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Sandra Melo
PRE S IDENT ’S  VOICE

Another school year is over and the summer is finally here! 
I would like to take a moment to thank everyone involved 
in TEAL Manitoba and to extend my gratitude to all of 
our membership. Without you, this organization would 
not be possible. It is the hard work, commitment, creativity 
and resourcefulness of the executive and the sub-commit-
tees that keeps this team moving forward in such a positive 
direction. And to our membership, thank you so much for 
supporting this professional organization by joining and at-
tending our conference. We know how important you are 
and it is our goal to serve you as best as possible through 
professional dialogue, journals and networking.

Next year, we look forward to more professional develop-
ment for teachers, a new format to our journal (newsletters 
and journals will be published), and of course our annual 
TEAL Manitoba Special Area Group conference on Octo-
ber 24, 2014 at Fort Richmond Collegiate. 

On a personal note, I am humbled by the dedication of all 
of the professionals working in the area of EAL. I cannot 
think of a more fulfilling job in the world. When writing 
this final President’s Voice, it made me think of how privi-
leged I am to be part of this community. 

I want to wish you all a restful summer and I would like to 
leave you with one of my favourite quotes from Margaret 
Wheatley that was shared with me during a Cultural Prof-
ciency session this year. 

There is no power greater than a community discovering
what it cares about.
Ask “What’s possible?” not “What’s wrong?” Keep ask-
ing.
Notice what you care about.
Assume that many others share your dreams.
Be brave enough to start a conversation that matters.
Talk to people you know.
Talk to people you don’t know.
Talk to people you never talk to.
Be intrigued by the differences you hear.
Expect to be surprised.
Treasure curiosity more than certainty.
Invite in everybody who cares to work on what’s possible.
Acknowledge that everyone is an expert about some-
thing.
Know that creative solutions come from new connec-
tions.
Remember, you don’t fear people whose story you know.
Real listening always brings people closer together.
Trust that meaningful conversations can change your 
world.
Rely on human goodness. Stay together.

From Turning to One Another, copyright © 2002, by 
Margaret J. Wheatley, Berrett-Koehler Publishers, Inc., 
San
Francisco, CA. All rights reserved. www.bkconnection.
com
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EDI TOR’S  VOICE
Eunhee Buettner

Every time when I write an editor’s voice for the June issue, 
I am surprised at how quickly time flies. It feels like I was 
preparing for the first issue of the year only a few months ago. 
However, it is already the last month of the 2013 academic 
year. In other words, it is the month of reflection upon the 
past ten months and of planning for the upcoming year with 
hope and expectation. It is also the month of excitement as it 
makes us look forward to the summer break. I hope that both 
teachers and students enjoy the break and make use of it as a 
springboard for improvement of their teaching and learning.  
         
 As an editor, I also take a moment for reflection on this 

past year and also planning for the upcoming year. Looking 
back, we had a few changes. First, Yi-Fang Chen joined the 
TEAL Manitoba Journal as a co-editor in succession to Kevin 
Carter. She has been working hard for the journal with her 
passion for supporting EAL teachers and students. I was very 
happy to work with her and I am grateful that we have had 
great teamwork and have always been seeking for betterment 
of the TEAL Manitoba Journal together. 

 Second, we had many discussions on how to make the 
TEAL Manitoba Journal more communicative and interac-
tive with our members. As a result, we made changes in the 
number of issues and decided to send three newsletters to our 
members. More specifically, we have published four issues 
every year so far. From the new academic year, we decided 
to publish two issues of the journal in November and June 

and three newsletters in September, January, and March. 
Through the two issues of the journal, we hope to provide 
both theoretical and practical information to the teachers 
so that they can gain deep insights into how to understand 
our EAL students, to help them improve their English, and 
to deal with their heritage languages and cultures. We also 
encourage teachers and students to submit their stories of 
being EAL teachers and students. We strongly believe that 
their stories will resonate in the EAL field and influence 
others. Through newsletters, we hope that we have better 
communication with our members and stay connected 
with them. Therefore, the next academic year for the TEAL 
Manitoba Journal will be ‘a year of transition’. 
 Thank you very much for your contributions! We feel 

strongly about the positive direction the journal is heading 
in and we always look forward to listening to your own 
voice as EAL teachers and professionals. Have a relaxing 
and rejuvenating summer break!
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Abstract
In this article, after providing a brief 
overview of the common conceptions of 
student plagiarism, we discuss the un-
derlying causes of student plagiarism in 
language classrooms. In the light of the 
existing research and scholarship, we offer 
some suggestions for language educators 
and policy makers.

The word “plagiarism” is notoriously 
familiar in educational contexts. In 
many orientations, inductions, and 
academic gatherings it is continually 
repeated, like a buzzword or mantra. 
While having no single, agreed-upon 
definition, plagiarism is considered to 
be a broad cover term that encompasses 
a spectrum of inappropriate textual 
practices ranging from minor infrac-
tions such as unacknowledged lifting 
of a few words, phrases or sentences, 
to major infractions like submitting 
someone else’s paper or extensive copy-
ing without attribution. 

Oxford Online Dictionary defines 
plagiarism as “the practice of taking 
someone else’s work or ideas and pass-
ing them off as one’s own” (http://
www.oxforddictionaries.com/defini-
tion/english/plagiarism). Similarly, 
according to the Office of Provost at 
the University of British Columbia, 
plagiarism “includes but is not limited 
to the presentation or submission of 
the work of another person, without 
citation or credits, as the student’s 
own work.”(http://vpacademic.ubc.
ca/integrity/ubc-regulation-on-plagia-
rism/). In essence, plagiarism is “the 
[unacknowledged] copying of words 
and thoughts in a variety of forms” 
(Stearns, 1999, p. 9).

While in this paper we mainly discuss 
student plagiarism in ESL (English as a 
Second Language) settings, it is worth 

noting that the issue of plagiarism is far 
more general and not simply confined 
to students or to a particular context. 
Although some of the general discus-
sions on student plagiarism are also 
applicable to language learning, the 
specific case of ESL student plagiarism 
should be discussed in its own right. 
ESL students, in addition to looking 
for ideas and references like any other 
students, have the extra challenge 
of having to formulate and express 
their thoughts and ideas in a second 
language, which can create an addi-
tional cognitive load and effort. We 
do acknowledge, though, that most of 
the following discussion is applicable 
to advanced ESL or EAP (English for 
Academic Purposes) courses, where 
there are more writing assignments 
expected of students. 

The Common Approach to Student 
Plagiarism

When it comes to dealing with pla-
giarism, academic institutions deploy 
various penalties and strategies. The 
general approach taken up by many in-
stitutions in dealing with the problem 
of plagiarism is providing definitions 
for it, telling students they must avoid 
it, and then penalizing those who do 
not comply. Based on the premise that 
plagiarism is a blight of academia, 
institutions enact stringent policies 
mainly geared toward detecting pla-
giarism and meting out penalties. In 
accordance with these policies, teach-
ers are tasked with the responsibility of 
enforcing and policing these policies 
and catching the offenders. In fact, 1 
million active instructors use Turnitin 
(http://turnitin.com/en_us/about-us/
our-company). With the use of Turni-
tin software, phrases and sentences in 
students’ assignments that have been 
taken from sources are highlighted and 

total percentage of plagiarized texts is 
calculated. 
Teachers typically include warning 
statements concerning plagiarism in 
course syllabi and admonish students 
not to violate institutional academic 
integrity policies.  

Despite all these efforts, student pla-
giarism is believed to be on the rise 
(Duggan, 2006; Hart & Friesner, 
2004; Park, 2003). Also, according 
to a survey by Pew Research Center 
(2011) of 1,055 American colleges, 
55% of college presidents reported 
that plagiarism has increased in the 
past few years (http://pewinternet.
org/Reports/2011/College-presidents/
Report/Overview.aspx). 

The rise in plagiarism amongst students 
suggests that the current institutional 
policies and instructional practices 
seem not to have achieved their desired 
goals (Breen & Maassen, 2005). This 
is not to say that such strict policies, 
procedures and practices should not 
exist; rather, what we argue for is a 
more constructive, dynamic, educa-
tive and pre-emptive approach, which 
takes into account various underlying 
factors leading to the phenomenon of 
plagiarism in post-secondary settings. 
A more profound understanding and 
analysis of what causes students to pla-
giarise will better inform curriculum 
design, policy development, and even 
classroom practices aimed at reducing 
the incidence of plagiarism and the 
workload and costs associated with 
detecting it. 

What Precipitates Student Plagia-
rism?

Regardless of whether plagiarism 
occurs deliberately or inadvertent-
ly – which is extremely difficult to 

A New Look at an Old Problem: Plagiarism in language 
classrooms        Ismaeil Fazel & Nasrin Kowkabi
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determine, if not impossible – there 
are various likely reasons as to why 
students engage in plagiarism. Some of 
the main causes of student plagiarism 
are provided below.

Lost in the Wonderland 

One of the main difficulties with 
plagiarism is that students may not 
understand exactly what it is. Many 
students may not realize that what 
they are doing could count as pla-
giarism and may therefore not know 
exactly what to avoid, and until they 
do realize this, they may continue 
with writing and citing practices they 
deem appropriate without intending 
to violate academic integrity. Research 
findings (e.g., Harris, 2001; Devlin & 
Gray, 2007, Kidwell & Kent, 2008) 
suggest that many students have 
insufficient or even different under-
standings (Shi, 2011, 2012) of what 
counts as plagiarism and lack the 
requisite hands-on skills to avoid it. 
Providing students with information 
(e.g. through websites, guidebooks, 
and syllabi) is by all means necessary, 
but not sufficient. While many insti-
tutions have a myriad of information 
concerning plagiarism that is readily 
accessible to students, there does not 
seem to be any reduction in the inci-
dence of plagiarism among students. 
Another issue with some definitions 
of plagiarism in institutional policies 
is that they contain words which in 
themselves might have unclear or fuzzy 
meanings for students. For instance, 
it is conceivable that students look at 
the definitions of plagiarism and still 
have unresolved questions such as, 
when consulting others’ thoughts and 
writing, which they inevitably have 
to do for assignments, how can their 
words and work become “their own” 
(Currie, 1998; Pennycook, 1996), what 
is considered “common knowledge”, 
what exactly needs to be acknowledged 

and what does not (Shi, 2011).
Inadequate Knowledge of Citation 
Rules 

As novice learners, students face yet 
another challenge; they need to learn 
and master the “rules of citation” 
(e.g., APA, MLA) in their disciplines. 
Despite the provision of detailed ci-
tation and referencing information, 
many students may still have constant 
problems in this regard (Brimble & 
Stevenson-Clarke, 2005; McGowan, 
2005). It is one thing for students 
to be informed of definitions of and 
policies on plagiarism, and another to 
know how to scrupulously follow the 
practices required of them. When stu-
dents lack prerequisite referencing and 
citation skills, toughening anti-plagia-
rism regulations alone may do little to 
help students in recognizing and thus 
avoiding plagiarism in their work.

Technology, a Double-Edged Sword  

The advancement of computer tech-
nology and the availability of online 
books, documents and papers, which 
are intended to disseminate informa-
tion, have simplified the process of 
plagiarizing by allowing for just one 
simple procedure, “copy and paste”. 
One of the most obvious reasons why 
learners plagiarize is ease of access 
(Howard & Davies, 2009). The In-
ternet allows access to almost endless 
information within seconds. Search 
engines like Google and Yahoo and 
sites like Wikipedia freely and readily 
offer virtually limitless amounts of 
data. To make matters worse, students 
have easy access to online paper mills 
(e.g., www.writework.com; www.
schoolsucks.com), which explicitly 
announce their intentions of helping 
students – strikingly ironic. Taking 
the time and effort to actually write 
an essay might seem too burdensome 
to some students. This may lead – or 
rather mislead – some individuals to 
succumb to the temptation of plagia-
rizing the works or thoughts of others 

as a short-cut. 

The generation gap between teachers 
and their students has also added to the 
complexity of the issue. The widespread 
availability of the Internet to students, 
whose electronic skills may well exceed 
those of their teachers, may be used as 
a tool of plagiarism. Dealing with the 
monumental issue of plagiarism in this 
epoch of technology when efforts are 
made to ensure all age groups from 
primary to university levels have access 
to online data sources might be more 
challenging than ever. Needless to 
say, students in the technology epoch 
need to solid training about ethical 
practices for searching and using the 
Internet for their writing tasks. Lack 
of appropriate training regarding the 
ethical use of online sources has led to 
a presupposition among many students 
that it is all right to cherry-pick others’ 
ideas and words from the Internet.

 It should also be noted that while the 
incidence of plagiarism has increased 
exponentially in the Internet era, the 
multi-factorial problem of plagiarism 
existed well before the advent of the In-
ternet and should not be solely blamed 
on the Net. 

Other Reasons

In addition to the aforementioned 
factors, which are often blamed for 
causing plagiarism, there are other 
reasons, which may lead to student pla-
giarism. Some students may plagiarise 
because they have not planned enough 
time for their work and therefore may 
do it as a last-minute activity (Chester, 
2001). Research also indicates that 
deadline pressure can have an impact 
on student’s propensity to plagiarise 
(e.g., Franklin-Stokes & Newstead, 
1995; Park, 2003; Delvin & Gray, 
2007; Sierra & Hyman, 2006). Other 
proposed culprits include poor time 
management, fear of failure, and bor-
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ing writing assignments
(http://wpacouncil.org/positions/
WPAplagiarism.pdf). 

No Panacea but Some Small Steps 
Forward

The suggestions below, although not 
exhaustive, are guidelines that, we 
think, can be applied in North Ameri-
can post-secondary institutions to help 
curb the seemingly rampant prevalence 
of plagiarism. 

Changing the Lens

Rather than considering plagiarism 
primarily as an ethical issue and 
disregarding the complexities under-
lying students’ writing practices, we 
think a more educative, proactive and 
pre-emptive stance on plagiarism, 
and viewing it as a multi-faceted and 
complex issue as called for by many 
scholars (e.g., Abasi, Akbari, & Graves, 
2006) would be more helpful and 
constructive. Within this perspective, 
inappropriate writing practices are 
considered in view of factors, such as 
students’ struggles, challenges, and 
processes in writing. As such, inap-
propriate writing practices would then 
be viewed as writing problems, rather 
than ethical issues. 

Focusing on Prevention Rather 
Than Detection

Taking practical measures aimed 
at preventing plagiarism would be 
considerably more helpful and less 
costly than deploying more and more 
resources merely to “catch and punish” 
wrongdoers. Research findings (e.g., 
Barry, 2006; Landau, Druen & Arcu-
ri, 2002) uphold the notion that the 
inclusion of tasks which give students 
the opportunity to practice skills like 
paraphrasing other writers’ works and 
citing them correctly can increase their 
understanding of plagiarism and help 
them avoid unintentional plagiarism. 
Some students will have developed 
these requisite academic skills before 

entering post-secondary institutions. 

It is essential that early on – before en-
tering tertiary education – students be 
made aware of the fact that their think-
ing and writing draws on thoughts 
and works done by others in their 
fields, and that their own thoughts 
and writing may in turn be drawn 
on by others in future scholarship 
and research. The fact that we stand 
on the shoulders of those who came 
before us is what makes the academy 
a forum for exchange and enrichment 
of scholarly thoughts and contribution 
to society. Building and reinforcing the 
“know-how” of appropriately using 
others’ thoughts and works needs to 
be an integral part of the mission of 
secondary education so that students 
are duly and truly prepared – not only 
for post-secondary studies – but more 
importantly for their future careers and 
academic writings. From a practical 
perspective, teachers can have further 
dialogic engagement with students 
through open class discussions about 
plagiarism, and incorporating exercises 
and tasks in syllabi that can serve to 
improve students’ skill and ability to 
better understand and identify pla-
giarism. In addition to promoting the 
“know-what” of plagiarism, students 
should be given ample opportunities 
to practice skills like paraphrasing 
and citing other’s works to consolidate 
their “know-how” of staying clear of 
unintended plagiarism. 

Designing “Out” Plagiarism in 
Assessment

Heavy reliance on written assignment, 
as the chief means of assessment is 
known to be a major factor in increas-
ing student plagiarism (Bennet, 2005; 
Larkham & Manns, 2002). While a 
return to assessment wholly through 
timed assessments (e.g., end-of-term, 
closed-book tests) may reduce plagia-
rism, it comes at a considerable cost 
to learning and skill development of 
students, not to mention the unneces-
sary anxiety such assessments induce. 
Sheard, Carbone, and Dick (2003) em-

phasise the importance of developing 
strategies for dealing with plagiarism 
that do not negatively affect students’ 
learning experience. 

We need to bear in mind that “poor 
assessment practices invite plagiarism” 
(Knight, 2001, p. 21). Teachers ought 
to design courses and assessments in 
such a way that there are no slippery 
slopes for students towards plagiarism, 
for instance by avoiding using the 
same tasks every year. Moreover, the 
structure of the assessment task and 
modification of the amount and tim-
ing of the assessment items can serve to 
deter plagiarism (Carroll & Appleton, 
2001; Carroll, 2002; Devlin, 2006; 
Irons, 2005; Leask, 2006; Walden & 
Peacock, 2005; Relph & Randle, 2007; 
Quinsee, Baughan & Boylan, 2007). 

Breaking Down Assignments 

Teachers can break assignments down 
into stages and ask students to provide 
drafts in the process, so that they can 
better guide as well as monitor students 
and also see evidence of students’ 
original work in the writing process 
(http://wpacouncil.org/positions/
WPAplagiarism.pdf). Also, inclusion 
of formative rather than summative 
assessment (Knight, 2001) and peer 
feedback in the process can mitigate 
the end-of-term pressure on students, 
which might be a cause for resorting 
to plagiarism. 

Judicious Use of Plagiarism Detection
Interestingly, the very technology that 
makes plagiarism easier to commit, 
also makes it easier to detect (Stout, 
2011; Townley, & Parsell, 2004; Walk-
er, & Townley, 2012). There are various 
software tools for detecting plagiarism, 
most of which utilize correlation tech-
niques and text-matching systems to 
discover concordance between submit-
ted assignments and existing databases 
of material. Screening students’ works 
through plagiarism detection soft-
ware can act as a plagiarism deterrent 
(Carroll, 2004; Dahl, 2007; Heap & 
Woolls, 2007; Badge, Cann & Scott, 
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2007). It would be best to inform stu-
dents in course syllabi that these tools 
may be used at teacher’s discretion. The 
warning alone might deter some cases 
of plagiarism; furthermore, the written 
notice clarifies expectations at the be-
ginning of the term and eliminates the 
chance for students to claim they were 
“unaware” the services might be used. 
It should, however, be noted that the 
availability of such detection systems 
does not obviate the need for educating 
and coaching students. Research indi-
cates “aggressive teaching strategies” 
can be more effective than “aggressive 
electronic detection and punishment” 
(Colvin, 2007, p. 149).

Concluding Remarks

              We argue that plagiarism is not 
a simple phenomenon or a sole choice 
between cheating and not cheating. 
It is not realistic or fair to take a re-
ductionist approach in dealing with 
plagiarism (Ouellette, 2008). There 
are a number of complex underlying 
conditions that serve to shape the 
actual writing practices of students. 
A variety of factors such as limited 
language proficiency (Campbell, 1990; 
Keck, 2010) or ability to develop an 
independent argument (Currie, 1998) 
can complicate the issue.
While “prevention and punishment” 
(Sheard et al., 2003) might work 
as a short-term strategy, promoting 
students’ awareness and practical 
understanding of plagiarism coupled 
with equipping students with skills 
necessary to avoid plagiarism is the 
only feasible long-term and effective 
alternative. 

We call for a multifaceted approach 
to curb plagiarism. At a higher level, 
institutional policies and procedures 
can be revisited and reconsidered in 
light of research findings and available 
scholarship in the field. A primary 
objective of such policies should be to 
bring about a sense of self-monitoring 
in students, so that instead of teachers 
having to check for plagiarism in each 
and every student’s work, students 

themselves are made aware of where 
the boundaries of plagiarism lie and 
know how to avoid getting into trou-
ble. To that end, teachers can embed 
exercises and tasks in the syllabi which 
can increase students’ awareness of 
plagiarism and provide them with 
necessary skills to avoid inadvertent 
plagiarism. In our view, the skill of 
how to avoid plagiarism, like any other 
skill, needs to be taught and practiced, 
and will take time to learn. Grant-
ed, teachers also need to discourage 
plagiarism through their courses and 
assessment designs and judicious use of 
plagiarism detection softwares. How-
ever, extreme care has to be taken not 
to use the stigmatising term “plagia-
rism” too hastily, given the gravity of 
such an allegation and the destructive 
consequences it often has. Except for 
cases of blatant and obvious copying, 
there are confusing and unclear cases 
which may fall in grey areas of different 
kinds and which may not always be 
easy to determine (Howard, 1995). As 
such, decisions need to be made on a 
case-by-case basis and without rushing 
to judgment. We need to differentiate 
“inappropriate use of sources” and 
“plagiarism”. If the former occurs, 
teachers can help students understand 
how to use sources correctly, perhaps 
even ask them to rewrite the sections 
where sources have been misused. 

In sum, we contend that it would be 
in the interest of all stakeholders to 
further align the existing policies and 
practices with current scholarly views 
of plagiarism and note that the prin-
cipal and ultimate aim of education 
is for learning to take place. To that 
end, we suggest a broader discussion of 
plagiarism, going beyond how to detect 
and catch plagiarists, to pre-empting 
plagiarism via consciousness-raising, 
further scaffolding and instructional 
support. 
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Providing Feedforward to Students                   
Kevin Car ter

A number of years ago I attend-
ed the Hawaiian International 
Conference on Education and 
heard about an idea called feed-
forward. The presenter, whose 
name I have since regrettably 
forgotten, discussed how it was 
possible for students to hear 
themselves read in the future by 
using audio editing software. I 
was intrigued with this idea and 
decided to try it out for myself. 
The following procedure is my 
adaptation of the feedforward 
idea:

Use an audio editing software 
program such as Audacity to 
record a student’s reading. The 
text should be at the learner’s in-
dependent or instructional level. 
You can help coach the student 
as needed. Use graphophonic, 
syntactic, and/or semantic cues 
during coaching. Avoid just 
telling the student the unknown 
word. 

1. Save a copy of the student’s 
unedited recording.

2. Using the software, edit 

out errors, hesitations, and/
or coaching by the teacher. 
With older students, you can 
teach them how to use the 
software to edit their own 
recordings.

3. Have the student listen to 
the unedited recording and 
then to the edited version.

4. Discuss the differences be-
tween the recordings and set 
goals (reading fluency, using 
cues in the text, self-correct-
ing, etc.)
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I have had some success with this 
procedure. The students are gen-
erally very motivated to record 
their voices and they are often 
surprised to hear how well they 
are capable of reading. Where 
the teacher does not tell the stu-
dents’ the unknown words, but 
rather coaches them into discov-
ering the words on their own, 
the feedforward procedure can 
be quite motivational. The stu-
dents come to realize that they 
have all the skills necessary to 
read accurately and fluently with 
practice. The edited recording 
thus acts as an attainable goal.
We are repeatedly told to provide 
feedback to students about what 
they did well and what they need 
to improve on. Providing feed-
back is most certainly a critical 
part of the learning process, but 
it can also become a demoti-
vation when student errors are 
the highlight of the feedback. 
The feedforward procedure thus 
eliminates the errors and instead 
highlights what the student has 
done correctly (decoding, pro-
nunciation, expression, rhythm, 
etc.). When the focus is on what 
the student has done correctly, 
students become more motivated 
to improve their reading. They 
can now see how reducing their 
hesitations by using textual cues 
with automaticity improve their 
reading fluency. The feedforward 
procedure is thus the literary 
light at the end of the tunnel 
that gives students direction and 
purpose.     

Elements of this procedure are 
also consistent with a philosophy 

of inclusion. As part of a social 
studies project on South Korea, 
I taught a grade 2 class to sing 
a Korean song. Each student 
in the class was given a line to 
sing. Some students were able to 
record their line using Audacity 
with very little practice. Other 
students, especially those with 
special needs, were unable to 
remember their whole line. I 
therefore said one or two words 
and had the students repeat after 
me. I then used Audacity to 
piece together their words. 

The final product was cluded 
the voices of every student. This 
soundtrack was then added to a 
video that the class made.         

We are in an exciting time in 
education. The 21st century is 
the age of technology and we 
are able to use these new tools 
in innovative ways to advance 
students’ skills and understand-
ings. Students’ interactions with 
technology such as Audacity 
not only help them with their 
reading, but also expose students 
to the concepts of editing and 
presentation. These skills are ap-
plicable whether we are talking 
about editing and presenting a 
soundtrack, a video, or a piece of 
writing. 

Whether you agree with the 
merits of the feedforward pro-
cedure, as I have presented it, is 
not of prime importance. The 
greater question is how do you 
use technology in your own 
classroom to advance students’ 
learning? The sky is the limit. 

I therefore challenge you to 
submit articles to the TEAL MB 
Journal discussing how you use 
technology in innovative ways in 
your classroom.    

About the author:
Kevin Carter has a Master De-
gree in Second Language Edu-
cation and has taught English in 
both Canada and South Korea. 
He has also recently completed 
a post-baccalaureate program in 
the area of special education.
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Writing activity – Controlled writing 
By Eunhee Buettner
  
In this activity box, three controlled writing activities are introduced; writing a story about 
a given picture with given vocabulary, writing an interview about an event, and writing an 
invitation card to an event. The objective of these activities is to practice different types of 
controlled writing, thus, students will be able to practice controlled writing. All of the activi-
ties in this activity box are connected under the same theme, barbecue party. However, teach-
ers can choose different themes and modify the activities in accordance with their students’ 
age, writing proficiency, and interest.    

        The first activity is concerned with writing a story about a given picture with given 
vocabulary. For example, a teacher is going to distribute a sheet of paper which has a picture 
of a barbeque party. Students are going to write about the party using the target vocabulary. 
The students could handle this activity without lots of difficulty because the content must 
be familiar to them and there is also the picture and some target words for the activity. What 
they have to do is to make sentences about the party based on the picture with the given 
vocabulary. 

        After finishing the first activity, the teacher is going to explain the second activity which 
is to make questions about the party. First of all, each student has to have a partner for this 
activity because it is going to be done in pair work. When the students find their partner, 
they are going to read their stories that they wrote for the first activity and make ten ques-
tions about the barbecue party story. After making ten questions, they are going to ask those 
questions to the next group and interview them. While they have the interview, one person 
should write down the answers on the paper. The advantage of this activity is that the stu-
dents can be communicative during the activity. They can also practice making questions 
which are very useful and meaningful in everyday life.  

      The third activity is to write an invitation card to a friend for the barbeque party. The 
students are going to have some information about the party on the activity sheet such as 
date, place, time, what to bring and what they are going to do during the party. They should 
include the information in the card. Through this activity, students cannot only practice 
writing an invitation card but they can also make use of it in reality. If the class time is not 
enough to do these three activities, this activity can be done in the next class separately. 
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Iannuzzi, S. & McKeegan, D. (2002). Get Together: Student book 4. New York: Oxford University   
                     Press. 

 
Activity sheet 

 
1. Look at the picture. This is a picture of a barbeque party that you had last weekend. 

Suppose that you were at the party and write about the party with the given vocabulary 
below. 

 

 

(Iannuzzi & McKeegan, 2002, p.40.) 
 

    barbeque   park     dance     new friends     food      Frisbee       
    party     games     music      enjoy       sunny       laugh              

 
2. Make ten questions based on what you and your partner wrote for the first activity 

with your partner. Write them on a piece of paper and ask those questions to the      
   group next to you. Have an interview about the party and write down their answers. 
3. You are going to invite your friend to a barbeque party this weekend. Write an 

invitation card by including the information below. 
 
* Date: June, 21, Saturday 
* Time: 12:00pm – 4:00pm 
* Place: Assiniboine park 
* What to bring: Food and any fun games. 
* What to do: Playing Frisbee and some games, meeting new friends, listening to  
           music and eating food.  

Reference  
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Dear TEAL Members, 
 
TEAL (Teaching English as an Additional Language) SAGE will be held on Friday, October 
24th, 2014 at Fort Richmond Collegiate. We are looking for presenters that would like to present 
on a relevant EAL topic. The presentations are about 45 minutes to 1 hour long. Presenters do not 
have to pay the conference fee and lunch is included.  Presenters are encouraged to become 
TEAL members.  If you are interested, please fill in the attached form and email it to: 
 
melanie.davlut@lrsd.net 
 
Thank you for your interest! We look forward to hearing from you. As well, if you know of other 
people who would like to present, please forward this email to them. 
 
Thanks! 
 
Melanie Davlut 
Co-chair of TEAL SAGE 
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Presenter to whom correspondence will be sent:  Please type or print legibly. 
 

Surname:  ____________________________________ First Name:  _______________________________  
Affiliation / Employer:  _____________________________ Position / Title:  _________________________ 
Work Address:  _________________________________________________________________________________   
City:  _____________________ Province:  ________________________   Postal Code:  __________________ 
Name and Position of Employer / Immediate Supervisor:  ____________________________________________   
Telephone (W):  ___________________ Telephone (H):  _________________      Fax:  ______________________ 
Email:  _________________________________________________   (Please list an email address that you check frequently.) 
 
The personal information you provide is strictly for the use of processing applications, the mailing of publications, providing privileges, generating statistical 
information related to the administration of TEAL Manitoba and, where possible, emailing information and invitations from the TEAL Manitoba Executive. 
 
 

Names of multiple presenters in the order to be listed in the program*(3 Maximum per session) 
 

Surname:   First Name:   Title:   Affiliation / Employer: 
____________________ __________________  _________________ ________________ 
____________________ __________________  _________________ ________________ 
____________________ _________________  _________________ ________________ 

*It is the responsibility of the main presenter to keep the other presenters informed of conference correspondence. 
Please circle: 

 Able to give a REPEAT session: YES       NO 
 Target Audience:   Pre-School Early Years Middle Years Senior Years      

     Aboriginal Education General / All  
 Please specify the audio-visual material required for your session: 

_______________________________________________________________________________________
_______________________________________________________________________________________ 
    

 
 

TEAL Manitoba Conference 
Friday, October 24, 2014 

Fort Richmond Collegiate 
99 Killarney Ave., Winnipeg, MB 

 
 
 
 

Call For Presentations  
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Presentation Title:  Not to exceed 7 content words. 
_____________________________________________________________________________________________   
 
Presentation Abstract:   As it will appear in the conference program.   
    Write the description below or attach a typed page. (75 Words max.) 
 

_____________________________________________________________________________________________  
_____________________________________________________________________________________________ 
_____________________________________________________________________________________________   
_____________________________________________________________________________________________   
_____________________________________________________________________________________________   
_____________________________________________________________________________________________ 
_____________________________________________________________________________________________   
_____________________________________________________________________________________________ 
_____________________________________________________________________________________________     
 
NB: Presenters must register for the conference as well (exempt of charge) and are encouraged to become TEAL 
Members when doing online registration.  Conference fees and lunch are included for presenters.   
 
 
Please send this completed form to the TEAL Manitoba Conference Co-Chair by June 1st, 2014.  Late 
submissions may be accepted. 
 
Mailing Address:  Melanie Davlut 
         
Email:    melanie.davlut@lrsd.net 
Phone:                                         (204) 770-4877 
 
Mailing Address:  Melanie Davlut 

c/o René Deleurme Centre 
511 St. Anne’s Road, 
Winnipeg, MB, R2M 3E5 

 
         
 

 
If you have any questions regarding your presentation, please feel free to contact me. 
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Dear TEAL Members, 
 
TEAL Manitoba announces the new membership fee for the 2014-2015 academic year. Through 
the executive meetings, we decided to increase the membership fee as follows;  
 
 
Membership Categories:  If you are not sure about your MTS status, you can call MTS at 888-7961. 
 
Member of the Manitoba Teachers’ Society*   $ 35.00        $40.00  
Non-MTS Member**       $ 45.00        $50.00  
□ Para- Professional □ Teacher-Assistant □ Volunteer $ 25.00        $30.00     
Full Time Student       $ 20.00        $25.00   
 
 
We always try our best to serve the EAL professionals and students. We also thank you very 
much for your contribution to the area of EAL. We strongly believe that your participation as a 
member of TEAL Manitoba provides a great contribution in the area of EAL.  
 
Thank you very much! 
 
Sincerely, 
 
TEAL Manitoba Executive     
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MTS_____  non-MTS_____  
 

           
Membership Benefits: 

 

 Receive an automatic TESL Canada membership.  Membership in TESL Canada is required in order to submit your credentials for evaluation 
for the TESL Canada Professional Certificate. 

 Receive the TEAL Manitoba Journal (November and June) and Newsletters (September, January, and March) and the TESL Canada Journal 
(fall and spring). 

 Pay reduced conference rates at the TEAL Manitoba conference.     
 

Please register early to receive all the benefits.  We are unable to pro-rate fees or send out past journals. 
 

Last Name_________________________________________ First Name___________________________________             
Address _______________________________________________________________________________________ 
City_______________________________________    Province ___________ Postal Code: ____________________ 
Phone (Home) ________________________ (Work)_________________________  Fax _______________________ 
Email Address __________________________________________________________________________________  
Please check appropriate box and provide the specific information on the line below 

□  Employer     □  School Division     □  Institute of Study     □  Volunteer Location  
______________________________________________________________________________________________ 
 
School________________________________________________________  Area of Interest  _____K-S4  _____Adult 
 
Are you applying for TESL Canada Certification?  Yes_____  No_____  If yes, when?___________________________ 
 
Membership Categories:  If you are not sure about your MTS status, you can call MTS at 888-7961. 
Member of the Manitoba Teachers’ Society*   $40.00  _____  
Non-MTS Member**       $50.00  _____ 
□ Para- Professional □ Teacher-Assistant □ Volunteer $30.00  _____   
Full Time Student       $25.00  _____     MTS member   ______Yes  _____No 
 
*You are a member of the Manitoba Teachers’ Society if you pay MTS fees and teach in the public school system, OR in the Winn ipeg School Division 
Adult EAL Program. 
**You are NOT a member of the Manitoba Teachers’ Society if you teach in a private school, OR in a college or university 

 

Please make cheque payable to:  TEAL Manitoba Membership 
 

Complete form and mail with payment to:        Simone Kirwan  
                                                 TEAL Manitoba Membership  

                                                                                  c/o Prince Edward School 
                                                                                            649 Brazier St. 
                                                                                            Winnipeg, MB  R2K 2N4 
                                                                                            Email: simonekirwan@gmail.com 
 
OFFICE USE     
Paid by Self or Other____________________________________________  Cheque no._______________ Receipt no.___________________  
 
Deposit date_______________ Excel date___________________  Journal date___________________ TESL Canada date ________________ 

 
The personal information you provide is strictly for the use of processing applications, the mailing of publications, providing privileges, generating statistical information 

related to the administration of TEAL Manitoba and, where possible, emailing information and invitations from the TEAL Manitoba Executive. 

2014 - 2015 
TEAL Manitoba Membership 
September 1, 2014 – August 31, 2015 
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Director, ESL Program, Full-time position 
 starting July 1, 2014

 
As part of its internationalization strategy, The University of  
Regina has committed to an expansion of the share of international  
graduate and undergraduate students in its student body. The  
University’s English as a Second Language (ESL) program is looking  
for a new out-of-scope Director (reporting to the Director of the  
Centre for Continuing Education), to be an administrative and  
academic leader, working collaboratively with the program’s faculty  
and staff to administer a program that meets the current and future  
needs of our students and supports the University’s future internationalization activities.

Qualifications:
·   Master’s Degree in Teaching English as a Second or Foreign Language (TESL/TEFL), Education,  

Educational Administration, Applied Linguistics or another equivalent area
·   Education and experience to be appointed as a tenure-track or tenured instructor in ESL  

(TESL Canada Level 2 certification (or equivalency))
·   Demonstrated progressive administrative and leadership experience, including supervising and evaluating 

faculty and staff, budget creation and oversight, curriculum maintenance and evaluation, as well as strategic 
planning and change management experience

 
salary range:    $92,491 - $138,737.  

(The ESL Director has reversion rights to an instructor position after 5 years, if so desired.) 

Questions regarding the  
position should be sent to:

All qualified candidates are encouraged to apply; 
however, Canadians and permanent residents 
will be given priority.  The University of Regina is 
committed to achieving a representative workforce 
and qualified diversity group members are 
encouraged to self identify on their applications.

Harvey King, PhD
Director, Centre for Continuing Education
University of Regina
email: Harvey.King@uregina.ca
The Search Committee will be reviewing applications May 5, 2014


