 있습니다.   

As a Korean immigrant woman who has a Canadian spouse and has a biracial and bicultural child, I am interested 
in listening to other Korean women’s experiences of being foreign wives, mothers of racially and culturally mixed 
child(ren), and immigrants. 
저또한 캐나다 남편을 따라 캐나다로 이민 온 한국여성으로서 캐나다 배우자를 두신 한국 
여성분들께 외국인 부인으로서 다문화 자녀의 어머니로서 그리고 캐나다에서 이민자로서 그분들의 
경험과 의견을 듣기 원합니다. 

If you want further information about this study and are interested in participating in this project, please contact 
Eunhee at (204) 510-4272 or tgilj1980@gmail.com. 
만약 더 많은 정보를 원하신다든지 이 연구에 참여하시는 데 관심이 있으시면 저에게(김은희) 전화나 
이메일로 연락주세요. 

Thank you very much! I am looking forward to hearing from you!  
감사합니다. 연락 받기를 학수고대하겠습니다.
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 women’s life stories in their intercultural relationships
researcher:  Eunhee buettner, university of Manitoba
Advisor:  dr. Sandra Kouritzin


