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EDITORS’ VOICE
Eunhee Buettner

It feels like the new academic 
year started not that long ago, 
however, it is already in the middle 
of the fi rst semester. I imagine our 
students have adjusted to their new 
class, friends, and teachers now. 
Th ey must have started enjoying 
their new school year and have 
been trying their best to reach 
their goals. For teachers, November 
would be a timely month to refl ect 
upon their teaching and revisit their 
resolutions for the new academic 
year. Particularly through TEAL 
Manitoba Sage conference on 
October, 19th, I am sure that most 
teachers gained an opportunity to 
look back on their teaching and 
care about their students. I hope 
this November issue can be another 
venue for teachers to refresh their 
mind as well as to obtain deeper 
insights into how to teach and help 
our EAL students.  

The opening piece of this 
issue is Randean Kopytko’s article, 
What will I Tell My Daughter? 
Immigrant Women Who Relocate For 
Th eir Spouse: Issues and Challenges. 
Randean Kopytko discusses issues 
and challenges of immigrant women 
who relocated for their spouse 
by narrating her own personal 
life stories regarding this issue. 
Randean Kopytko indicates that 
those immigrant women usually 
have diffi  culty getting a job because 
of a diff erent language and culture; 
as a result, they are not very satisfi ed 
with their new life in Canada.  
Randean Kopytko further suggests 
that there should be more support 
from educators, policy makers, 

settlement services, and dual-career 
consultants. Th rough this article, 
we can apply her story and these 
immigrant women’s stories to our 
EAL students. Our classroom is a 
small society for our students and 
EAL students also have issues and 
challenges because of a different 
language and culture as newcomers. 
Th erefore, we, as EAL educators, 
can gain some insights from this 
article. 

The second feature article 
is What is Culture by Margaret 
Aisicovich. Much like the first 
feature article, Margaret Aisicovich 
also discusses our newcomer 
students’ diffi  culties and challenges 
because of a different language 
and culture in Canada. Margaret 
Aisicovich goes on arguing that 
teachers should respect their EAL 
students’ fi rst language and heritage 
cultures since culture is language. 
Although we have been told several 
times that language is culture and 
we should respect diversity the EAL 
students bring into our classroom in 
recent years, it may not be easy to 
fulfi ll in our everyday life. In this 
regard, this article provides one 
more great opportunity to remind 
ourselves of appreciating diversity 
in our classrooms.  

The November  i s sue ,  in 
particular, includes a special 
section which refl ects on the TEAL 
Manitoba SAGE Conference held 
on October, 19th at Collège Sturgeon 
Heights Collegiate. This section 
starts with Sandra Melo and Lars 
Edelvang’s (co-chairs) warm and 
grateful message. In the following, 

Val Schellenberg who received 
the TEAL MB professional award 
responds to the award through 
her thank you message to TEAL 
Manitoba. Th e remaining pieces 
are a few short articles which 
were presented at the conference. 
Simone Kirwan presented on EAL 
students with special needs through 
introducing St.Amant School where 
she teaches English to EAL students. 
Hilde Strempler introduced 
some interactive thematic games 
for EAL stage 1 students at the 
conference. Overall, the conference 
was phenomenal and we thank 
you all for your participation and 
contribution. 

Th e last piece for this issue is 
Eunhee Buettner’s activity packet 
which includes three easy and 
simple activities you can use in your 
class. Th ese activities are especially 
conducive to teaching English to 
young EAL students since they are 
hands on activities. TEAL Manitoba 
hopes to provide practical activities 
as well as a deeper knowledge of 
teaching EAL students. Th erefore, 
if you have any activities you would 
like to share with other teachers, 
please send us your activities. We 
are sure that many teachers will 
benefit from your contribution. 
Besides activities, we are always 
looking forward to listening to 
your own voice as EAL teachers, so 
please share your voice with other 
EAL educators through the TEAL 
Manitoba Journal. Th ank you very 
much for your contribution all the 
time!               
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PRESIDENT’S VOICE
Kim Hewlett

 On behalf of our TEAL 
Manitoba executive, I would 
like to thank you very much for 
your participation at our TEAL 
Manitoba 2012 SAGE Conference. 
What a pleasure it was to see so 
many participants come together 
f rom kindergar ten to  adul t 
education in the name of English 
as Additional Language professional 
development! The intent of this 
day was to address challenges EAL 
teachers and students face in the 
content area learning classrooms.
 On behalf of the TEAL 
Manitoba Executive, I would also like 
to commend the Co-Chairs of this 
conference, Sandra Melo and Lars 
Edelvang for their outstanding work 
and their conference committee: 
Gigi Fallorin, Tracey Geisbrecht, 
Melanie Davlut, Diana Turner, 

voices

Christina Spaff ord, Maureen Lodge-
Zaparnick, and Cheryl Budnarz. 
Th ey spent an enormous amount 
of time planning and organizing 
this program. Several TEAL 
Manitoba Executive board members 
brought their family and friends 
to assist with last minute details 
the night before the conference.
 Th is conference would not 
be possible if it were not for Ron 
Pelletier (Th e Principal of Sturgeon 
Height s  Col l eg ia te ) .  TEAL 
Manitoba would also like to make 
special mention of the staff and 
students of Sturgeon Heights. Th ey 
helped us set up for the conference 
and created a warm and inviting 
learning environment for us.
 On behalf of the TEAL 
Manitoba Executive, I would 
also like to thank the keynote 

speake r  Jud i e  Hayne s  and 
presenters for creating kindergarten 
to  post - secondary  ses s ions .
 Thank you very much 
for your generous support and 
participation at this event! TEAL 
Manitoba hoped you enjoyed your 
day! If you have any questions or 
comments about our organization, 
please feel free to email me at 
khewlett@mymts.net
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WHAT WILL I TELL MY DAUGHTER?
IMMIGRANT WOMEN WHO RELOCATE FOR THEIR 
SPOUSE: ISSUES AND CHALLENGES

Randean Kopytko

 Approximately 228,000 
newcomers arrive in Canada 
each year, with the majority of 
these new Canadians settling 
in Ontario, Quebec, British 
Columbia and Alberta (Carter, 
2009). In an attempt to increase 
the number of skilled newcomers 
that immigrate to Canada and to 
promote immigration throughout 
the country the Provincial Nominee 
Program was created. Th e aim of 
this program is to recruit skilled 
newcomers that will meet the 
demands of the labour market and 
to settle in second tier cities such as 
Winnipeg and smaller urban and 
rural communities (Carter, 2009). 

Of the total number of 
newcomers that settle in Canada each 
year, Provincial Nominees account 
for a small portion nationally, but 
their numbers are significant in 
Manitoba. Between the years of 
1999-2008, over 38,000 provincial 
nominees immigrated to Manitoba, 
accounting for over 50% of all the 
provincial nominees who moved 
to Canada during this time period 
(Carter, 2009). Approximately 
5,000 provincial nominees arrive 
in Manitoba each year, and with 
their dependents the total rises to 
7,000-8,000 (Winnipeg Free Press, 
2012). Spurred on by the success 
of this program, in 2003, the 
Province of Manitoba established 
an immigration target of 10,000 
newcomers per year. Th is goal was 
reached in 2006, and as a result 
the Government of Manitoba 
set a new benchmark, to double 
the annual immigration levels by 
2016(Winnipeg Free Press, 2011).  

Despite welcoming over 
16,000 Provincia l  Nominee 
Program applicants and their 
families in 2011 and being lauded 
for doing a good job of selecting 
and settling applicants the future 
of the PNP program in Manitoba 

remains uncertain. In April 2012 
the federal government announced 
that it would be withdrawing from 
the Canada-Manitoba Immigration 
Agreement that it signed with the 
Province in 1996. Th is agreement 
made it possible for Manitoba 
to administer federally funded 
settlement services directly and to 
retain control over the Provincial 
Nominee Program. In an attempt 
to reduce the “duplication of 
immigration services across the 
country” and “off er consistent levels 
of services” the federal government 
announced that it will be taking over 
settlement services in Manitoba in 
April 2013 (Owen, 2012, p. B1). 
How this will impact the PNP 
program is unknown.  What is 
sure is that given the numbers of 
new arrivals previously, the social 
and educational supports required 
to meet the needs of immigrants in 
Manitoba will continue for years to 
come and how these needs will be 
met remains to be seen.

I was born and raised in 
Winnipeg and with the exception 
of living with families in Germany 
and the Netherlands in my late 
teens for short periods of time I had 
spent the majority of my time in 
Winnipeg. Th is changed though, on 
February 4, 1999 when my spouse 
and I left Winnipeg and moved to 
a small town in Scotland. We had 
been married just over a month 
and my husband had accepted a 
fellowship at a prestigious university 
in Scotland. Since our relationship 
was largely long-distance and I 
was ambivalent about my recent 
completion of my Bachelor of Arts 
and Bachelor of Education and 
what I would do next, moving to 
Scotland seemed a logical choice. 
We relocated with the goal that 
completing the fellowship would 
help my spouse secure a tenure track 
job in the future, allow us to settle 

and eventually have a family.
  Despite being a world 
renowned university and recruiting 
both nationally and internationally 
I soon realized that it did not appear 
to be a priority of the University to 
assist the spouses of the academics 
they hired. I spoke with other 
women who had relocated for their 
partner’s careers and it seemed 
that acclimating and locating 
employment was the responsibility 
of the trailing spouse. Th ere were no 
supports in place for the spouse. If a 
woman was not able to secure a job 
in this rural area (there was a dearth 
of employment opportunities) 
commuting to a larger centre such 
as Edinburgh might be necessary 
or a career change might need to 
be considered. Motherhood was 
also presented as an option that I 
might want to explore and appeared 
to be embraced by other female 
spouses who were not able to fi nd 
employment in and around the 
town. It appeared to me that the 
University and the academic world 
that ensconced the community had 
little comprehension or concern 
that: 
 Women may now forego 
or delay childbearing, have fewer 
children, or may themselves 
have labor-force interests. These 
developments suggest that women, 
as adjuncts to the labor-force, 
may no longer be merely victims, 
accessories, passive, facilitators, or 
reluctant/negative about the move. 
On the contrary, partnered women 
may have their own labor-force 
interests at the destination, which 
may lead them to be active migration 
decis ion-makers ,  embracing 
migration more positively (Hiller 
& McCaig, 2007, p. 459).
 Even at this early point in 
my relocation experience, I realized 
several things as an immigrant 
woman who relocated for her 
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spouse. Th e lack of support from 
the University and the complete 
apathy and absence of information 
regarding female immigrant spouses 
highlighted the fact that despite an 
“assumption that women merely 
follow immigrant men as their 
wives and daughters, much less is 
known about women’s migratory 
process”(Delaet, Gestaldo et 
al., 2004, as cited by Guruge & 
Collins). Th e cost of this absence 
of information has far reaching 
implications and it should be 
noted that “conceptualization 
of them as followers can and 
does play important roles in 
shaping immigration policies 
and regulations”(Guruge) and 
such “policies and regulations, in 
turn, shape immigration flows, 
consequently, infl uence expectations 
of family roles in the settlement 
countries”(United Nations, 1993, 
p.3 as cited by Guruge & Collins).

After several months of 
actively looking for employment I 
was able to obtain my fi rst full-time 

job (for minimum wage) at a cancer 
charity. I stuff ed 12,000 envelopes 
in 3 months (and I have the plaque 
from my former coworkers to prove 
it). By June 1999, I secured my fi rst 
teaching position in a nearby town, 
and a colleague (who had not even 
met me at this point), agreed to 
give me a ride every day, for free. 
Well, almost for free. Every couple 
of months I provided my colleague 
with a “gift” of gin that I picked up.

My spouse and I constantly 
argued about the “opportunities” 
that this move offered both of 
us and its effects. I struggled in 
my new milieu with creating a 
social network and support system, 
maintaining my friendships in 
Manitoba, spending so much on 
living costs and receiving such little 
pay. I raged at the University for 
having no interest in supporting 
the female spouses and at my spouse 
for assuming that I should follow 
his career trajectory-no questions 
asked. I started to wonder (silently 
and out loud), why as young girls 

we are read fairy tales about women 
(or princesses) who leave the life 
they knew to ride off  with their 
prince. 

While still in Scotland, 
my husband accepted a temporary 
job in the United States, while 
continuing his search for a tenure 
track position. It was at this point 
that I started to realize that due 
to his specialised fi eld and “our” 
decision to put his career fi rst our 
chances of ever returning to Canada 
were growing slimmer by the day 
and might dictate all our future 
moves. I was exhausted by the move 
to Scotland and did not have a work 
visa for the United States. I was later 
informed, when I went to visit my 
spouse in the United States that I 
had “alien” status and as a result, if it 
was discovered that I was working, 
studying or even volunteering, I 
could be thrown in jail. As a result, 
we agreed that I would stay in 
Winnipeg until my husband had 
secured a more permanent position 
and I had a work visa. Conscious of 

Teachers, did you know that TESL Canada has an educational fund for students?
Purpose of the Funding: 
Funding is available for different educational purposes: 
• To assist ESL learners in continuing their education, either by taking a course that assists other ESL learners in 

some way, or by working on a project that is useful as a learning resource for the ESL community.
• To assist ESL organizers working on a project with ESL learners; the project should create a useful learning re-

source for the ESL community.
• To sponsor a speaker at TESL Canada conferences
• To assist learners at the Learners Conference in a way decided by the Learners Conference Chair. 
Criteria: 
Applications are evaluated according to the degree in which they comply with the purpose of the Foundation and 
purpose of the funding. Only one recipient can be awarded in a fi scal year, between Oct.1 and Sept. 30. Funds can 
be awarded annually, preferably beginning October 1st. 
Eligibility: 
Any ESL learner currently in an ESL school or in a volunteer ESL organization who is recommended by the board of 
a provincial affi liate of TESL Canada. 
Value: Funding is available up to $500. The amount mayvary. 
Time Frame: 
The project should be completed within 12 months after the funding. 
If you have any questions, please contact the TESL Canada offi ce at: 
admin@tesl.ca
604-298-0312. 
Encourage interested students to visit www.tesl.ca for application details.

TESL Canada Educational Foundation
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the fact that my time in Winnipeg 
was probably temporary, I thought 
that it would be prudent to only 
accept contract positions and thus 
began my foray into teaching 
English as an Additional Language 
to adults.

I returned to Winnipeg in 
December 2000 and by February 
2001 my spouse was off ered two 
positions, the fi rst was at a large state 
school on the West Coast and the 
second at an Ivy League college on 
the East Coast in  a smaller academic 
town. My insistence that I visit the 
area before considering relocating 
was a common request. Due to the 
small size of this college town and 
the distance from the nearest large 
centre, spouses/partners frequently 
insisted on visiting the town before 
making a decision. 

Less than three weeks later 
my spouse fl ew me down and we 
spent the weekend in the small 
academic town in New England. 
I remember meeting a female 
professor for lunch and telling her 
how I was concerned that it might be 
diffi  cult for me to fi nd employment 
due to the community being a 
small college town and in a rural 
area. She appeared to understand 
that, “Dual-career couples need 
to maximize not one but two 
careers. Employers in industry, 
government, and universities are 
fi nding that old hiring practices 
do not always succeed in this new 
marketplace and are crafting new 
ways to anchor top talent to their 
institutions”(Schiebinger, 2008, p. 
9).  She pulled out a binder full of 
employment opportunities with 
local companies and promised me 
that she would personally aid me 
with my job search if I agreed to 
move to the town. Despite this 
confi rmation I still believed that 
the off er on the West Coast off ered 
a greater opportunity for both of us 
to fi nd employment.

My spouse and I fought 
vehemently (while still in the hotel 
room before yet another scheduled 
dinner engagement) regarding 
which offer we should accept. 
After meeting with numerous 
academics and their spouses I told 
my husband; that I did not want to 
live in Winterland (pseudonym).
Th e area was too small; as a result, 

it is likely that it would be hard for 
me to get a job and that I wanted 
to move to the West Coast. I was 
stunned by the intensity of our 
arguments and could feel myself 
start to capitulate.  Several days later, 
much to my chagrin ‘we’ accepted 
the off er from the Ivy League college 
and started preparing for the move. 
Months later I found out that the 
female professor I met while in the 
town accepted another position and 
moved to a diff erent state. I never 
saw her or that binder again.

While  wait ing for  an 
appropriate US work visa, my 
spouse and I maintained our union 
through phone calls, letters and 
fl ights back and forth. My fi rst job 
after returning to Winnipeg was 
teaching English to French speaking 
spouses of military personnel. All of 
my students had relocated recently 
to Winnipeg from Quebec. It was 
a small class, with only about fi ve 
students, and all of them were 
women.

It soon became obvious 
to me that the consistent topic of 
conversation among the women was 
about their relocation to Winnipeg. 
Th ey spoke passionately about their 
employment struggles, separation 
from family and friends, and 
uncertainty regarding where they 
might move next. Th ey frequently 
compared their life in Quebec to 
their time in Winnipeg and would 
comment on the diff erent culture 
and the lack of recreational activities 
in their new locale. At least once a 
week, one of the women would cry 
as she spoke about the challenges 
of relocating and the class soon 
became less about grammar and 
vocabulary development and more 
of a support group. As these women 
talked I felt as if my heart was going 
to break. Due to my own relocation, 
I felt that I could relate to so many 
of the points they raised. It was 
diffi  cult for me not to join them in 
their tears.   

My experience teaching 
military spouses got me thinking. 
What was it like to immigrate or 
relocate to the city that I was born 
in? Was the phrase on our license 
plate true? Were we in fact “Friendly 
Manitoba?”

Severa l  months  l a t e r 
my spouse began his job at the 

College and the next two years 
were spent navigating the minefi eld 
of immigration requirements for 
the United States. Approximately 
two years later, in April 2003, 
after many trips to visit the area 
and with a work visa in hand, 
I immigrated to New England. 
While preparing for a job interview 
I met a woman who had moved 
to the area from Massachusetts. 
We briefly spoke about some of 
the challenges of moving to this 
part of New England, when she 
recommended that I locate a copy 
of the book Th e Trauma of Moving 
Psychological Issues for Women. She 
explained that the author, Audrey 
T. McCollum, had relocated to a 
town in New England when her 
husband was offered a position 
in the community. McCollum 
(1990), a psychotherapist, was 
interested to “explore in depth 
how the experience of moving 
shapes women’s lives, and how the 
psychology of women shapes their 
moves” (p.17) and embarked on 
a two-year longitudinal analysis 
of forty-two women who had 
migrated to a small city in New 
England. Reading this book was a 
revelation. Th is was the fi rst time I 
had ever heard about any research 
on this topic.  I felt as if some of the 
women that she interviewed were 
telling my story. Despite being too 
painful to read (at that time) in its 
entirety, the book gave me hope. I 
was not alone; other women had 
similar stories and I was not crazy.  

In December 2003, we 
purchased our first home and I 
had secured a part-time job in an 
elementary school. Due to the high 
cost of real estate in the town we 
were living we decided to search 
for housing that we could aff ord 
and found it in a nearby state. We 
were now living in a village that 
had approximately 230 residents 
and was so small it had only a post 
offi  ce (that was open certain days of 
the week) and a little library. 

During this time, I had 
heard about a group that was 
starting for women who had 
recently relocated to the area and 
I decided to join. Th e group was 
only for one month and would 
meet once a week. The women 
had relocated from throughout the 
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country but I was the only woman 
who had immigrated to the United 
States. Some of the women had 
relocated for their own careers and 
others for their spouse.
 Each week we discussed 
a diff erent aspect of moving and 
shared our thoughts with the group. 
It was during our third gathering 
that the facilitator said that she 
noticed that I was very quiet and 
asked me to share what I was 
thinking. My words were vitriolic. 
I said, “If I had a daughter what 
would I tell her? Th at you can go 
to school, get a career...that you 
can do anything...just to give it up 
and follow a man?” My question 
was met with a wall of silence and I 
remember watching tears roll down 
the face of the woman in front of 
me.

Th ree months later, I was 
visiting friends in Winnipeg and 
discussing the carnage that had 
become of my marriage. I told them 
about the comment that I made 
to the group of women who had 
relocated and my concerns about 
what I would tell my (as of yet), 
hypothetical daughter. One of my 
friends then asked me “Are you 
really concerned about what you 
might tell your daughter, or are you 
more concerned about what you will 
tell yourself”? It was at that moment 
that some of the haze surrounding 
my life began to clear. And I feared 
what I saw.

Following my divorce, I 
returned to Winnipeg in September 
2004. Cognizant of the fact that 
for both myself and the women 
that I taught at the Military Family 
Resource Centre, our decision 
to relocate was motivated by our 
spouse or partners employment I 
began to question how common it 
was for women to relocate for their 
spouse. I yearned to hear the stories 
that other women might share 
about their experiences relocating 
for their spouse. Was it true that as 
women’s participation in the labor 
force increased, they might play a 
more prominent role in the family 
migration decision-making process 
(Bird & Bird, 1985)? I wanted to 
explore what kind of role women 
might play in the family migration 
decision-making process and how 
they navigate the decision with their 

partner.
As I fl oated between contract 

jobs with diff erent employers,   I 
found that my perception of my 
students had changed and the types 
of questions that I wanted to ask 
them were not the same as when I 
started in the fi eld in 2001.  I would 
frequently look at the women in 
my class and wonder if their stories 
regarding immigrating were similar 
or diff erent from mine. What were 
their experiences and was anyone 
asking them? Did anyone really 
care? Did they immigrate for their 
spouse? Did one partner have 
more infl uence or did they make 
the decision together? What was it 
like to immigrate to Winnipeg? I 
knew what it was like to immigrate 
to Scotland and to the United 
States but I had no experience of 
immigrating to Winnipeg.

Intrinsically motivated by 
my own immigration experience 
and spurred on by statements such 
as, “Th ere is reason to suspect that 
women play a far more complex 
role-especially in migration within 
advanced capitalist countries where 
women are more likely to have a more 
specialized role in the economy” 
(Hiller & McCaig, 2007, p.458) 
I entered the Master’s program in 
second language education at the 
University of Manitoba to pursue 
my research interest.

Through my research 
I discovered that foreign-born 
women comprise over 50% of 
the newcomers that immigrate to 
Canada today. Currently, almost 
one out of fi ve women in Canada 
was born outside of the country and 
their numbers are rapidly exceeding 
the growth rate of the native-born 
female population. Between the 
years of 1996-2001, the number 
of foreign-born females grew by 
almost 10%, while the Canadian-
born female population grew by 
less than 3% per year in the same 
time period. Th is growth pattern 
has resulted in the largest number 
of foreign-born women in Canada 
in more than 50 years (Women in 
Canada, 2006). 

It is important to note that 
between 1994 and 2003, 72% 
of the female immigrants who 
moved to Canada came as, “either 
family class immigrants or spouses 

or dependents of economic class 
applicants, whereas this was the 
case for just over 50% of their male 
counterparts” (Women in Canada, 
2006, p. 214). These statistics 
and the categories assigned to the 
women are worth noting because:

U n d e r  t h e  p r e s e n t 
immigration laws, professional 
women who migrate with their 
spouse are often admitted as family 
class immigrants, even when both 
women and their husbands hold 
equal qualifi cations. Th e implication 
is that they are dependent on their 
spouses, rather than being counted 
as economic class immigrants. In 
reality, professional women may be 
the sole or higher income earners 
for their family during resettlement. 
However,  under the present 
legislation, their classifi cation as 
family class immigrants fails to 
acknowledge their potential for 
economic contributions (Guruge 
& Collins, p.4).

What is  the rationale 
for exploring the experiences of 
immigrant women? The reasons 
for exploring the experiences of 
immigrant women extend beyond 
family roles to include a variety 
of other areas.  Kanaiaupuni 
(2000) explains further, “as policy 
concerns in receiving societies 
about immigrant politics, housing, 
access to health care, education, 
and other social services parallel 
the more traditional complaints 
about job displacement and wage 
defl ation, and as more women come 
to join the global migrant market 
as economic agents, studies that 
neglect that migration of women 
are left severely incapacitated. Th ey 
only tell half the story” (2000, 
p.1336). 

In 2009 I learned of a 
research study that was being done 
at the University of Winnipeg. Th is 
project, titled, An Evaluation of 
the Manitoba Provincial Nominee 
Program was multi-faceted and 
involved personal interviews 
with over one hundred principal 
applicants and fifty spouses of 
principal applicants of the nominee 
program. It should be noted though, 
that the spouses were not identifi ed 
by gender.

I discovered that some of 
the fi ndings echoed the comments 
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made by my research participants. 
The research stated that spouses 
struggled with a range of adjustment 
problems such as adapting to 
the climate in Manitoba (25%), 
language problems (22%), cultural 
adjustment (17%) and missing their 
country, family and friends. Out of 
50 spouses that were interviewed, 
12 (or 24 percent) claimed to 
have experienced diffi  culties when 
they tried to access education or 
training in Manitoba and explained 
that, “these diffi  culties were related 
mainly to poor language skills or 
fi nancial costs”(Carter, 2009, p. 90) 
Language skills also had an impact 
when spouses (despite being highly 
educated) were seeking recognition 
for their credentials and found 
that, “language skills play a key 
role in credential recognition and 
successful integration, particularly 
labour force integration”(Carter, 
2009, p. 89)    

Despite acknowledgement 
“Obtaining acceptable employment 
soon after arriving has been 
identifi ed as the most compelling 
reason why new immigrants stay 
in the community they initially 
intended to settle in” many spouses 
face obstacles such as credential 
recognition that hinder their 
ability to secure employment that 
is equal to the position they held 
in their home country. (House of 
Commons, Standing Committee on 
Citizenship and Immigration 2003, 
as cited in Derwing and Krahn 
2008, p. 193) Even though 40 
spouses possessed trade certifi cates, 
college diplomas or university 
degrees,  twenty six out of 27 
spouses that attempted to get their 
credentials recognized “reported 
having problems” (Carter, 2009). 
As a result of these challenges many 
spouses, “were not working in their 
intended occupations” or “in their 
fi eld of expertise” and that, “More 
than half were taking education or 
doing so to try to get a Canadian 
education that might get them 
closer to employment that meets 
their previous qualifi cations or skills 
level” (Carter, 2009, p.90) 

Carter confirmed that, 
“many spouses hope to be working 
in other occupations within fi ve 

years” (p. 86) and when he asked 
the spouses if they want to be 
working in the same job or type of 
employment they were currently in, 
34 identifi ed that their goal was to 
secure employment in an unrelated 
field. Newcomers were hoping 
that within 5 years, they would be 
able to leave behind their current 
low paying job, in sales/service 
and processing/ manufacturing 
and secure a “better” job (Carter, 
2009, p. 86).  Perhaps the most 
telling feedback from the spouses 
was revealed when they were asked 
to rate their satisfaction with their 
community and the kind of job 
opportunities it provided for them. 
Carter discovered that:
 Forty percent strongly 
disagreed with the statement “Th ere 
are good opportunities here for 
me” and another twenty percent 
disagreed. Over fifty percent 
believed that it would be easier for 
them to fi nd a job in some other 
community (Carter, 2009, p. 99).

Such results lead me to 
question how successfully these 
communities are meeting the 
employment needs of newcomer 
spouses. If they are not able to 
secure satisfactory employment 
soon after arriving, frequently 
struggle to have their previous 
credentials recognized and report 
that other communities might off er 
them more opportunities perhaps it 
is time to delve a little further and 
provide more opportunities to hear 
the voices of newcomer spouses.  

The goal of my study is 
to understand the struggles and 
successes that immigrant women 
face when they relocate to Manitoba 
for their spouse. Th e importance 
of exploring the challenges that 
women confront is twofold: 1) 
to provide insight regarding how 
adequately their needs are being 
considered and met by educators, 
policy makers, settlement services 
and dual-career consultants; 2) also 
to unlock the “taken for granted 
worlds” that many of us who 
have never immigrated might live 
in and to raise our awareness of 
“the assumptions under which we 
operate”(Bogden & Knopp Biklen, 
2007, p. 5).
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LANGUAGE IS CULTURE
Margarat Aisicovich B.A, B. Ed, P.B.D.E, M. Ed.

 Educators today celebrate 
the differences in their students 
and enjoy planning diff erentiated 
instruction, using multimedia and 
engaging their students to share 
their own excitement for learning. 
In Manitoba, as a province we have 
come a long way in the area of 
EAL. We now have a framework to 
guide our teaching and assessment, 
IEP’s and AEP’s to support student 
learning, as well as newcomer 
receptionists and assessment tools 
to ascertain EAL students’ incoming 
level of literacy and numeracy. 
Most teachers will be aware that 
an EAL student will require more 
attention with their second language 
acquisition, direction as to school 
rules, and perhaps a buddy to 
help them fi nd their way around 
the school for a time. But we still 
have a long way to go to ensure 
that we are truly providing equal 
and appropriate education for EAL 
students in a culturally sensitive and 
supportive environment.

Moving to Canada and 
starting a new life in a foreign 
country, with a foreign language 
and foreign customs requires a 
psychological shift on the part of 
an EAL student. Not only are these 
students moving from one continent 
to another, they are undertaking 
a far lengthier journey, from one 
culture to another. Whether they 
are immigrants or refugees, EAL 
children rarely have much of a voice 
in the decision to move to Canada. 
Despite their best intentions, teachers 
need to appreciate the arduous 
experience that acculturation to 
Canada presents for EAL students; 
and that becoming Canadian is not 
as simple as learning to singing Oh 
Canada, or memorizing the map of 
Canada. Culture transcends food, 
clothing, and procedure; it is at its 
core language. But I will come back 
to this.

Starting school in Canada 
does not end for EAL students 
with orienting themselves in a new 
physical environment, but they 
must also undergo a psychological 
shift; one where they let must go of 

all they knew, and of who they were 
and to move towards a future which 
is not only uncharted but also alien 
in every possible way. Th is process is 
not unlike experiencing the death of 
a loved one (Brown, 2008); in this 
case the death of who they were.

While speaking their fi rst 
language at home, EAL students 
arriving far fl ung locals will learn a 
lot in their fi rst Canadian classroom 
too. Th ey will add new words to 
their vocabulary such as: toques, 
scarves, mittens, snowball, and 
frost bite. Conversely, there are 
words and concepts in the students’ 
L1 that cannot be translated into 
English, which these students 
will share with their teachers and 
classmates as part of the learning 
process. Th ese students will also 
have many new experiences which 
will make them smile with joy and 
discovery: the fi rst snowfall, and 
meeting Canadian students and 
students from around the world. 
If their teacher is trained in EAL 
theory, these students will have 
their culture and language validated 
and will  have their learning 
supported by individualized 
and appropriate, incremental 
programming (Vygotsky, 1978). 
Most EAL students will adjust 
to living and learning in Canada 
and will build bonds as they work 
through their personal dissonance 
and move towards building a 
new ‘Canadian’ L2 identity of 
themselves (Aisicovich, 2012). Th ey 
will use prior knowledge, and their 
previous schooling experiences as a 
springboard for adjusting to school 
in Canada. It is a fallacy not many 
teachers are aware of that a student 
cannot learn two or more languages 
at the same time (Kouritzin, 2000). 
Speaking one’s fi rst language has no 
bearing on learning a second or even 
a third language (Chomsky, 1965). 
Th e one constant which ties EAL 
students to everything they know 
and hold dear is their L1.
 This brings me back to 
my point which is that culture IS 
language, and EAL students’ fi rst 
language (L1) roots them to who 

they are at their core and where 
they come from. It ties them to 
their heritage and their family. 
Whatever else they may give up or 
negotiate away in favor of becoming 
more Canadian, their L1 is who 
they are; it is the original medium 
by which they made meaning of 
the world around them. Th ey may 
choose to cut their hair, and forego 
wearing a turban at school. Th ey 
may choose to wear jeans instead of 
a sari, but they will always be rooted 
at their point of origin, by their 
fi rst language, be they Philippine, 
Ind ian ,  Is r ae l i ,  Ukra in ian , 
Vietnamese, Chinese, African etc. 
Teachers who pass such students in 
the hall, or see them congregating 
in the lunch room, speaking their 
L1 language, should stop and think 
before asking  these students to  
“speak English”; because in doing 
so, those teachers are asking EAL 
students to give up the last of their 
identity (Durham, 1980). Th ere is 
still much more learning necessary 
in the area of EAL so that all 
students are receiving programming 
that is culturally sensitive and an 
inclusive environment in which all 
of students can be self-confi dent, 
and successful.

REFERENCES 
Aisicovich, M. (2012). A study of middle 
school students’ motivation to learn English 
as a second language (unpublished master’s 
thesis).  University of Manitoba, Winnipeg,  
Manitoba, Canada.

Brown, L (2008). Th e initials stage of the 
international sojourn: excitement of culture 
shock. British Journal of Guidance and 
Counseling, 36(1), 33-49.
Chomsky, N. 1965. Aspects of the Th eory of 
Syntax. Cambridge, Mass.: MIT Press.

Durham, C. (1980). Language as culture. Th e 
French Review, LIV(2), 219-224. 

Kouritzin, S. G. (2000). A mother’s tongue. 
TESOL Quarterly, 34(2), 311-324. 

Vygotsky, L. S. (1978). Mind in society: Th e 
development of higher psychological  processes. 
M. Cole, V. John-Steiner, S. Scribner, & E. 
Souberman (Eds.). Cambridge, MA: Harvard 
University Press.



TEAL MANITOBA JOURNAL — VOLUME 28 NUMBER 2—NOVEMBER 201210

new
s

TEAL MANITOBA SAGE CONFERENCE
EAL IN THE CLASSROOM: ADDRESSING 
CONTENT AREA LEARNING

The TEAL Mani toba 
Conference held on October 
19, 2012 at Collège Sturgeon 
Heights Collegiate was a huge 
success! With 300 participants 
ranging from K-12, Adult and 
University EAL Teacher settings, 
the conference examined the 
challenges of teaching EAL learners 
in the content area classroom, 
explored ways for diff erentiation 
through technology and boasted 
25 outstanding breakout sessions! 
Added to this, TEAL MB SAGE 
supported local and global vendors 
throughout the day and shared a 
fantastic publisher’s display where 
many benefi ted from the excellent 
resources that were available.   

From lea rn ing  about 
strategies in the content area to 
learning about games for Stage 1 
EAL learners, participants were 
given the opportunity to attend a 
diverse range of breakout sessions 
after delicious nutrition breaks 
catered by Tall Grass Prairie. Th e 
breakout sessions would not have 
been possible without the expertise 
of the presenters. We are grateful 
for having had so many excellent 
sessions. We were thrilled to see 
so many people supporting the 
vendors and publishers too!

 As well, we were reminded 
of the outstanding contributions in 
EAL made by our award winners, 
Val Schellenberg and IRCOM! Val 
received the TEAL MB professional 

award and IRCOM received the 
TEAL MB Community award. 
Kudos to both winners! All in all, 
it was a great day! Th ank you to 
all who helped to make this day 
such a huge success.  A special 
thank you goes out to the entire 
TEAL Conference Committee 
who worked tirelessly to help the 
conference run smoothly. We could 
not have done it without you. Th ank 
you to Collège Sturgeon Heights 
Collegiate staff  and students, and 
to all the participants for attending! 
We look forward to seeing you in 
the near future.

Sandra Melo and Lars Edelvang, Co-Chairs 2012
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VAL SCHELLENBERG’S RESPONSE TO THE AWARD
To the team at TEAL MB

Th ank you for your kind comments and the recognition of my work. It has always been rewarding to work 
with language learners and to be supporting dedicated EAL teachers. Th e students have often had fascinating 
and sometimes diffi  cult stories to tell and fi nding ways to support their unique strengths and challenges 
makes our work as teachers a very creative endeavor. I am indebted to the EAL professionals who have so 
much more experience than I, but have always been very open and generous in sharing their expertise with 
me.

I sincerely appreciate this recognition of my eff orts to more eff ectively support language learners and their 
teachers.

Best regards,

Val Schellenberg
EAL Curriculum Support Teacher
Hanover School Division
https://csteal.wikis.hsd.ca/
204.371.9573

WHEN SNE AND EAL ‘HOOK UP”: A PRESSENTATION 
AT TEAL MANITOBA’S SAGE 2012

Simone Kirwan

As a Canadian who sees herself 
as a citizen of the world, I value 
diversity. For me, diversity includes 
(but is not limited to) issues of 
race, ethnicity, gender, language, 
sexuality, socio-economic status 
(SES) and/or ability. In keeping 
with my interests and passion, I 
am currently pursuing a Master 
of Education in Second Language 
Education, an area of study where 
diversity is at the forefront. As well, 
I work full-time as a classroom 
teacher.  For the past four years I 
have worked at St.Amant School.  
For those of you who may not 
know, St.Amant is a school that 
caters to the needs of students 
(aged five to twenty-three) who 
have developmental, cognitive, 
emotional, physical, or co-morbid 
disabilities. For these students, 
disability is the result of genetics, 
birth diffi  culties, accidents, brain 

injuries and prenatal issues (drugs, 
alcohol and/or environmental 
pollutants) among other factors.  

Over the past few years, I have 
had the privilege to work with 
several profoundly disabled students 
whose L1 is not English.  For me, 
this is particularly exciting since it 
challenges me to work outside of my 
comfort zone, pushing me to try new 
approaches and utilize creativity in 
my teaching methods. Due to ever-
increasing immigration in Canada 
and Manitoba, students such as the 
ones I work with, will only continue 
to increase in number: this must 
be seen as a matter of fact. Th us, I 
decided to explore the research on 
the topic of what I term “Special 
Needs’ Education” (SNE) and its 
place within the body of literature 
about educating students who are 

acquiring English (“English as an 
Additional Language” or EAL).  

On October 19, 2012, my 
presentat ion began with an 
overview of the terminology of 
special education, since for many 
teachers, both EAL and otherwise, 
this can be confusing.  I then went 
on to discuss my teaching context at 
St.Amant School, describing some 
of the strategies that I use in my 
classroom.  Lastly, I demonstrated 
some of the various devices and 
tools that we use at St. Amant 
School in order to facilitate learning 
from all of our students. These 
include Boardmaker symbols, Voice 
Output Communication Aids 
(VOCAs), Ablenet timers, adapted 
computer mice, jelly-bean switches, 
Step-by-Step VOCAs, Big Mack 
switches to name a few.  
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Animals
Body
Clothing
Food
Fruits/Vegetables
Hobbies
House
School

Games:
Vocabulary Sheets
Bingo
Dominoes
Go Fish
Guess Which
Memory/Snap/War

Review Game:
Name 1

School Specifi c:
EAL Picture Dictionary
 On October 19, participants 
at this TEAL workshop had fun 
playing games we could use with 
our EAL students. Th e games are 
all ready to print off  the CD with 
colourful photos that are easily 
recognizable for all students. Many 
games are familiar such as Bingo, 
which comes with a class set of 35 
diff erent sheets. 

Th e Dominoes Games are 
a great group activity, where each 
card has a photo and a vocabulary 
word that leads to the next photo on 
the next card. Th is can also be used 
as a warm-up activity to see what 
students already know or as a review 
activity at the end of a unit to check 
what students have learned.

Students  rea l ly  en joy 
playing Go Fish and are willing 
to participate even with limited 
English language skills. If they don’t 
know the name of a picture, they can 
show the picture and others will help 
them with the word. Before long, 
students learn the names of other 
players, the vocabulary words they 
are using, and are interacting with 
others in the group.

Th ese same cards can be used 
for Memory, especially if students 
are not yet literate. Otherwise the 
Domino or Vocabulary cards can 
be cut apart for Memory. But have 
you played Slap Memory? My EAL 
students taught me that! In that 
version, once a player has turned 2 
cards face-up, they only turn one 
card back face-down. This way 
there are always more cards left 
face-up. Everyone needs to pay 
attention now. As soon as the next 
person turns over a match to a card 
that is already face-up, the first 
person to slap and name the already 
turned-up card gets the pair! Th is 
really speeds up the play and keeps 
everyone on their toes!

Guess  which involves 
the most language skills. Th is is 
much like Guess Who or Twenty 
Questions. In this game a student 
chooses one of the photos on his/
her card and the partner must ask 
yes or no questions to narrow down 
what that student has chosen. Th e 
guesser covers up photos based on 
the answers until the solution is the 
only option left.

As a review game we also 
played Name 1, a game board 
which asked student to name an 
item from various categories. Th e 
students need to listen carefully 
since they cannot repeat answers 
given by other students. In order 
to have students move more slowly 
around the game board and answer 
more questions try using a coin and 
have players move 1 for heads and 
2 for tails.

Finally, I have created 
a school specific EAL picture 
dictionary for my EAL students 
to introduce topics such as in the 
classroom; people, places, and 
things; in the library; safety; recess; 
my city; building; where I buy 
things; where I eat; where I play; 
where I live. Th is, too, is available 
on the CD that I shared so that 
participants could replace photos to 

make it school and community 
specifi c for their students.

I really enjoyed my day 
at SAGE and appreciated the 
great participation! For further 
information feel free to contact me 
@ Hildegard.strempler@gvsd.ca. 

INTERACTIVE THEMATIC GAMES FOR EAL STAGE 1 
STUDENTS 

Hilde Strempler, EAL Coodinator, GVSD
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ANIMAL VOCABULARY
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ACTIVITY PACKET PART THREE

Eunhee Buettner

ACTIVITY 1: DO IT YOURSELF 
CONCENTRATION

Purpose/Aim      
To improve students’ speaking skill.
To develop students’ concentration.
Target Age
7 – 11 (Beginner, Intermediate, 
Advanced)
Language
Any vocabulary
Preparation
A piece of paper, a pen and 
scissors 
Instruction
1. Ask students to fold their paper 
into sixteen.
2. Have them write eight words 
or draw eight pictures in eight 
blanks and write the defi nition or 
explanation of the words or the 
pictures in other eight blanks.
3. Let them cut the sixteen pieces 
out (Let’s call pieces cards.)
4. Let them put them on the table 
upside down.
5. Ask them to fl ip two cards in 
turns. If the two cards match 
together, a student keeps them 
and gets one point. If they do not 
match together, the student puts 
them in the original place and tries 
to remember what it is for your next 
turn.  
6. Have them do # 5 until both of 
them keep all of the cards.
Variation
Students can write two same words 
or draw two same pictures and play 
this game if you play this game with 
young children. 
Description
This activity is called a ‘memory 
game’ and it is very popular for 
young children. The reason why 
I think it is a good activity is that 
it makes children enjoy learning 
English. It is also comprehensible 
because of pictures of the target 
words, defi nitions and explanation 
of the words. 
Special Point
This activity is good for pair work. 
The class size does not matter.

ACTIVITY 2: THE TALKING 
(WRITING BOX)

Purpose/Aim 
To improve students’ speaking and 
writing skill.
To make students think about a 
variety of aspects in English.
To develop students’ sociability by 
interacting with other students.
Target Age
Over 7 (Beginner, Intermediate, 
Advanced)
Language
Speaking and writing skill
Preparation
Pictures from magazines or 
newspapers, a box, glue stick and 
scissors
Instruction
1. Ask students to cut some pictures 
from magazines or newspapers and 
glue them outside of a box.
2. Make some questions for each 
prompt such as math, social 
studies, science and art. 
3. Ask the students to stand and 
walk around with the box left on 
their desk.
4. Ask students many question 
in prompts. For example, ‘Find a 
picture of food’, ‘Find something 
you want to get for your birthday’. 
5. Ask the student some follow-up 
questions as well. For instance, 
‘what do you want to get for your 
birthday? ‘Why do you want to get 
it?
Variation
1. Students can do this activity by 
themselves. They can make some 
prompts and ask some questions in 
a group.
2. Students can use the box as 
writing box so that they can do 
writing tasks with it. 
3. Teachers can use pictures to 
teach some vocabulary when they 
teach young children. Most children 
love pictures.
Description
Once students have a talking and a 
writing box, a teacher can do many 
activities with it in his/her class. It 
is also effective to be close with the 
students as well because the box 
has students’ favorite pictures. It 
will help the teacher to make the 
students talk. 
Special Point
It is good for pre-speaking activity. It 
can be used in big classes as well if 
students do this in groups.

ACTIVITY 3: ENVIRONMENTAL 
PRINT

Purpose/Aim  
To develop students’ literacy skills.
To help students to recognize 
English environmental print around 
them.
Target Age
Over 7 (Beginner, Intermediate) 
Language
English expressions for certain 
places
Preparation
Papers, color pens and crayons
Instruction
1. Divide students into groups.
2. Ask each group to make a list 
of the different places where they 
could fi nd environmental print and 
ask each group to create a list of 
the words or expressions that they 
would fi nd in each place.
3. Ask each group to make one 
environmental print.
4. Have groups to show their 
environmental print and make other 
groups guess which place is for the 
environmental print.
Variation
1. Teachers can use environmental 
prints for decorating a classroom 
with students. 
2. Teachers can try to teach 
vocabulary by using environmental 
prints.
Description
These days, our societies are fi lled 
with environmental prints. I think 
it is very important for English 
learners to be able to recognize and 
read these prints so that they would 
not have diffi culty when they travel 
different countries. Thus, it is also 
critical to teach environmental prints 
to the students and do this activity 
in a class.   
Special Point
It is good for young children and it 
can be used for big classes.

activity box
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ASSOCIATE DIRECTOR OF CENTRE OF CONTINUING EDUCATION AND ESL – 

FULL-TIME POSITION STARTING JANUARY 1, 2013

Th e University of Regina has committed to the development of an internationaliza-
tion strategy, including an expansion in the number of international graduate and 
undergraduate students. To support this growth, a recent review has recommended 
strengthening the administrative structure of the ESL program by the creation of the 
out-of-scope position of Associate Director (ESL), who will be an administrative and 
academic leader for the program.

Candidate qualifi cations:
Preferred:
� Doctorate in Teaching English as a Second or Foreign Language (TESL/TEFL), 
Education, Educational Administration, Applied Linguistics or another equivalent area 
� TESL Canada Level 3 certifi cation
� Demonstrated strategic planning and change management experience, with 
more than 8 years of management experience in a post- secondary environment
� Competency in other languages 

Minimum: 
� Master’s Degree in Teaching English as a Second or Foreign Language (TESL/
TEFL), Education, Educational Administration, Applied Linguistics or another equiva-
lent area 
� TESL Canada Level 2 certifi cation (or equivalency to that minimum require-
ment) 
� Demonstrated strategic planning and change management experience with at 
least 3 years of progressive administrative and leadership experience
All qualifi ed candidates are encouraged to apply; Canadian citizens and permanent 
residents will be given priority.  Th e University of Regina is committed to employ-
ment equity. 

For more detailed information on the position, please contact:
Harvey King, PhD
Director, Centre for Continuing Education
University of Regina
Regina, SK, Canada S4S 4C8
Email: Harvey.King@uregina.ca

Closing Date: Open until position fi lled

JOB POSTING
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MTS_____  non-MTS_____  
 

   
Membership Benefits: 

 

 Receive an automatic TESL Canada membership.  Membership in TESL Canada is required in order to submit your credentials for 
evaluation for the TESL Canada Professional Certificate. 

 Receive the TEAL Manitoba Journal (4 mailings) and the TESL Canada Journal (fall and spring). 
 Pay reduced conference rates at the TEAL Manitoba conference.     

 

Please register early to receive all the benefits.  We are unable to pro-rate fees or send out past journals. 
 

Last Name_________________________________________ First Name___________________________________             
Address _______________________________________________________________________________________ 
City_______________________________________    Province ___________ Postal Code: ____________________ 
Phone (Home)________________________ (Work)_________________________  Fax _______________________ 
Email Address __________________________________________________________________________________  
□ Employer  □ School Division □ Institute of Study □ Volunteer Location : 
______________________________________________________________________________________________ 
 
School________________________________________________________  Area of Interest  _____K-S4  _____Adult 
 
Are you applying for TESL Canada Certification?  Yes_____  No_____  If yes, when?___________________________ 
 
Membership Categories:  If you are not sure about your MTS status, you can call MTS at 888-7961. 
 
Member of the Manitoba Teachers’ Society*   $35.00  _____  
Non-MTS Member**       $45.00  _____ 
□ Para- Professional □ Teacher-Assistant □ Volunteer $25.00  _____   
Full Time Student       $20.00  _____     MTS member   ______Yes  _____No 
*You are a member of the Manitoba Teachers’ Society if you pay MTS fees and teach in the public school system, OR in the Winnipeg School 
Division Adult EAL Program. 
**You are NOT a member of the Manitoba Teachers’ Society if you teach in a private school, OR in a college or university 

 

Please make cheque payable to:  TEAL Manitoba Membership 
 

Complete form and mail with payment to:        Simone Kirwan –  
      C/O St. Amant School 

                                                 440 River Road 
      Winnipeg, MB  R2M 3Z9 
 

Need Information?      Email    skirwan@stamant.mb.ca          Phone    204-256-4301 ext. 4424 
 
OFFICE USE     
Paid by Self or Other____________________________________________  Cheque no._______________ Receipt no.___________________  
 
Deposit date_______________ Excel date___________________  Journal date___________________ TESL Canada date ________________ 

 
The personal information you provide is strictly for the use of processing applications, the mailing of publications, providing privileges, generating statistical 
information related to the administration of TEAL Manitoba and, where possible, emailing information and invitations from the TEAL Manitoba Executive. 

 

2012 - 2013 
TEAL Manitoba Membership  
September 1, 2011 – August 31, 2012 

2012 – 2013 
TEAL MANITOBA MEMBERSHIP 

SEPTEMBER 1, 2012—AUGUST, 31, 2013




