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TEAL MANITOBA ARTICLE SUBMISSION GUIDELINES
TEAL Manitoba Journal welcomes submissions from teachers, students, academics, and 
anyone interested in the field of teaching English as an additional language. There are three 
regular sections in the journal: 

Features: These articles can be theoretical or practical. The range of articles in this section 
includes: classroom-based activities, methods, strategies, workshop presentations, theo-
retical and/or academic perspectives, and issues in the TEAL/TESL profession. Articles 
may include example worksheets, and all articles must include a reference list of materials 
consulted and quoted when writing the article. 

Reviews: Reviews of teaching materials and resources are written by practicing teachers 
and instructors. In addition, we publish reviews of fiction and nonfiction books, websites, 
articles, movies or anything related to EAL, newcomers and international cultures and 
issues. A bibliographic reference of the resource being reviewed must be included with the 
review. 

Activity Box: Lesson plans, exercises, and resources can be submitted. The purpose of this 
section is to provide teachers with a forum to share resources that have been useful in the 
classroom.

TEAL News: This section includes updates and news from and about the various associa-
tions and schools that are related to teaching EAL in Manitoba. 
TEAL Manitoba encourages you to make submissions to any of these sections of the jour-
nal. Please submit articles or article ideas to the editor as a Microsoft Word e-mail attach-
ment. Please ensure your submissions arrive by the deadlines listed. 
The editors make final publication decisions, but they regularly seek advice from the TEAL 
Manitoba Executive at its monthly meetings. If you wish to collaborate in the editing of 
your submission, please let the editor know. We appreciate your input and assistance. 

CONTACT: 
Eunhee Buettner or Yi-Fang Chen - manitoba.teal@gmail.com

The TEAL Journal is the official publication of Teachers of 
English as an Additional Language, and is prepared by The 

Manitoba Teachers’ Society, 191 Harcourt Street, Winnipeg, 
MB R3J 3H2. Opinions of writers are not necessarily those 
of either Teachers of English as an Additional Language or 

The Manitoba Teachers’ Society.
‘Contents indexed in the Canadian Education Index’ 

ISSN 1914-1726
Articles may be reprinted from this publication with 

acknowledgement of the source. The articles in this journal 
may not reflect the views of the TEAL Manitoba executive. 

TEAL Manitoba does not endorse advertisements in the 
TEAL Manitoba journal.

CHECK OUT THE TEAL MANITOBA WEBSITE AT

www.tealmanitoba.ca
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Sandra Melo
PRE S IDENT ’S  VOICE

It seems like just yesterday we returned back to school 
and now the glorious fall colours have started to fade 
and the winter holidays are just around the corner!  
We know how busy teachers are during this time in 
the school year and the EAL world is no exception. 
From the steady influx of newcomer students to the 
insightful TEAL Manitoba SAGE Conference that 
was held at the end of October; schools are extremely 
busy trying to meet the needs of our new students, 
finish report cards, prepare for concerts all while con-
tinuing professional dialogue and growth.

TEAL Manitoba’s annual conference on October 
24th, 2014 was a big success. It was remarkable to 
see so many teachers willing to learn and so many 
community members sharing their expertise to build 
a better, stronger community.  I would like to thank 
all of those who contributed to the success of the 
conference; the keynote speaker, Sarah Gazan, the 
amazing group of presenters who willingly shared 
their knowledge; the publishers and vendors, who year 
after year help to make our conference better. We are 
also grateful for the help of our committee members 
who worked tirelessly in preparation for the day, Fort 
Richmond School for being such gracious hosts and 
the student volunteers who did an outstanding job. 
Finally, a great big thank you goes to our conference 
co-chairs Melanie and Jody.  Their meticulous plan-
ning and organization made this conference a success.   
An excellent day full of learning was had by all.

I am sure that this issue of our journal will offer you 
many practical ideas and thoughts for discussions 
throughout your year working with English language 
learners. As always, we are constantly looking to our 
membership for contributions to the journal! It is so 
important to hear from the field so if you have any-
thing you would like to share, please email me Mani-
toba.teal@gmail.com
Finally, professional growth and learning in EAL is a 
very important commitment that TEAL has made. 

Watch for future sessions that may be offered 
through our organization or that we may be sup-
porting. Check out our website, www.tealmanitoba.
ca for updates.

Thank you for all that you do for EAL learners 
and I encourage you to keep the EAL conversation 
going!

Sincerely,
Sandra Melo
TEAL Manitoba President 2014
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EDI TOR’S  VOICE
Yi-fang Chen

As winter approaches, we know we are nor far from the 
holiday season. Before we get too excited about the holidays, 
however, we probably want to take a moment to think of 
what we have learned since school started in September, and 
what our students have learned since returning to school. 
Such reflections will later become part of the motivation that 
pushes us become better educators.

 In this issue of TEAL Manitoba we collect the highlights 
of the annual TEAL-SAGE conference, three feature articles, 
a play review, as well as our first sharing circle. The 2014 
TEAL-SAGE Conference was held on Oct 24th at Fort 
Richmond Collegiate. The topic this year was “Connecting 
Communities” so we invited many community-based pro-
grams to join our conference. Through their presentations, 
we aimed to join the K-12 schools, community, and the gov-
ernment in an interrelated web. This web is the key to provide 
EAL students and immigrant families with a resourceful 
environment in which to live and grow strong. 

The three feature articles offer readers diverse angles from 
which to view EAL issues. In Larisa Segida’s “Culture as 
Philosophy and a Psychedelic Phenomenon in Language 
Education”, she poses questions related to how educators 
teach Canadian culture to EAL students, and what real 
Canadian culture is. Are Tim Horton’s, hockey games, 
Canadian holidays, and nature resources representative of 
Canadian culture? Or should educators learn more about 
Canadian literature, music, and artists, as well as aboriginal 
culture, music, literature, and art. The second piece is Mar-
garet Aisicovich’s “E2LD: English as a second language or 
dialect”. In her article, she argues that EAL students would 
get more benefits by studying in a sheltered and specialized 
EAL program than by integrating into mainstream classes. 
Also, due to the various challenges and difficulties that immi-
grant families and children face in a new social and cultural 
environment, mainstream society should respect the English 

they speak instead of criticizing their accents or incorrect 
usage. The last article is Trudie Aberdeen’s “ Reflecting 
on reflection in LESLLA learners”. Aberdeen shares her 
method of reflecting on how low-educated and second 
language literacy acquisition (LESLLA) learners learn via 
writing reflections of what they have learned at the end of 
term. By comparing two learners from her class, Aberdeen 
found that special techniques must developed in order to 
help LESLLA learners succeed in the ESL classroom. 

In our sharing circle, we are grateful to those who share 
their experiences working with EAL students. Their valu-
able experiences will be of great value for other instructors 
who seek guidance in dealing with their EAL students. We 
look forward to more input and more interaction among 
EAL educators in the sharing circle. 

TEAL Manitoba hopes the rest of the semester will be 
as fruitful and successful as the first half. We would like 
to thank all of our contributors and volunteers. We also 
welcome any submissions to our journal in the future. We 
accept feature articles, reviews, and lesson plans. We are 
sure that many teachers will benefit from your contribution. 
For more information, and for past issues of the TEAL 
Manitoba Journal, please visit our website: tealmanitoba.
ca. We are also on Facebook now, please visit our Face-
book page for more resourceful links: TEAL Manitoba/ 
Facebook.
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Teachers of English as an Additional Language

Connecting Communities
Fort Richmond Collegiate, 99 Killarney Avenue

Bridging Worlds, Building Community
Sarah Gazan
Manitoba schools are incredibly rich with the diversity of students and families 
who come with different ethnic and cultural backgrounds, languages, income lev-
els, and ways of knowing and understanding the world. Diversity in our schools 
and classrooms provides a unique opportunity to begin looking at our policies and 
practices to find meaningful ways to build community and engage students and 
parents in learning. Part of this process requires looking inward and examining 
the impact of our cultural worldviews on how we build inclusive communities, re-
spectful of diversity. It also requires looking outward and recognizing our ethical 
responsibility to understand our students and their cultural and family contexts. 
When we are able to bridge our inner and outer understandings of the world we 
are truly able to build culturally proficient and meaningful relationships with our 
students, families and communities. 
Sarah Gazan is a member of the Wood Mountain Lakota Nation. She has worked 
in the First Nations and Provincial school systems as a classroom teacher and at 
the divisional level in the areas of Aboriginal education as well as program plan-
ning and policy development. She also has extensive experience working in the 
area of community development and early childhood education. She recently left 
her position as a half time First Nations, Metis and Inuit Perspectives Consultant 
and half time Planning and Priorities Consultant with Manitoba Education and 
Advanced Learning to work as an Education Research Analyst with The Manitoba 
Teachers Society.

8:00–8:45 a.m. 
Registration and coffee 

8:45–9:00 am 
Opening remarks 

9:00–10:15 am 
Keynote Speaker: Sarah Gazan 
(Theatre) 

10:15–10:45 am 
Break, Publisher’s Display (Gym)

10:45–11:45 am
Road Map to Resources

10:45 a.m.
Entry Program: Albina Bushueva

10:55 a.m.
NISW (Neighbourhood Immigrant 
Settlement Workers):  
Roselyn Advincula 

11:05 a.m.
MIRSSA (Manitoba Immigrant 
and Refugee Settlement Sector 
Association): Bequie Lake

11:15 a.m.
NEEDS centre: Heather Robertson

11:25 a.m.
MB Start: Jonathan Bauer 

11:45 a.m.–1:15 p.m. 
Lunch on your own 

1:15–2:15 pm 
Session L01 

2:15–2:30 pm 
Break, Publisher’s Display (Gym)

2:30–3:30 pm 
Session L02 

Please visit www.tealmanitoba.
ca for updates to the schedule. 
Please pre-register onsite for 
sessions. Each session has a 
cap of 15 participants.

1:15–2:15 p.m.
L01

The Culturally Proficient 
Journey (L01)
Sarah Gazan, Education Research Analyst 
Greg Pruden
Each of us holds a cultural worldview that 
influences how we build inclusive class-
room and school communities, select and 
prioritize curricular outcomes and create 
positive relationships with students and 
families. In this interactive sessions partici-
pants will more closely explore and discuss 
cultural worldviews, diversity and inclu-
sion using the lens of cultural proficiency. 
Level: All Room: 204

I-Migrations in Cultures  
and Languages (L01)
Dr. Larisa Segida, EAL Teacher
How well do EAL learners-teachers know 
Canadian culture? Often, it is associated 
with Tim Hortons, bacon, nature, hockey, 
and cold. Canadian literature, arts, history 
or music have no part in EAL education cur-
ricula. Canadian EAL education develops no 
interest in Canadian literature, music, his-
tory and arts in immigrants’ minds, finally 
considering Canada a country with no his-
tory and culture. Language education should 
be rooted in its culture education interpreted 
beyond holidays, customs and traditions.
Level: All Room: 201

Immigrant Women’s Stories of 
Mothering in the Intercultural 
Context (L01)
Eunhee Buettner, PhD candidate, U of M
The world is getting smaller and the  
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Part 2: Engaging 21st Century 
Language and Literacy 
Learners (L01)
Sandy Braccio, Barb Cannons, Mike 
Carter, Lori Cech-Manek, Kim Hewlett, 
Stephanie Greene, Erika Jordan, Janice 
Mantler, Maureen Penko, Ryan Scott, 
and Wayne Schultz, PTSD
During this interactive session, 11 educa-
tors will share highlights of their work from 
their school professional learning commu-
nity related to the topic “Engaging 21st Cen-
tury Language and Literacy Learners.” This 
presentation is about the importance of en-
gagement, building relationships with new-
comer immigrant families as well as how to 
provide service delivery and programming 
for EAL/LAL learners in a K–8 school.
Level: All Room: 303

Labour Market Integration 
Training through a New 
Cultural Lens (L01)
Jonathan Bauer, Team Leader,  
Career Services at Manitoba Start
Our aim at Employment Solutions is to 
provide our clients with targeted resumes, 
prepare them for engaging interviews, and 
assist in job search strategies. Perhaps 
more importantly, our objective is to high-
light the nuances of cultural difference to 
facilitate sustainable employment. In this 
workshop, we will provide an experience 
driven approach that highlights the cultur-
al shifts, adjustment, and tweaks necessary 
to answer the pivotal question all employ-
ers think but rarely ask. “Does this person 
get it?” By grappling with cultural differ-
ence and highlighting necessary reframing 
methodologies we aim to guarantee that 
our clients answer this oft thought ques-
tion with a resounding yes.
Level: All Room: 310

Diversity Resources: War-
Affected Children and 
Religious Diversity (L01)
Tony Tavares, Diversity and 
International Languages Consultant
The presentation will provide participants 
with an overview of a three educator sup-
port documents which focus on refugee/
war-affected learners and accommodating 
religious diversity. One, Life After War, 
has been published, the other two are  

approaching final draft stage. Participants 
will be invited to review the documents 
and provide feedback during the session 
and after.
Level: All Room: 304

2:30–3:30 p.m.
L02

Fun and Games (L02)
Patricia Roadley, Kelly Martin, Allison 
Chenecki, Kathy Barchell, Sana Rana, 
PTSD
Language Games are an engaging activity 
for EAL learners and an effective teaching 
tool for teachers and EAs. Join us for a dis-
cussion and sampling of online and table 
games we find fun and effective, and share 
your own ideas for great games.
Try out English Adventure, a board game 
created by the EAL team at Acadia Junior 
High. Bring a flash drive and download a 
free electronic copy of the game.
Level: Middle Years, Senior Years
Room: 106

Beyond 5W Questions (L02)
Hannes Kivilaht, St. George School, 
LRSD
An interactive session on writing and us-
ing well-constructed 5W questions as a 
pre-reading strategy to introduce new 
vocabulary through discussion, glean tex-
tual information from the questions them-
selves, and make educated guesses and 
predictions on the most relevant points in 
the text. Applicable to all language stages. 
And further, for stages 1 and 2, on how to 
use the question structure for grammati-
cally correct answers.
Level: Middle Years, Senior Years
Room: 204

Honouring the Languages  
in Your School (L02)
Maureen Martin, Tori Patzer, PTSD
This session will allow for professional di-
alogue and sharing around creating an EAL 
programme in your school that brings stu-
dent language and cultural diversity to the 
forefront. The presenters will share their 
practices in:
1. welcoming new families 
2. supporting students as language lead-

ers within the school
3. working in a leadership capacity with 

borders between countries are becoming 
indefinite due to globalization. One of the 
influences of this globalization phenom-
enon is a change in marriage patterns and 
family style as there are more internation-
al, intercultural, and bilingual couples in 
the present than in the past. This life his-
tory research aims to explore how Korean 
immigrant women who have a Canadian 
spouse deal with their children’s dual lan-
guages, cultures, and identities in Canada. 
Level: All Room: 202

Connecting to Your Child’s 
School (L02)
Iftu Ibrahim, Neighbourhood Immigrant 
Settlement Worker, LRSD
Information will be given on how to help 
parents connect to their child’s school and 
understand the Manitoba School System.
Level: All Room: 301

Teaching through a  
Multi-lingual Lens (L01)
Lauree Kopetsky, Steve Halbert  
and Tracey Gluska, SJSD
In this session we will share a few essen-
tial strategies to enhance EAL learner’s 
reading comprehension based on current 
research. Simple everyday practices and 
tools that enable newcomers to navigate 
their learning and feel part of their school 
community will be discussed. Presentation 
is based on the findings of Dr. Jim Cum-
mings and Dr. Kristina Montero.
Level: Middle and High School teachers
Room: 205

The Canadian Museum for 
Human Rights: Education 
Program Offer (L01)
Lise Pinkos, Education Program 
Coordinator, Human Rights Museum
The Canadian Museum for Human Rights 
is the first museum solely dedicated to the 
evolution, celebration and future of human 
rights through a uniquely Canadian lens. 
Our aim is to build not only a national hub 
for human rights learning and discovery, but 
a new era of global human rights leadership. 
This presentation will provide participants 
with a virtual tour of the Museum’s galleries 
and exhibits and an overview of school pro-
grams to be offered in January 2015.
Level: All Room: 302
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Membership Fees
Full–MTS Member..........................$40 
Full–Non-MTS Member..................$50 
Student....................................$25 
Other (Retiree/EA)..........................$30 

Conference Fees
TEAL Member (Current)................$45 
Student...................................$35 
Other (Retiree/E.A.)........................$40 
Non-member...............................$84 

(For only one dollar more you can get 
a TEAL membership and Conference 
Registration, including all journals.) 

Late Fee..........................................$20 
(in addition to conference fee, after Oct. 15) 

Conference Information
Please register on EVENTBRITE. If you 
prefer to mail in a registration form, 
they can be sent to:
TEAL Manitoba SAGE c/o Melanie Hobbs
26 Julien Place
Winnipeg, MB
R3V 1T8
204-295-9861
mellyhobbit@gmail.com

staff to create a school-wide environ-
ment that honours cultural diversity.

Level: Early Years, Middle Years
Room: 305

Best Practices in Integrating 
Aboriginal Perspectives in 
EAL Education (L02)
Cindy Petriw and Scott Wood, LRSD
In this workshop teachers will be present-
ed with a variety of strategies for integrat-
ing Aboriginal perspectives in Senior Years 
EAL and LAL classrooms. Best practices 
will be discussed and illustrated through 
projects that have been used in the EAL 
and LAL classrooms. 
Level: Senior Years Room: 306

Creating Identity Texts (L02)
Lisa Samborski and Lori Ostormann, 
SJSD
When moving to another country, immi-
grants are often faced with the challenge 
of negotiating their multidimensional 
identities. This process can be extremely 
difficult as they struggle to find a sense of 
belonging to their new communities all the 
while affirming their values. As educators, 
we can facilitate this process through the 
use of “Identity texts” (Cummings & Early, 
2011). Learn how to help students create 
their very own identity text through col-
lage, multimedia and poetry. These activi-
ties can be used in a variety of subject areas 
across all grade levels and with students of 
English language learning stages.
Level: All Room: 312

The Education System  
in the Middle East (L01)
Mojgan Asili
I will first let the EAL teachers get to know 
the education system in the Middle East. 
I would also give them some information 
about the culture of the education system 
in that region, such as the teacher and stu-
dent relationship or some of the expecta-
tions that parents may have from the teach-
ers and the education system. Next, I will 
start teaching Farsi (my mother language) 
to the teachers, in Farsi. This will allow 
EAL teachers to step in to their students’ 
shoes, and understand the difficulty of 
learning a new language in a new country.
Level: All Room: 301

Two Images, One Word (L02)
Dianne Cameron, Carmela Wade, SJSD
Dianne and Carmela are artists who pres-
ently work in St. James Assiniboia School 
Division in the Integrated Art program. 
This collage activity will ignite creativity 
using visual images as a common language. 
This hands-on experience will provide an 
opportunity for ‘students’ to connect to 
their inner voice and journey. 
Level: Middle and High School teachers
Room: 311

How to Use Screencasts  
in the EAL Classroom (L02)
Dennis Nguyen, English/EAL Teacher, 
LRSD
This session will demonstrate screencasting 
technologies that can be used as an adjunct 
to regular classroom instruction. Partici-
pants will be shown practical screencasting 
strategies and tips that they can immediately 

apply to the EAL teaching practice.
Level: Middle Years/Senior Years
Room: 212

Two Part Session: Using 
Technology to Support 
English Language Learners 
(L01/L02)
Tricia Kinaschuk-Oughton and Heather 
Anderson, EAL Itinerant Teachers, LRSD
This two part hands-on session will offer 
participants an opportunity to view and try 
a variety of online applications that can be 
used to support English Language Learners.
Part 1:
Bring your iPad or laptop to learn about 
Scrib Jab, a newly developed web site and 
iPad application developed by two Simon 
Fraser University Professors, Diane Da-
genais and Kelleen Toohey. Scrib Jab was 
created with a grant from Heritage Canada 
and is a free amazing resource for multilin-
gual classrooms and children. The website 
and application provides students with the 
opportunity to read and create digital sto-
ries in multiple languages (English, French 
and other non-official languages) includ-
ing text, illustrations and audio recordings. 
Scrib Jab also creates a space for children 
to communicate about their dual-language 
stories and develop a shared appreciation 
of their own multilingual resources.
Part 2: 
A variety of helpful online resources will be 
viewed that can assist educators in teach-
ing and developing academic language and 
literacy skills with their EAL learners.
Level: Early Years and Middle Years
Room: 107
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“Connecting Communities”

Our provincial SAGE conference – Connecting 
Communities – focused around the concept of 
Cultural Proficiency. The key note speaker and 
break -out sessions were planned to incorporate 
EAL needs in the public school system, the adult 
education system and the greater community as 
a whole.  Sara Gazan, key note speaker for the 
conference, spoke about valuing and honoring the 
cultures and social norms that our students bring 
into our classrooms. Sarah spoke from the heart, 
sharing a variety of personal stories and anecdotal 
comments, depicting her journey in the public 
school system.  A journey that left her creating 
balance between her family life and school life 
values.

The second half of our morning was a walk 
through the “Road to Resources”. A variety of 
agencies including: SERC (Sexuality Education 
Resource Centre), MIRSSA (Manitoba Immigrant 
and Refugee Settlement Sector Association), 
Manitoba START, the Entry Program, NISW 
(Neighbourhood Immigrant Settlement Workers) 
and the NEEDS Center provided a detailed syn-
opsis of the services they provide both locally in 
Winnipeg and those offered in our rural regions. 
Audience members were given the opportunity to 
then walk through the resource displays set up in 
the gym.

Our day ended, with two sets of break- out 
sessions. Teachers took in many presentations 
both applicable in the classroom and the business 
world.
The day was a huge success due to the commit-
ment and quality of presentations and presenters, 
the organization of the staff/students and FRC 
and the support of all TEAL members.

Thank you,
Co-Chairs: Jody Godfrey and Melanie Davlut

Here are some of the highlight presentations for 
the conference:

“I-Migrations in cultures and languages” 
By Dr. Larisa Segida, University of Winnipeg
What new citizens does Canada grow?  How well 
do they know Canadian culture?  When I ask Win-
nipeg’s EAL teachers, who are, in my view, cultural 
bridges between Canadian culture and newcomers, 
to define Canadian culture, I mostly hear: Tim Hor-
tons, bacon, nature, hockey, and cold winters.  EAL 
teachers address these 5 elements plus holidays such 
as Canada Day, Halloween, Easter, and Christmas. 
Additionally, newcomers are taught how to open a 
bank account, find a job, apply for a mortgage, and 
pay taxes.  Canadian literature, arts, history or music 
have no part in EAL education curricula.  After three 
years, newcomers apply for Canadian citizenship 
and pass the test that is focused on Canadian politics 
and the economy. Canadian EAL education develops 
no interest in Canadian literature, music, and arts in 
new Canadian citizens’ minds.  As a result, they stay 
on their motherland’s cultural islands via the Inter-
net and satellite TV and consider Canada a country 
with no history and culture.  Does Canada need such 
culturally uneducated citizens?  Do EAL teachers 
possess knowledge of Canadian culture to the degree 
allowing them to teach EAL students? 

I dedicated my life to the indefatigable study of my 
foreign/second/additional language (L2), which is 
English, and its culture to the same degree as I did 
towards my native language and its culture.  I call 
myself a “person of culture” as I worship culture 
in the process of my becoming.  For decades, my 
path to English, first, as my foreign language (FL) 
and, then, as my second/additional language (L2) 
has been going through its culture, first, as my FL 
culture and, then, the L2 culture, in which I have 
already lived for 11 years.  Linguistically and cul-
turally, I immerse daily in my comprehension of 
my homeland.  Linguistically and culturally, I teach 
my EAL students; therefore, I wonder if L2 culture 
can and should be the foundation of EAL.  I foresee 

SAGE 2014 - Highlights
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objections that the key goal of EAL is to assist 
newcomers in their fast assimilation to their L2 
homeland and job market because, first of all, im-
migrants are economical entities and are selected 
based on their L2 milieu’s economical demands.  
Thus, Canada’s EAL is mostly focused on L2 
learners’ development of communicative skills 
for their normal functioning in the society.  The 
majority of L2 learners finish their L2 study on 
levels 4 or 5, according to the Canadian Bench-
mark, the levels sufficient to fill the lower so-
cio-work positions.  Consequently, Canada’s SLE 
is L2 education.  It is not L2 culture education, or 
education based on L2 music, literature, history, 
or arts.  On the contrary, my FL and L2 educa-
tion has been these languages and their cultures’ 
education and sowed in me the seeds of tireless 
self-motivation to my L2 learning.  

My presentation is based on four postulates: 
1. Culture teaching as intellectuals’ job;
2. Teaching culture as philosophy;
3. Teaching culture as a psychedelic phenome-
non;
4. Arrival in teaching as learning.

* “Honouring Languages and Culture in our 
School” 
By Maureen Martin and Tori Patzer, EAL 
Teachers in Pembina Trails School Division

The purpose of our presentation is to give partic-
ipants some ideas for supporting and including 
language learners and their families in the daily 
life of the school.  We work in a K-8 school, so 
our experience is based on these grade levels.  
Our suggestions about honouring languages and 
cultures can be applied to promote inclusion and 
understanding at all academic levels.

Our SAGE presentation focussed on the steps that 
our school EAL team has taken in the past year 
to welcome new families, to support students as 
language leaders within the school, to work in 
a leadership capacity with staff and to create a 
school-wide environment that honours cultural 
diversity.  
We have developed an intake protocol for wel-

coming new EAL families to our school.  The EAL 
teacher meets with the family and asks them a series 
of questions, such as "How many years has your 
child attended school?"  The age of the child is not 
always a good indication of how many years he/she 
has attended school, if at all.  We also ask, "In an 
emergency, how should we contact you?"  If lan-
guage is a significant barrier in communication at 
this time, they may want the school staff to phone 
a friend or neighbour, who will then provide the 
information to the parents in their primary language. 
During this intake meeting, the EAL teacher may 
also gain a sense of the child's ability to participate 
in basic interactions in English.  The EAL teacher 
can then help the classroom teacher to have materials 
ready to meet the child's initial needs.  We do not 
conduct any formal academic or language assess-
ments at this time.  Our welcome meeting ends in a 
tour of the school.  One of our goals this year is to 
create a virtual tour of the school in several languag-
es and put the video on our web site.  Our student 
language leaders will create the videos, with the 
support of the EAL teachers.

We welcome new students and honour their languag-
es by providing every new student with a student 
ambassador.  The student ambassador introduces 
the new student to all staff, shows them around the 
school and classroom environments and ensures that 
they are involved in activities at recess.  In higher 
grades, the student ambassador encourages the new 
student to become involved in clubs, sports and ex-
tra-curricular activities.  Language ambassadors are 
introduced to the new student if no one in the stu-
dent's class speaks their primary language.  If trans-
lation is needed to help the teacher communicate 
important information to the student, the language 
ambassador can support this process.  We feel that it 
may be comforting to the new EAL learner to hear 
his/her primary language at school, as well.  At the 
end of each month, the EAL teachers host a Wel-
come Lunch for all new students and their ambassa-
dors.  The children bring their own lunches and we 
provide them with a treat (cookies and a little gift, 
such as a pencil).  

We also "o-fish-ally" welcome them to our school 
with a bag of goldfish crackers!
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Our student language leaders have several roles in 
our school.  As we have a large Korean population 
in our school and community, important informa-
tion in our daily morning announcements is said 
in Korean.  When a new EAL student joins our 
school, morning announcements that are relevant 
to that student are said in that student's language.  
For example, a reminder that school picture day 
is on Tuesday will be said in up to 5 languages, 
as we currently have new language learners who 
would not understand this message in English.  
The teachers also provide visual cues to support 
comprehension of these important daily messages.
Our language leaders also help us to learn about 
their languages and cultures throughout the year.  
Last year, a group of Korean language leaders 
prepared a presentation for classrooms who were 
interested in learning more about Lunar New Year.  
They taught the children how to bow and then the 
students taught us how to play a popular Korean 
game.
The EAL teachers have also created an EAL 
Family Club.  Last June, families were invited to 
the school and a guest speaker from the Winnipeg 
Public Library told families how to get a library 
card and informed them of summer reading clubs 

and programs for children.  This October, our 
EAL Family Club met and we explained the pro-
cess of Tri-conferences to the parents.  We also 
showed parents the provincial report card and 
gave them our school calendar for conferences 
and report card distribution.  Our upcoming EAL 
Family Club topics include: camps and activi-
ties for children during the winter holiday, how 
to support your child with Home Reading, and 
more.

“Immigrant Women’s Stories of Mothering in 
the intercultural Context”
By Eunhee Buettner, PhD Candidate, U of M

Globalization has been affecting marriage pat-
terns and creating a different kind of family as 
there are more intercultural families in the present 
than the past. With the rapid growth of intercul-
tural marriages and considering an intercultural 
family as a small unit of multicultural society, 
the research on aspects of language, culture, and 
identity in intercultural family is significantly 
important and necessary. Therefore, this life 
history research explores how Korean immigrant 
women who have a Canadian spouse describe 
their acculturation and assimilation into their in-
tercultural family and Canadian society regarding 
their language, culture, and identity and further 
examines how they deal with their children’s 
dual languages, cultures, and identities. As the 
title of the research shows, more specifically, the 
study explores three parts of their lives in Can-
ada. First, it examines how they have become a 
Canadian since they met their Canadian spouses 
and interacted with them every day. Second, it 
investigates whether they are othered in their in-
tercultural families and Canada and how they are 
othered. Third, it explores how they mother their 
biracial and bicultural children with regard to 
their language, culture, and identity in Canadian 
society. Through in-depth one-on-one interviews, 
a thick description of their stories was obtained 
and through reflexive and emergent theme anal-
yses, their stories were analyzed and interpreted. 
In conclusion, their stories were resonated with 
Berry’s (1980) four different acculturation types 

NEWS
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such as integration, assimilation, separation, 
and marginalization. It is also found that their 
language influences their acculturation process; 
however, it didn’t affect their identity. Further-
more, they have difficulties and challenges in 
handing down Korean language and culture to 
their children in Canada which is a linguistically 
and culturally dominant environment. This re-
search will provide insights into how to negoti-
ate cross-cultural misunderstandings and pro-
vide understandings toward immigrants’ attempt 

“Creating Identity Texts” – by  Lisa Samborski and Lori Ostermann
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“Teaching through a Multi-lingual Lens”- by Lauree Kopetsky, Steve Halbert, and 
Tracy Gluska
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Keynote speaker: Sarah Gazan, “Building Community”
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Case 1: Ten years ago, one of my 
university professors in Europe 
stated his original view on the ab-
sence of culture in the sense of fine 
arts, cinematography, literature, 
music, religion, philosophy, and 
history in those countries that had 
never had wars on their territories. 
For some reason intelligible only 
to him, he called Canada, Austra-
lia, and Switzerland. I choked and 
politely objected, ‘Excuse me, pro-
fessor. How about Joni Mitchell, a 
Canadian musician, for example?’ 
‘Is his music better than Tchayko-
vsky’s?’ - Imperturbably countered 
the professor. 

Case 2: A few years ago, one of 
my professors in Canada in the 
first class of her course assured 
her students that Japan has no 
culture in the same sense because 
its economy and production are 
‘mechanistic, robotized, and im-
personal’. To my courteous protest 
‘Sorry, professor, but what about 
Akira Kurosawa, Yukio Mishima, 
or Kenzaburo Oe?’, I received her 
answer ‘Oh, yeah… sorry’, and 
low marks for all my following 
assignments. 

Case 3: A while ago, in a Cana-
dian university’s graduate class, 
my comment on the importance 
of teacher’s intellectual growth si-
lenced my classmates, professional 
teachers. In class, they passionate-
ly discussed the ‘out-of-date and 
non-inspired’ colleagues-practi-
tioners; ardently debated the exist-
ing tedious school curricula, in the 
scopes of which they worked, did 
their practicum or collected data 
for their theses, and in the universi-

ty they were poignantly looking for 
any idea to improve standardized 
school curricula and teaching, but 
not their inner world. 

Case 4. Once, one of my university 
classmates shared a story she wit-
nessed in a book section in Costco. 
Mother and daughter, both teach-
ers, were passing the book shelves 
when the young lady suggested 
buying a book to which her mother 
replied, ‘We are teachers, we do 
not have time to read books!’. I 
was listening to my classmates 
sympathizing with those school-
teachers, limited in time to read 
something outside their work due 
to their very tight school curric-
ulum. They blamed the system, 
but not those teachers with their 
excuse. Then I addressed my class-
mates, ‘Let’s question ourselves, 
not the system. Do we read books? 
How much do we fit the notion 
of the Teacher? How much do 
we know beyond our disciplines? 
Does the notion mean merely to 
teach a discipline or more than 
that? How rich is our inner world 
to teach others? How often do 
we go to art exhibitions or film 
festivals or meetings with writers, 
artists, or intellectuals from various 
fields to enrich our own inner 
world and inspire our students?’ 
My question sank in silence. 

Case 6: One day, I received email 
“101 Things Canadians Should 
Know About Canada” from the 
organizers of the project with a 
suggestion for voting off one of the 
101 Things. The project began in 
summer 2008 as a survey, in which 
approximately 3000 Canadians 

(most of them were educators, as 
it was described on the project’s 
website) participated and defined 
the final 101 Canadian Things. I 
went to the website to vote and 
found out that of the 101 Things, 
none was related to or even hinted 
at Canadian aboriginal peoples and 
their cultures. I sent the organizers 
of the project my inquiry pointing 
out to that fact. The answer came 
three weeks later with a note that 
Canadian aboriginal peoples were 
included on the list as the 102nd 
Canadian Thing.

Case 7: On my arrival in Canada, I 
volunteered as an EAL teacher as-
sistant in an EAL school during a 
study year. No class was dedicated 
to Canadian literature, cinematog-
raphy, music, history, fine arts, the-
atre, philosophy, science, religion, 
or sport, which are constituents 
of Canadian culture. Newcomers 
were introduced to such customs 
and traditions as Halloween, 
Christmas, Easter, Remembrance 
Day, and Canada Day. Nothing 
deeper was mentioned about Cana-
dian culture as a whole, the culture 
whose language the students came 
to class to learn.  

Culture Teaching as Intellectu-
als’  job1

Unlike a widespread ethnograph-
ical approach to the notion of 
culture in North American educa-
tional research, I operate with it 
as a concept that originates from 

1  Intellectual originates from Lat-
in intellectus, past participle of intellegere 
‘to understand’, from inter-  + legere ‘to 
choose’.

Culture as Philosophy and a Psychedelic Phenomenon in Language Education
Dr. Larisa Segida
Faculty of Education
University of Winnipeg
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Latin cultura, cultus ‘care’, ‘ado-
ration’, past participle of colere ‘to 
cultivate’ as opposed to ‘nature’ 
from Latin natura ‘birth’, ‘cause 
of things’, nat-, nasci ‘to be born’. 
Maria Tippett expresses a similar 
view on culture: 

‘When I hear the word “cul-
ture” I reach for my revolver.’ 
Hans Johst’s phrase, often 
attributed to Goering, refers to 
the fine and performing arts. 
Yet culture, which entails all 
of the ways in which people 
perceive, make intelligible and 
organize their being, can also 
embrace sport, science and 
religion. (Tippett quoted in The 
Penguin Dictionary, 2004, p. 
338)

Albert Levi in his article Psyche-
delic Science adheres the same 
understanding of culture, “…There 
is a fatal tendency to confuse 
culture with music and the plastic 
arts” (Levi, 1972, p.69). Dmitriy 
Likhachev, a well-known intel-
lectual, one of the last of cultural 
Mohicans and a representative of 
the prerevolutionary aristocratic 
Russian intelligentsia, related to 
culture as an umbrella for all mate-
rial and immaterial/spiritual prod-
ucts of humankind (Likhachev, 
2000). Then, culture can be 
disseminated to a multiplicity of 
cultures depending on an angle and 
underlying principle of approach 
to it: social, national, class, ethni-
cal, racial, geographical, religious, 
professional, gender, sexual ori-
entation, club of interest, or even 
personal/individual. Speaking of 
education on the whole, I suggest 
teaching culture in the wide sense 
in any fields. How broadly and 
deeply is culture represented in ed-
ucation? How broadly and deeply 
are teachers culturally educated 

and qualified for teaching it? What 
does that qualification imply? 
Historically, cognoscenti of 
culture have been called literati, 
connoisseurs, the intelligentsia, 
erudite people, or intellectuals. 
Should these nouns be applied to 
teachers? Should teachers possess 
knowledge of culture to the degree 
allowing them to teach humans? 
Should teachers fit characteristics 
of that social layer, the intelligen-
tsia, and execute its social roles? 
Let’s assume that to teach any sub-
ject successfully, teachers should 
do it together and through human 
culture or culture of a particular 
nation/people and be cognoscenti 
of it, or intellectuals. The latter 
may have two interpretations 
and two meanings: intellectuals 
as creators, that is, humans who 
produce ideas, according to Peter 
Roberts (2007), and intellectuals as 
connoisseurs, that is, people who 
internalize creators’ ideas – artistic, 
literary, historical, political, reli-
gious, philosophical - and deliver 
them to other people through their 
teaching. Teachers can be related 
to the first group and the second 
one. 
At the beginning, let’s mull over 
of intellectuals as creators. Michel 
Foucault (1977) defined the central 
role of intellectuals as resistance 
against the forms of power that 
transform them into its object 
and instrument regarding knowl-
edge, truth, consciousness, and 
discourse. Jacques Derrida (2005) 
identified ‘intellectual’ in the fol-
lowing way:

When he thinks, teaches, 
speaks, reads, or writes, and 
works too in his own way, this 
“someone in me apart from 
me” endeavors (there is also 
an endeavor – a duty and a 
responsibility) no longer to 
“function”: either as an “intel-

lectual” or even (if the word 
intellectual mainly defines a 
belonging – social, political, 
or cultural) as the citizen of a 
community (culture, nation, 
language, religion, and so on), 
or even as a “man” (whence my 
unquenchable interest in “the 
animal” – a crucial question, to 
be developed elsewhere, with 
much more space and time. (p. 
35)

Deleuze (1977) stressed that an 
intellectual is no longer a subject, 
a representing or representative 
consciousness. Julia Kristeva 
(2007) illuminated that to be an 
intellectual nowadays, “what 
matters is that from the outset the 
thinking subject should connect his 
thought to his being in the world 
through an affective ‘transference’ 
that is also political and ethical” 
(p. 220). Roberts (2007) indicated 
that one of the senses “in which 
intellectual status is undermined: 
‘culture’ - its theorization, con-
struction and preservation - is no 
longer the exclusive preserve of 
intellectuals” (p. 485) because of 
the total socio-cultural ‘marke-
tisation’. Bauman (1988) noted 
that not intellectuals, but “gallery 
owners, publishers, TV managers 
and other ‘capitalists’ or ‘bureau-
crats’ who are in control” (p. 224), 
and education becomes a form of 
entertainment. Roberts raised the 
question: ‘What distinguishes an 
intellectual from an academic, an 
intellectual life from a research or 
scholarly or teaching life?’ and an-
swered: producing ideas that take a 
central place in their lives:

Intellectuals show us, directly 
or indirectly, why ideas matter 
- why they should be investi-
gated and explored, discussed 
and debated, taught, published, 
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and put into practice. In the 
contemporary world, assert-
ing the value of working with 
ideas is no small task and this 
is, in part, what gives the role 
of the intellectual continuing 
relevance and importance. But 
what ideas, or whose ideas, 
should intellectuals be consid-
ering? (p. 487)

Roberts accentuated that Foucault, 
Kristeva, Lyotard, and Bauman 
“alert us to some of the dangers 
of attempting to think or speak or 
write for or on behalf of others” 
(p. 487). Intellectuals are not for 
performing a critic role, but for 
demonstrating the ‘conscience’ 
of any social group, for “having a 
conscience, without pretending that 
this is someone else’s conscience” 
(p. 487). In this connection, I won-
der how many teachers could relate 
themselves to intellectuals as cre-
ators, who produce ideas and think, 
speak, or write for or on behalf of 
themselves, who demonstrate the 
‘conscience’ of any social group, 
and who have a conscience, with-
out pretending that this is someone 
else’s conscience? 

As to the second mission of 
intellectuals as connoisseurs, or 
knowledge collectors and delivers, 
this role seems to be more appro-
priate to teaching profession: by 
digging and mining, self-digging 
and self-mining, teachers refine 
on themselves and their own inner 
worlds, and their learners and 
their inner worlds. Encountering 
learners from all over the world, 
Canadian EAL teachers may have 
students with knowledge of Cana-
dian culture. The EAL learner may 
know Margaret Atwood, Gabriel 
Roy, or Michael Ondaatje’s litera-
ture; Joni Mitchell, Murray Shaf-

fer, or Veda Hille’s music; Christo-
pher Pratt, Jeff Thomas, or Kathryn 
Drysdale’s paintings; Ojibways, 
Mennonites, or Quebecois’ histo-
ry; Gregory Colbert, Greg Hanec, 
or Zacharias Kunuk’s cinema-
tography better and deeper than 
the EAL teacher does and who is 
expected to represent Canada and 
Canadian culture to EAL students. 
It is fine if the teacher is aware of 
it and willing to grow to the height 
of the learner’s knowledge or even 
be far ahead to assist the learner in 
the process of development of the 
learner’s inner world and Canadian 
identity. It is not fine if the teacher 
ignores it. It is bad, first of all, for 
the teacher, as it means that her/his 
inner world has stopped growing, 
thus, s/he has stopped being a 
Teacher in the sense of a person 
capable to educate, that is, to lead, 
according to the etymology of the 
word ‘educate’. S/he simply has 
stayed a teacher in the sense of 
George Bernard Show’s truism: 
“He who can, does. He who can-
not, teaches.”

Culture as Philosophy 

Jim Marshall (2008) called ed-
ucators ‘philosophers of educa-
tion’. Then, following the main 
postulation of this article that 
education should be permeated by 
teaching-learning human culture, 
educators are philosophers of 
culture education and should ap-
proach culture as philosophy – as 
accumulation of mind-spirit-psy-
che-soul-experience of humans. 
The term ‘culture’ can be con-
templated through the following 
notions:

C[onnoirsseurship] as an educa-
tional aim 

U[biguity] of the cultus world in 
the human world

L[earning] that permeates teach-
ing

T[hey-I-world] as the Other 
(They-world) and the Self 
(I-world) 

U[pbringing] as a cultural goal
R[eification] of ideas as culture 

construction
E[ducation] as culture compre-

hending.

In other words, culture comes to the 
stage of education as a philosophical 
concept, but not just an abridged 
ethnographical one. Culture as phi-
losophy, as love of wisdom, which 
the word ‘philosophy’ etymologi-
cally means, manifests itself as the 
cultus world and lifelong cognition 
of the world, outer and inner, the 
They-world and the I-world. It is 
the subject of learning and learning 
itself as love of knowing, gnosis, 
knowledge, becoming per se (Cole, 
2008) and becoming educated, 
cultured, an erudite-literate person, 
or a cognoscenti. It is an aspiration 
for the world where, according to 
Isabel Allende (1998), “those who 
have too much will learn to have 
less… where creativity, imagina-
tion, solidarity, and compassion will 
prevail” (p.19). Teaching culture as 
philosophy implies indefatigable 
mining in the I-world and the They-
world, in the self and the other, 
accompanied with one’s growing as 
a learner and, as a corollary, one’s 
growing as a teacher. The teacher 
and the learner ultimately and in-
terconditionally become learners 
in the process of understanding of 
culture as philosophy. They become 
a ping-pong ball between the self 
and the other, the I-world and the 
They-world. Teaching and learning 
eventually meet and traverse each 
other in learning, which from the 
outset creates both the learner and 
the teacher. Learning permeates 
them like a rod and makes them in-
terpenetrated, interconditional, and 
dialectically transformable. They 
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engage in their cognitive colloquy for 
a mutual search for a/the/some truth. 
Learning from each other implies 
comprehending the I-world and the 
They-world of each other through 
their revealing to each other. The 
wave ‘learning-teaching-learning’ is 
eventually a wave of the river called 
LEARNING:

Learning is mining. Mining in 
intellectual and emotional, material 
and spiritual products of human 
activities provokes self-mining, 
and vice versa. It becomes a life 
maxim and delineates the essence 
of being. The eminent Socrates’ 
saying “I know that I know noth-
ing” fills the endless human search 
for a/the/some truth with more or 
less a reassuring sense. By mining 
and self-mining - observing, listen-
ing, reading, thinking and writing, 
the learner relentlessly moves 
away from that inner pleasant 
self-confidence, complacency and 
self-indulgence to further, endless 
perfecting. Instead of the noun 
‘perfection’, I choose the gerund 
‘perfect-ing’ in order to glide in the 
process of liv-ing. The ‘ing’ trans-
fers the stress from the static-com-
pleted-closed circle of the noun 
‘life’, which is inevitably crowned 
with death, to the open-singing-on-
ward-moving-never-ending spiral 

of the gerund ‘living’ (‘li-i-i-vi-i-
ing-ing-ing-ing-ing-ing…), which 
moves like a wave. 
A road up and down is the same, 
according to Heraclitus, but it is a 
road, it is a movement, it is travel-
ing through travailing, let it be up 
or down. It is living through learn-
ing and learning through living. 
Richard Edwards and Robin Usher 
(2001) called “lifelong learning as 
travel and, no doubt, travail” (p. 
285). 

Teaching-learning culture as 
philosophy, that is, I would say, 
paraphrasing Norman Denzin and 
Yvonne Lincoln (2008), as “the 
world of humans’ lived experi-
ences”, embedded in material 
and spiritual outcomes of human 
activities, is the teacher’s and the 
learner’s intellectual and sensual 
grow-ing. The gist of culture’s 
presence in teaching-learning is 
akin to the sense of the chrysalis 
in the butterfly’s life. The insect 
just visually leaves its chrysalis; 
as a matter of fact, it leaves only 
the outward capsule of it, whereas 
all its inward content, necessary 
for the butterfly’s life, becomes an 
integral part of the insect’s further 
growth and existence. Culture is 
that chrysalis for teaching-learning 
and the pivot of education. To be-

come deeply 
educated, 
learners - 
teachers and 
students - 
should absorb, 
learn, under-
stand, sense, 
comprehend 
human culture 
as a whole, 
regardless of 
the domain of 
their profes-
sional special-
ization. 

Culture as a Psychedelic Phenom-
enon 

The culture as a psychedelic phe-
nomenon is not what the traditional 
interpretation of the word ‘psy-
chedelic’ says. It is not a product 
of psychedelic drugs influence on 
human brain. Having addressed 
a variety of etymological dictio-
naries online and in hard copies, I 
have found out an odd contradic-
tion between the Greek roots of 
this term and all definitions follow-
ing them. The word psychedelic, 
as it is pointed out, originates from 
and consists of two Greek words: 
(1) psuchê, which is ‘soul’, ‘spirit’, 
‘breath’, or ‘mind’; and (2) dêloô, 
dêloun, which is ‘to make visible’, 
‘reveal’, ‘show’, or dêlos, which is 
‘visible’, ‘clear’. If we compound 
the two parts, we receive the lit-
eral definition of psychedelic as I 
understand this notion and em-
ploy it when I define culture as a 
psychedelic phenomenon. It is the 
culture that reveals its creators’ and 
receivers’ soul-mind-psyche-spirit. 
It awakes, revives, spiritualizes, 
and externalizes the inner world 
of a human, that is, the I-world, in 
the outer world, that is, the They-
world. All my endeavors to find 
academic articles on an analogous 
interpretation of the notion of psy-
chedelic were fruitless. The latest 
works that I encountered were 
related to the 1970s and devoted to 
a variety of analyses of the term in 
the fields of drug use, drug abuse, 
drug addiction, drug education, 
drug therapy, narcotics, plants 
(botany), stimulants, psychopathol-
ogy, even creativity, but again as a 
result of psychedelic drug usage.
 
All existing definitions of the word 
‘psychedelic’, firstly, respectfully 
refer to the Greek origin of the 
word, but then escape it and move 
in the same direction and, second-
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ly, underpin their definitions by the 
expression “psychedelic of drugs”, 
suggested in 1956 by Humphry 
Osmond in his letter to Aldous 
Huxley and used by Osmond 
(1957) in a scientific paper pub-
lished in the following year:

I have tried to find an appropri-
ate name for the agents under 
discussion: a name that will 
include the concepts of enrich-
ing the mind and enlarging the 
vision. Some possibilities are: 
psychephoric, mind moving; 
psychehormic, mind rousing; 
and psycheplastic, mind mold-
ing. Psychezynic, mind fer-
menting, is indeed appropriate. 
Psycherhexic, mind bursting 
forth, though difficult, is memo-
rable. Psychelytic, mind releas-
ing, is satisfactory. My choice, 
because it is clear, euphonious, 
and uncontaminated by other 
associations, is psychedelic, 
mind manifesting. One of these 
terms should serve. (p. 429)

Osmond talked about the term 
‘psychedelic’ as an adjective 
describing one of the features of 
the discovered drugs, but did not 
blend the words ‘psychedelic’ 
and ‘drugs’, which, unfortunate-
ly for the first notion, happened 
afterwards. It lost its creative, 
constructive, artistic, innovative, 
and inventive quality. All the 
dictionaries that I looked through 
unanimously interpret Osmond’s 
characterization of ‘psychedelic’ 
not as mind manifesting, but as re-
lated to psychedelic drugs, severe 
perceptual/mental distortion and 
hallucinations, states of resembling 
psychosis and altered states of 
awareness. Still, for the majority 
of humans, the word ‘psychedelic’ 
means something indecent, licen-

tious, prohibited, disgraceful, and 
related to the hippie drug era. The 
humankind has already lived with 
this definition more than 50 years. 
Can it “now” be an apposite time 
to revise it?

Psychedelic drugs, or hallucino-
gens, have made their deed and 
implanted solely such a generally 
negative attitude to the notion of 
psychedelic. Any time I utter that 
word, I see the same reaction in 
my interlocutors’ eyes: alertness. 
Then, after I stress that it does not 
have any common with psyche-
delic drugs and exclusively the 
era of the 1960s, I see a different 
reaction: interest. To discern my 
usage of the word ‘psychedelic’ 
from the generally accepted, I have 
decided to operate with the col-
location ‘culture as a psychedelic 
phenomenon’ rather than ‘psyche-
delic culture’. The only source that 
could provide me with completely 
a different understanding and in-
terpretation of the notion is a book 
by Jim DeRogatis (2003), though 
even it is focused on “cleaning 
out” mostly psychedelic music of 
the 1960-70s from its notoriety. 

The author expounds that psyche-
delic music does not mean “drug” 
music, but music that is inspired 
by a philosophical approach of its 
creators and receivers to music 
per se as a creative, mind-reveal-
ing and soul-manifesting act. By 
applying the same interpretation 
and understanding of the word 
‘psychedelic’ to culture as an 
umbrella term for music, we will 
receive the culture that during its 
creating and receiving makes its 
creator and receiver, and they, in 
turn, make the They-world, or the 
world of the other, and their own 
I-world, or the world of the self. 
Francine Hultgren in her conversa-
tion with Ted Aoki says, “Making 

is a dwelling, and in dwelling I am 
at home in the world with others” 
(Aoki, 1991, p. 59). Paraphrasing 
her, I would say that in the creative 
process of interactions with culture 
as a psychedelic phenomenon, that 
is, the culture that makes me and 
under influence of which I make 
my I-world and They-world, I am 
at home in the world with others. 
My I-world internalizes the They-
world through culture. Culture 
psyche-delizes the They-world to 
me, that is, reveals its mind-spir-
it-soul-psyche to me. My I-world 
externalizes itself to and in the 
They-world and psyche-delizes my 
I-world in response, that is, reveals 
my mind-spirit-soul-psyche to the 
They-world.  

DeRogatis (2003) portrayed the 
notion of psychedelic as “sunny 
possibilities of imagination” (p. 
171). It is a specific attribute that 
makes any phenomenon spiritu-
alized, that breathes some spirit 
into it, and in the end you feel it 
and at this particular moment your 
attitude to this phenomenon begins 
to alter because the latter stops 
being for you something ordinary, 
general, or dull. It obtains new 
colours for you. It gains its specific 
“face” significant for you. DeRo-
gatis parallels Christianity and the 
essence of psychedelia:

Christianity’s emphasis on 
peace and love and the notion 
that being God-like is remem-
bering what it is to be child-like 
neatly fit the psychedelic mind-
set. (p. 20) 

He warns that while psychedelia 
is “full of images celebrating the 
beauty of nature, there are just as 
many cautionary tales about its 
power, which cannot be harnessed 
or controlled” (p. 19). Psychede-
lia induces human imagination. 
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The consciousness and the mind, 
when they become imaginative 
as a result of absorbing culture 
psychedelicly - mind-revealingly 
and mind-constructively - become 
capable of endless creative self-de-
velopment. Learning as an integral 
part of personal growth becomes 
an exciting, thrilling, stimulating, 
desired, and self-motivated pro-
cess, filling an individual life with 
a purport. As psychedelic music, 
saying in Roky Erickson’s words, 
“makes you see things if you 
want to” (DeRogatis, 2003, p.71), 
culture as a psychedelic phenom-
enon persuades you relentlessly 
to reveal new and newer layers 
of your I-world and They-world 
and make them objects of your re/
search in terms of your free will 
and passionate desire. A psyche-
delic approach to learning means 
the importance and necessity of the 
presence of imagination in it.
Serbian writer Milorad Pavic, a 
master of mind-revealing-creating 
writing, in his on-line interview 
with Thanassis Lallas says:

I have tried my best to elimi-
nate or to destroy the begin-
ning and the end of my novels. 
The Inner Side of the Wind, for 
example, has two beginnings. 
You start reading this book from 
the side you want. In Dictionary 
of the Khazars you can start 
with whatever story you want. 
But writing it, you have to keep 
in mind that every entry has 
to be read before and after 
every other entry in the book. I 
managed to avoid, at least until 
now, the old way of reading, 
which means reading from the 
classical beginning to the classi-
cal end. (1998)

When I read and re-read his works, 
especially his Dictionary of the 
Khazars (2001), which I have 
read several times and pitilessly 
underscored almost all pages of 
the book, my head figuratively 
splits into pieces. The book is an 
example of mind-manifesting and 
mind-creating literature, saturated 
by the author’s imagination and 
incomparable images:

My homeland is silence, my 
food is stillness. I am sitting 
inside my name like an oarsman 
in a boat. (p. 289)
All languages, except for God’s 
one, are languages of suffering. 
They are languages of pain. (p. 
289)
The truth is transparent and 
so imperceptible, but a lie is 
turbid. (p. 310)
Vowels are the souls in the bod-
ies of consonants. (p. 313)
Human word is akin to hunger. 
Always, it has different power. 
(p. 275)
Bible is constantly breathing. (p. 
265)
Using a book, one can cure or 
kill it by reading. (p. 380)
Her time pours like rain, but his 
time falls like snow. (p. 374)

Imagination grows gardens in hu-
man souls and minds. Culture as a 
psychedelic phenomenon enhances 
this process, making learning of 
the self and the other not boring 
and forced, but desired, motivated 
and self-motivated. One of Pavic’s 
charactors dreams:
The 21st century will be different 
from the 20th because finally peo-
ple will unanimously rise against 
the boredom that floods them now 
like dirty water. We bear a rock 
of the boredom on our shoulders 
and push it up to a huge hill like 

Sisyphus. People of the future 
will pluck up their spirit and rise 
against this plague, against boring 
schools, boring books, against 
boring music, boring science, 
boring meetings, and then they will 
exclude the ennui from their lives, 
from their work, as our forefather 
Adam demanded. (pp. 332-333)

DeRogatis (2003) calls psychedelia 
“freedom and total nonconformist 
approach” (p. 167) to the world. 
One day, it may make Pavic’s 
words about future education real. 
If one wants to find anything relat-
ing to psychedelia today, the only 
place will probably be a music 
store with a modest psychedelic 
music section, with a few CDs and 
DVDs mostly from the 1960-70s, 
the infamous “drug”, or hippie, 
era. Culture as a psychedelic phe-
nomenon is not about this music, 
understood in that narrow sense, 
its disciples, and the psychedelic 
culture pertaining to that time. It is 
about culture that inspires, cre-
ates, invents, innovates, cultivates, 
spiritualizes, revives, and renews 
the mind-spirit-psyche-soul of hu-
mans and reveals them spiritually, 
mentally, intellectually, emotional-
ly, artistically, and ethically to the 
universe as sui generis particles 
of the universal whole. It is the 
culture that motivates its creator 
and receiver to ascend along their 
learning stairway to their knowl-
edge heaven in the infinite cogni-
tive process towards comprehend-
ing the self and the other. Through 
this culture, they go up step-by-
step in their knowing their I-world 
and their They-world: they inter-
nalize the They-world by means of 
this culture and externalize their 
I-world through that culture to 
the They-world. In this sense, the 
notion of culture as a psychedelic 
phenomenon goes beyond any 
temporal frames and comprises any 
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human culture’s events, artifacts, 
pieces, products, or works that 
reveal their creators’ and receivers’ 
mind-spirit-psyche-soul. Hence, 
Astrud Gilberto’s voice or Hawai-
ian ethnic records, Dictionary of 
the Khazars by Milorad Pavic or 
Unbearable Lightness of Being by 
Milan Kundera, the Inuit sculp-
ture or the African woodcarving, 
Last Tango in Paris by Bernardo 
Bertolucci or Breaking the Waves 
by Lars von Trier, Edward Elgar’s 
music in Jacqueline du Pre’s per-
formance or Eric Satie’s Gymno-
pedies, Zephir by Tim Des Clouds 
or Portrait de Constanza Bonarelly 
by Gian Lorenzo Bernini, pho-
tography by Robert and Shana 
ParkeHarrison or jazz by Tomasz 
Stanko Quartet can be related to 
culture as a psychedelic phenome-
non: mind-constructing as a fruit of 
internalization and mind-revealing 
as a corollary of externalization. 

The human intellect and emotion 
are the main targets of this culture. 
Receivers guess, mull over, search 
for clues and interpretive paths 
rather than clearly and straight-
forwardly catch meanings of such 
culture’s works. This is an intellec-
tual-emotional playing between the 
creator’s intellect-emotions and the 
receiver’s ones, on the one hand, 
and between their inner worlds and 
the outer worlds, on the other hand. 
It is a game of constant approach-
ing and digressing, catching up and 
rambling around a/the/some truth, 
and it naturally happens in humans 
engaging in the culture as a psy-
chedelic phenomenon. It deepens, 
heightens, extends, and, as a result, 
stirs, deconstructs, and reconstructs 
the human intellectual-emotional 
apparatus, which ultimately evokes 
the transition of a human to a new 
cognitive level, let s/he be a culture 
creator or receiver. Both the cre-
ator and the receiver develop their 

I-world through internalization of 
the They-world and reveal and lib-
erate their I-world through exter-
nalization of it to the They-world. 
By doing that through culture as 
philosophy and a psychedelic phe-
nomenon, that is, culture, saturated 
by the ethically creative mind-spir-
it-psyche-soul, they psychedelise 
(reveal their I-world) and spiritual-
ise the interaction between the self 
and the other, the I-world and the 
They-world.

Arrival in Teaching as Learning

I foresee some objection to my 
assumption on culture teaching as 
intellectuals’ job and suggestion 
that teachers and students should 
approach culture as philosophy and 
a psychedelic phenomenon. Do I 
demand too much from dreadfully 
busy teachers and want them to 
immerse in the infinite creativity 
or creative infinity? The answer 
lies in the domain of human ethics. 
Everyone has the right to ask her/
himself if being a teacher it is 
OK not to be or aspire to be an 
intellectual, or, at least, a culture 
connoisseur. Everyone has the 
right to decide to what degree s/he 
as a busy teacher can stay a narrow 
specialist in her/his discipline and 
not to execute other teacher’s roles 
as educating, edifying, inspiring, 
stimulating, raising, bringing-up, 
and leading the learner to the light 
of culture. Everyone has the right 
to hide her/himself behind ‘no-
time excuses’ and not to absorb the 
beautiful world of human culture 
in galleries, exhibitions, festivals, 
concerts, theatres, powwows, folk-
loramas and everywhere around 
in each molecule of the creative 
human breath. The first step to 
that is to make one’s own learn-
ing as a foreground of one’s own 
teaching. Learning that under-
lies teaching and teaching that is 

willing to follow learning make the 
wavelike learning-teaching inter-
action real in the frames of which 
both the learner and the teacher 
learn from the world and each 
other. They learn a discipline and 
beyond it together through their 
interaction and alteration of their 
roles. Learning that penetrates the 
process of knowledge attainment 
becomes the indispensable founda-
tion of the education process that 
educators should seek. To practice 
the profession of Teacher means to 
comprehend and manifest the in-
defatigable learning, to remain the 
learner in one’s own teacher Self, 
and continually and continuously 
ascend together with one’s own 
learner Self to a new knowledge 
circle. To practice culture teaching 
means the same – untiring learning 
of human culture together with the 
learner, despite the teacher no-
time life. Martin Heidegger (1968) 
called real teaching more difficult 
than learning because it implies 
nothing else than learning. By 
teaching through and as learning, I 
believe that we, teachers as intel-
lectuals, even in our daily perform-
ing as culture connoisseurs, will be 
approaching the unravelling human 
enigmas to evolve the best of them 
and contract the worst ones.
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Immigrants come to Canada 
with hopes for a better life; 
however language is usually a 
stumbling block for their suc-
cess to find the same kind of 
work they had in their home 
country. Language also impacts 
immigrant children’s success at 
school. Most immigrants that 
come to Canada speak some 
English or learn English as a 
second, third or fourth language 
upon arriving in Canada; and 
proficiency in the dominant 
language of the country is a pre-
cursor for success. One could 
argue that a level of English that 
allows for comprehensibility 
and success in the workplace 
and in school is sufficient. How-
ever, in today’s work and school 
setting, immigrants are expected 
to strive for native like profi-
ciency in English. This is the 
crux of the problem of inequity 
and inequality regarding EAL 
speakers in Canada. Language 
is the vestige of culture and the 
currency of communication, 
social mediation and a necessi-
ty for success. New Canadians 
often find that their imperfect 
English language skills as well 
as other cultural vestiges be-
come hurdles to the fulfillment 
of their dreams. Simply put, 
there is an, “issue of language 
prejudice” (McFee, 2014, p.15) 
in Manitoba, and this issue 
needs to be addressed in order 
to ensure all people are treated 
with dignity and the immigrant 
experience is recognized and 
respected. Additionally, there-

needs to be a paradigm shift in 
thinking and a recognition that 
the English language spoken by 
immigrants, fossilized and set 
as it may be, if comprehensible 
is unto itself a dialect of English 
spoken by both immigrant chil-
dren and their parents. 

Immigrant Children

Immigrant children have many 
hurdles to overcome when they 
move to Canada, especially 
if they are second language 
learners. A child’s first language 
is more than a way they com-
municate: “Our home language 
is viscerally tied to our beings 
as existence itself …permeates 
our bone and flesh. It is no 
wonder that out first language 
becomes intimately connected 
to our identity (Dowdy, 2008, 
XVII). Aside from language, 
culture which, is different from 
that of the dominant culture is 
perceived as ‘other’: “Culture 
is what ‘other people’ (usually 
different from us in skin col-
or [or] first language) have” 
(Florio-Ruane, 2001, p.33). For 
new Canadian EAL students, 
entering the Canadian educa-
tional system, their experience 
is fraught with both excitement 
and apprehension. Just as EAL 
students have expectations of 
their teachers based on their 
previous learning experiences, 
Canadian teachers have percep-
tions of EAL students. 
Language, culture, and oth-
er visible indicators of being 

situated outside of the dominant 
culture, as well as teachers’ lack 
of cultural proficiency are some 
of the factors that can hamper 
of students’ success. In such 
an eventuality, the educational 
system, and the teachers and 
students services personnel as 
its gatekeepers dictate who gets 
to join the dominant culture 
(Delpit, 1988), and gets to par-
ticipate in Canadian society and 
who does not. English language 
proficiency has long been used 
by the gatekeepers in schools to 
determine when EAL children 
have reached the requisite level 
of proficiency that Canadian 
teachers and others feel is ‘good 
enough.’ Until such time that 
second language learners meet 
the gatekeepers’ bar, they are 
monitored, labelled and scruti-
nized with an unspoken expec-
tation of failure or behavior 
issues. 

Most teachers have the best 
intentions where their students 
are concerned; however, as 
classrooms are composed of 
students from diverse cultural 
and linguistic backgrounds, 
today’s teachers must be open 
to become proficient in medi-
ating diverse cultural mores, if 
not, the resultant climate sets 
up the EAL students as lacking 
the requisite language skills, or 
‘less than’:

Pre-service teachers need to 
do more that learn about the 
other; they need to learn about 

E2LD: English as a Second Language or Dialect
Margaret Aisicovich
B.A., B.Ed., P.B.D.E., M.Ed., PhD Student, Kildonan-East Collegiate 
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themselves in relation to the 
other and … understand their 
positioning within a dominant 
culture and recognize the 
biases they might hold towards 
non-dominant groups. (Des-
rochers, 2006, p. 269)

It is unfortunate, yet not un-
common that some teachers 
perceive second language 
learners as disabled or defi-
cient. “Teachers must not see 
their students as non-deficient, 
they must understand their 
brilliance, and the brilliance of 
their home language” (Dowdy, 
2008, p. 42I). As new Canadian 
students enter the public educa-
tional system, new categories 
become new labels which work 
to disable students further: 
“[language learning and] illit-
eracy, become institutionalized 
as an active part of [Canadian] 
education…it is the powers of 
culture to disable” (McDermott 
& Varenne, 1995, p. 327). The 
perception that EAL learners 
are lesser than or require ‘fix-
ing’ is also evidenced by the 
fact that in at least one division 
in Manitoba, EAL student needs 
are housed under the umbrella 
of Student Services’ Guidance 
and/ or Resource, rather having 
a stand-alone department or be-
ing grouped with other language 
learning classes, like French or 
Spanish. By placing EAL under 
Student Services, the message 
to the EAL students, their fami-
lies and the community at large 
is that EAL students are not the 
same as Canadian students, and 
they need to be ‘fixed’. Another 
aspect of EAL students’ integra-

tion into the local population is 
the process of acculturation.
From a cultural standpoint EAL 
students are relegated to exist 
outside the realm of the domi-
nant culture justified primarily 
by cultural and linguistic dif-
ferences. “The lethal side of 
culture … people in all cultures 
can use established cultural 
forms to disable [the other]” 
(McDermott & Varenne, 1995, 
p. 332). Expecting EAL stu-
dents to acculturate and learn 
English to a native speaker level 
of proficiency without special-
ized programming to support 
their learning of the language 
first is unrealistic: “A plot to 
prevent the schools from teach-
ing the linguistic aspects of 
culture of power dooms [immi-
grant children as] a permanent 
outsider caste” (Delpit, 1988, p. 
330).

Acculturation is an expecta-
tion for EAL students to fit into 
how things are done in the 
dominant culture, but without 
support, students can feel mar-
ginalized: 

Students whose culture differs 
from the mainstream culture 
experience difficulties in their 
school experiences because 
they do not conform to how 
schools define what constitutes 
learning. (Piquemal & Nickels, 
2005, p. 120)

Ultimately, EAL learners need 
to be accepted as complete 
and capable individuals full of 
potential and with their own 
worldview. The dangers of 
labeling, and categorizing EAL 

learners is dehumanizing and 
removes the dignity and respect 
that is necessary when edu-
cating other people’s children: 
“For educators…there is a dis-
tinction between what is in the 
students and what the cultural 
construction for them is. And 
when the cultural construction 
for them is taken as something 
in the students…it can be det-
rimental” (Zhao, 2001, p. 26). 
The perspective needs to change 
regarding EAL learners, instead 
of viewing them as lacking 
the trappings of the dominant 
culture (which they will acquire 
eventually), they should be seen 
as purveyors of vast knowledge 
and fonts of experiences most 
Canadian students and teachers 
cannot hope to ever acquire: 
“We are arrogant to think we 
know better than people in other 
cultures, and …we are foolish 
to not appreciate how much is 
known by others in their own 
terms” (McDermott & Varenne, 
1995, p. 325). Just as we rec-
ognize that EAL students come 
with their own worldview, 
languages and culture, we also 
recognize that to be successful 
in Canada, they need to become 
aware of how to navigate the 
mores of the dominant culture 
and language in order to be 
successful in Canada. Thus, it 
behooves the public educational 
system to offer a transitional or 
preparatory experience for EAL 
students to share these aspects 
of Canadian life with EAL 
students before placing them in 
regular classes.

 Specialized EAL shel-
tered programming has been 
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vilified by some as segregation. 
However, this could not be 
further from the truth. Imagine 
you have moved to China and 
are attending a middle, or high 
school as a student. Would you 
welcome being placed in a reg-
ular classroom where the order 
of the day is full speed ahead, 
where literature, science, math 
and history are being taught in 
a language you cannot read, 
understand, write or speak in? 
Such inclusiveness, “to provide 
schooling for everyone’s chil-
dren that reflects liberal, mid-
dle-class values and aspirations 
is to ensure the maintenance of 
the status quo”(Delpit, 1988, p. 
330). Additionally, by placing 
EAL students in regular classes 
where teachers teach to and for 
the dominant culture: 
Children from a minority cul-
tural background mixed with 
teachers from a more dominant 
cultural background suffer 
enough miscommunication and 
alienation to give up on school, 
this despite the fact that they 
are, at least potentially, fully ca-
pable. (McDermott & Varenne, 
1995, p. 335)

In order to avoid miscommuni-
cation and sense of alienation 
in EAL students, teachers need 
to be sensitive to the process of 
acculturation that EAL students 
must mediate as they enter the 
educational system. On the one 
hand: “Multicultural educa-
tion, which continues to evoke 
celebration of differences, often 
the exotic, the curriculum is left 
intact and multicultural con-
cerns constitute add-on activ-
ities” (Moodley, 2001, p.810; 

Desrochers, 2006). On the other 
hand, telling EAL students that 
they will be successful if they 
work hard in regular classes is 
just as pointless: 

Meritocracy … the assumption 
that everyone has equal oppor-
tunity because we are all basi-
cally the same; [and] all that is 
required to get ahead is hard 
work, talent and effort…actual 
outcomes are in fact mediated 
… by one’s class, gender, race, 
and [language proficiency]. 
(Schick & Denis, 2003, p. 1). 

Putting EAL students in regular 
classes is not the answer, shel-
tered programming is. 

Sheltered, transitional EAL 
programming is a soft landing 
for new Canadian students and 
provides them with not only 
skills, but also a safe place to 
take risks and to make mistakes. 
Sheltered EAL programming is 
meant as a short term advantage 
afforded to students who come 
from a linguistic background 
other than Standard English. 
While attending designated for 
EAL students, that focus on 
vocabulary and skill building 
as well as the subject specific 
content,  student gain knowl-
edge, confidence and develop or 
hone their language skills, while 
acculturating to the process of 
education in Canada. Sheltered 
EAL programming works, “by 
breaking through the constant 
threat of failure: “[Students can] 
access knowledge and simul-
taneously they are showing us 
how much we were the other 

half of their failure” (McDer-
mott & Varenne, 1995, p. 343). 
Even with sheltered program-
ming, older EAL students often 
come with set patterns in their 
English language use that is 
difficult for them to change; 
however, this is often not so 
significant that it impacts their 
ability to be comprehensible. 

Administration has an obliga-
tion to ensure teachers receive 
ample professional develop-
ment opportunities and to foster 
a culture of diversity in their 
schools, as there is no justifica-
tion for intolerance in the public 
educational system:  “One does 
not have to be a member of 
a culture to understand what 
culture means or to interpret 
a culture in a meaningful way 
(Champagne, 1998, p. 182).” If 
there is intolerance or ignorance 
in the classroom the EAL chil-
dren ultimately lose; however, 
there is little value in providing 
programming that meets stu-
dent needs, if students are not 
able to benefit from them. In 
at least one Manitoba school 
division, new Canadian learners 
are expected to find their own 
way to school, as bussing is not 
provided.  This is a significant 
stumbling block for families 
both financially and logisti-
cally, especially if they have 
many children in many different 
schools or if they do not live 
near the school that provided 
specialized EAL programming. 
Parents often need to recertify 
their credentials, or work at 
menial jobs to make ends meet. 
It is not unusual for them to 
experience not only “academic 
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challenges, [but also] econom-
ic challenges” (Kanu, 2008, 
p. 923). Unlike new Canadian 
students, their parents similarly 
encounter difficulties mediating 
the Canadian linguistic land-
scape. As with language learn-
ing, acculturation is a big part 
of EAL students’ learning.

Immigrant Parents

Parents of EAL students have 
an equally, if not more difficult 
time mediating the social and 
linguistic landscape as their 
children: “In our stratified so-
ciety our appearance serves to 
create expectations of success 
and failure … our language 
plays an equally pivotal role 
in determining who we are” 
(Dowdy, 2008, XVII). Like 
some older students who sustain 
fossilized language patterns, 
parents also have an accent 
when they speak in English: 
“[T]here isn’t a very healthy at-
titude towards second language 
acquisition in the general public 
in Manitoba” (McFee, 2014, 
p.12). 
Not only is an accent a way 
immigrants differentiate them-
selves from Canadian native 
speakers of English, but un-
fortunately there is a negative 
perception of them. Canadian 
English speakers often have a 
hard time understanding accent-
ed English, and being part of 
the dominant culture, the onus 
falls on the second language 
speaker to make the effort to be 
understood: “[S]uccess in insti-
tutions – schools, workplaces…
is predicated upon acquisition 
of the culture of those who are 

in power…however when im-
plicit codes are attempted across 
cultures, communication fre-
quently breaks down” (Delpit, 
1988, p. 328). There are some 
accents that are perceived to be 
associated with intelligence and 
are favorable in Canada, but 
“there are unfortunately accents 
that are considered to be accept-
able and even privileged, and 
there are accents that are con-
sidered to be underprivileged” 
(McFee, 2014, p.13). It is often 
difficult for professors, doctors, 
nurses and bankers from outside 
of Canada to find work in their 
chosen field, especially if they 
come from Africa, India and 
China where those professions 
were practiced hundreds of 
years before North America was 
‘discovered’: “It is completely 
acceptable to … make light 
of people’s credentials” (Mc-
Fee, 2014, p.13). Language is 
the key to communication and 
finding success within any com-
munity. However, the standards 
levied against new Canadian 
immigrants is unjust and unat-
tainable.

It is a well-known fact that 
second language learners never 
achieve the same level of 
proficiency in English as Cana-
dian, native English speakers 
do, yet there is no recognition, 
acceptance or allowance for 
this in Canadian society. Sec-
ond language learners often 
fossilize in the language skills 
after which point their use of 
English does not improve. 
Fossilization can be defined as: 
an established manner of speech 
and writing adopted by a sec-

ond language speaker in their 
use of the second language. 
These patterns often perpetuate 
grammatical and pronunciation 
errors; however, even with the 
errors, the second language 
learner is nevertheless com-
prehensible in his or her use of 
the L2 (Han & Selinker, 2001; 
Larsen-Freeman, 1991). This is 
not to say that second language 
learners should be exempt from 
trying to develop the highest 
possible English language skills 
they can; being EAL is not an 
excuse or an exemption because 
fossilization is a factor. Howev-
er, the expectations in Canadian 
culture is that everyone sounds 
like those who belong to the 
dominant culture and mistakes 
are not considered acceptable 
in professional settings or in 
academic ones. Holding unat-
tainable standards over immi-
grants and their children, when 
the goal is not an achievable 
one is unreasonable and there 
needs to be a paradigm shift 
in this thinking. Most would 
agree that, “all people have the 
right to their own language. We 
cannot constantly correct [them] 
and expect them to continue to 
want to talk like us” (Dowdy, 
2008, 33). One could argue 
that the Aboriginal perspective 
on (immigrant) children, both 
young and adult is the most re-
spectful one: “Respect encom-
passes the understanding that 
children are complete human 
beings given as gifts from the 
Great Spirit on loan to adults 
who share with them the re-
sponsibility for preparing them 
for life’s journey” (Haig-Brown 
et al., 1997, p. 46). 



NOVEMBER 2014•• TEAL MANITOBA JOURNAL 27

FEATURES

It is safe to say that knowing 
the language of the country one 
lives in provides the key to par-
ticipation, growth and success. 
Chomsky’s theory of Universal 
grammar (1965), indicated that 
as a species, people are predis-
posed to innately respond to 
language in a structured way, 
arranging and defining speech 
according to universal tens-
es and structures. Vygotsky 
(1978) suggested that partially 
through the use of language 
and other means, people inter-
act and socially construct their 
worlds together. Freire (1970) 
theorizes that acquisition of 
language is the path to freedom. 
He discussed that the process 
of learning occurs as a com-
bination of theory and praxis 
that the language learner must 
employ; he believed that critical 
thinking, problem solving and 
dialogue, meet at a nexus where 
knowledge acquisition occurs 
allowing the language learner 
to gain a new awareness and 
a new level of consciousness. 
Cummins (1979) differentiated 
between EAL learner’s spo-
ken social language and their 
written context rich vocabulary 
which takes much longer to de-
velop than the social language. 
However, new consciousness 
and successful social mediation 
within a society can only occur 
when both sides agree to said 
process. Having said that, for 
new Canadian language learn-
ers, how they speak English is 
often a stumbling block to their 
success. It is time to recognize 
that racism based on accent dif-
ferences and minor errors that 
EAL learners often make when 

speaking and writing in English 
needs to be recognized:

It is as simple as recognizing 
that: “Language differences 
should be promoted because 
there is no right way of pro-
nouncing things… there aren’t 
two people who will pronounce 
every word in the exact same 
way” (McFee, 2014, p.15).

As is commonly the case, histo-
ry is repeating itself as the same 
situation occurred in the USA 
in the late 1990’s: [The] “Eb-
onics Debate” … during 1996 
and 1997… took the [United 
States] by storm… [it] declared 
Ebonics a distinct language, not 
a dialect or substandard form of 
English” (Dowdy, 2008, XVII). 
The English language spoken 
by new Canadian immigrants 
is not an imperfect version of 
English, but a dialect unto itself. 
Taking a broader view of the 
issue, immigrant children and 
parents must navigate through 
many challenges including ac-
culturation to foreign socio-cul-
tural mores, inequity in schools 
and the workplace as well as 
economic and emotional chal-
lenges, but language use should 
not be one of them. English has 
evolved for centuries from the 
version used by Shakespeare to 
what it has evolved to today:
All languages have … multilin-
guistic identities, multiplicity 
of norms … and distinct soci-
olinguistic histories; however 
the pluricentricity of English 
is overwhelming and unprece-
dented in linguistic history. It 
raises issues of diversification, 

codification, identity, creativi-
ty, cross-cultural intelligibility, 
and of power and ideology. 
The universalization of English 
and the power of the language 
have come at a price; for some, 
the implications are agonizing, 
while for others they are a mat-
ter for ecstasy. (Kashru, 1996, 
p.135).

Therefore, it is a forgone con-
clusion that considering the fact 
that  EAL learners who’s En-
glish language use is fossilized 
in patterns which may not be 
perfect but are comprehensible 
and allow EAL learners to be 
comprehensible and successful 
mediating throughout society’ 
mores needs to be named and 
recognized. English as a second 
dialect (E2LD) is a valid means 
of communication by second 
language learners, and one more 
layer of rich heritage that makes 
up the tapestry of what it means 
to be Canadian.
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Who are LESLLA Learners?

Within the English as a second 
language population, there ex-
ists a subgroup of learners who 
have little or no first language 
literacy and very limited En-
glish oral skills. This subpopu-
lation must acquire the skills to 
read, write, speak, and listen to 
English all without the benefits 
of note-taking, bilingual dic-
tionaries, and school-related 
skills. Researchers call these 
learners by a variety of different 
terms depending on how they 
are being studied: low-educated 
and second language literacy 
acquisition (LESLLA) learn-
ers (van de Craats, Kurvers, & 
Young-Scholten, 2006), learners 
with interrupted formal educa-
tion (LIFE) (Hardy, Albertsen, 
& Millar, 2009), literacy learn-
ers (Johansson, et al., 2001), lit-
eracy, academics, and language 
(LAL) students (Melo, 2012), 
or emergent readers (Bigelow & 
Vinogradov, 2011). 
LESLLA learners differ from 
typical adult ESL learners in 
ways that most outsiders to the 
profession can easily under-
stand. These differences are 
often generically referred to 
as “school-related” skills (Bell 
& Burnaby, 1984) and they 
do not simply disappear when 
literacy has been introduced. At 
lower-levels, LESLLA learners 
might be studying how to form 
letters and write one’s own 

name; while at more advanced 
levels, they might be practic-
ing basic math facts and trying 
to understand the main idea 
of a text (Hardy, Albertsen, & 
Millar, 2009).  But education 
is more than basic phonics, 
rudimentary mathematics, and 
syntheses of main ideas; it in-
volves understanding academic 
logic, using learning strategies, 
predicting expected outcomes, 
and evaluating scientific con-
cepts just to name a few. It is 
important to note that much of 
the research geared towards 
understanding LESLLA learn-
ers is aimed at the cognitive 
(learning) processes in the brain 
(Bigelow & Schwarz, 2010; 
Tarone & Bigelow, 2011). I 
believe there is a need to under-
stand the affective (emotional) 
and conative (motivational) 
processes among these learners 
as well in order to discern what 
academic practices work best 
for them and why they do. 

What Does my Classroom 
Look Like
I teach settlement English in 
Canada to a mixed LINC 1 
group with both literate and 
non-literate learners. The divide 
among my learners is great with 
some with university education 
and others who never previous-
ly attended school. However, all 
of the learners have settlement 
needs despite of past education 
experiences. The main goal of 

the class is to prepare learners 
for life in Canada by providing 
them with “community, study, 
and work-related tasks” (Hajer, 
et al., 2012, p. IX). Some of the 
topics that we covered over this 
particular term included talking 
about one’s self and one’s 
country of origin, talking about 
illness and providing informa-
tion to the doctor, understanding 
the branches of the Government 
of Canada, knowing Canadian 
geography, and finally, under-
standing clerks in the shop. 
Some of the real-world assess-
ments that students participat-
ed in were following a map, 
role-playing a medical appoint-
ment, taking a mock citizenship 
test, acting out a supermarket 
experience, completing an 
application form for a cashier 
position, and creating a Power-
Point presentation to talk about 
one’s self.   

Opportunities for Reflection

In addition to help learners 
adjust to life in Canada, I offer 
a multitude of reflection oppor-
tunities throughout the term. 
While I believe all learners 
regardless of age or skill level 
benefit from reflecting on what 
they have achieved in class, 
and I believe that adult literacy 
learners in particular need and 
want to see their progress. Be-
cause they are looking towards 
the future and are capable of 

Reflecting on Reflection in LESLLA Learners 
Trudie Aberdeen
PhD Candidate and Teacher at the Edmonton Mennonite Centre for Newcomers
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seeing what they still need to 
learn in order to meet their 
goals, it is easy for them to 
forget how far they have come. 
Yet, it is exactly this realization 
of growth that propels learners 
to want to move forward. Some 
of the activities I have used to 
foster reflection are:

1. giving learners choices about 
curriculum and forcing them to 
prioritize (Aberdeen, in press),

2. stating goals explicitly about 
the course and referring to these 
often (Fritz & Alsabek, 2010), 

3. asking learners daily if they 
are enjoying the lesson and 
asking them if they are learning 
something new (Fritz & Alsabek, 
2010),

4. asking learners to identify why 
I am teaching them a specific skill 
and ask them if they think they 
have met my expectations and if 
they have met their own (Lupas-
co, 2014),

5. reviewing previously learned 
material by retesting it and com-
paring it to older work.

At the end of the term I ask 
learners to complete a final 
evaluation activity. I start by 
telling them to pull out all of 
their work from the beginning 
of the semester. As a class, 
we then list all of the material 
studied while I write it on the 
board. This seemingly simple 
activity serves many purposes. 
First, it allows learners to note 

exactly how much material they 
have covered. Most are shocked 
by the sheer volume of activ-
ities. Second, it allows them 
to review in an “authentic” 
way; they are not just flipping 
through their book to look at 
their work, they are completing 
a task which serves a real-world 
purpose. Third, as an instructor, 
it gives me an understanding of 
what learners take away from 
my class. They most certainly 
do not list everything that we 
have done. However, I gain 
some insight into what they per-
ceive as most meaningful.

Photo 1: A list of activities covered in class.
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Photo 2: An additional list of activities covered in class.

Once the class has listed all 
that they believe they have 
accomplished, I have them 
write in their journals. They are 
not permitted to copy what is 
written on the board in its en-
tirety; they can only use the list 
to generate ideas for their own 
writing. I explain that I already 
have my own list and do not 
need them to copy one for me. 
I give students some sentence 
starters for inspiration and ask 
them to use the sentence starters 
as a guide for their own texts. 
I also demonstrate my own 
expectations by providing my 
own evaluation of the course. I 
tell them rather than provide a 
written exemplar since I do not 
want them to copy mine exactly. 

Photo 3: A list of sentence 
starters.
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This kind of writing task is 
never completely new to my 
learners since they complete 
“speed writing” activities reg-
ularly (Kim, 2005). For this, I 
ask them to talk about some-
thing we are learning in class 
with at least three class mem-
bers before they must put pen 
to paper. Then they are given 
between 20 and 30 minutes to 
write. They are told that the 
evaluation criteria are the sheer 
number of words. Therefore, the 
learner who has 50 words with 
poor grammar and spelling is 
more successful than the learner 
with 25 words spelled correctly 
and proper grammar. Together, 
we chart the number on a piece 
of butcher paper posted in the 
class. I read 
their work 
and com-
ment on 
it, but my 
focus is only 
on content, 
not grammar 
or spelling. 
I make it 
clear that 
this activity 
is designed 
only to 
develop 
writing 
fluency, and 
accuracy or 
complexity, 
while nice, 
are not ex-
pected.
 
Below are 
two of my 
learners’ 
course 

reflections. These samples were 
specifically chosen because the 
learners show many similarities 
despite some key differences. 
Both women had been in my 
class for 8 months and have 
speaking and writing skills that 
are beyond what is expected 
for LINC 1. These two women 
are originally from Africa and 
have been in Canada for at least 
4 years. However, Learner A 
previously lived in Quebec and 
is literate in French. She also 
has a high school diploma from 
her own country. By contrast, 
Learner B never attended any 
school in her country of ori-
gin. She previously attended a 
literacy class before graduating 
to LINC 1. 

My Reflections on Their Re-
flections

In my opinion, the two learners 
completed this task successfully 
according to the criteria that 
I gave them. They both wrote 
a great deal about what they 
took away from the class which 
demonstrated writing fluency 
and they included content that 
they found personally meaning-
ful. Both took the task seriously 
and used the time effectively. 
Neither copied directly off the 
board. Yet, there were definite 
distinctions between the two 
pieces of prose. 
Learner A with high levels of 
first language literacy used the 
sentence starters and filled in 

the blanks. She followed 
the specified format to 
include statements about 
her future goals (“I want 
to learn more about kinds 
of government because 
citizenship”) and a state-
ment about what she did 
not like (“I did not like 
learning about the Mag-
ic 8 Ball.”). From this 
task I could see that she 
made a self-assessment 
about what she was good 
at (verbs) and what she 
was not (rapid retrieval 
of yes/no responses from 
the Magic 8 Ball). This 
piece of writing was sim-
ilar to that of the other 
class members with first 
language literacy.

Photo 4: A student 
reflection who has 
L1 literacy.
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Learner B who only had pre-
vious formal education in 
an adult English as a second 
language literacy class took an 
entirely different approach to 
the task. She showed that she 
was engaged with her writing 
and that she has something to 
say. She describes her teacher 
(funny/“find”, happy, nice), her 
classmates (beautiful, friends), 
and her abilities (many learn 
class, is talk me class under-
stand). She does not follow the 
prescribed format; she writes 
without the use of the specified 
sentence starters. Furthermore, 
she only mentions one class-
room activity (I like to read 
book) and this generic activity 
was not listed on the board. 
She makes no mention of what 
her future goals are and she 
does not list where she needs to 

improve as a language learner. 
If this personal reflection were 
assessed in terms of future 
goal-setting and self-analysis 
of abilities (i.e. conative state), 
she would not have been suc-
cessful.  However, what learner 
B does do very effectively is 
describe her emotional reaction 
(i.e. affective state) to the class. 
Her text was similar to the other 
class member with no previ-
ous education who was able 
to construct a reflection text 
independently. This learner, too, 
did not describe future goals or 
reflection based on abilities, but 
talked in detail of her emotional 
state in response to her learning.
On one hand, academic skills 
may simply not be what this 
population is looking for in an 
adult ESL class. Even as far 
back as 1988, Burnaby de-
scribed how “the agendas of 

Photo 5: A student reflec-
tion who does not have L1 
literacy.

learners were directed less to-
wards the language learning and 
more towards the social support 
of the class and gaining new in-
formation” (p.33). Klassen and 
Burnaby (1993) interviewed 9 
literacy learners and found that 
all of the female literacy learn-
ers were able to complete their 
daily tasks through a myriad 
of coping strategies: finding 
others to complete tasks for 
them, establishing relation-
ships with those in positions of 
power, and using images/logos 
to identify important written 
information. In fact, one of the 
greatest sources of frustration 
for these learners was the ESL 
classroom because, once inside 
as learners, they found their 
coping strategies had disap-
peared. Those who did attend 
these classes did so in order to 
meet others and set up a net-

work of supports. If this is 
true then researchers and 
instructors need to identify 
and disseminate class-
room procedures which 
foster this relationship in 
accordance with literacy 
instruction. It would also 
explain why the leading 
technique for literacy in-
struction is the Language 
Experience Approach in 
which learners experience 
an event communally and 
then write about it together 
(Marrapodi, 2013).
On the other hand, while 
these observations are 
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inconclusive on their own, they 
might hint at the fact that aca-
demic goal-setting and reflec-
tion on learning are literacy de-
pendent skills, and that special 
techniques to teach LESLLA 
learners need to be developed. 
They might also show that 
LESLLA learners might priori-
tize affective thought processes 
in learning and that conative 
processes are directed towards 
affective states over cognitive 
ones. If this is true, then clearly 
researchers and adult literacy 
instructors need to do research 
which explores the understand-
ing of the impact of emotional 
states on the literacy learning 
process for this deserving and 
under-researched population.
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On October 17th, 2014, my 
EAL students at Dakota had 
the opportunity to attend MT-
YP's play, Jabber.  Jabber is a 
story about the experiences of 
a Muslim girl living in Canada 
and the difficulties she faces 
with school, family, friends, etc.  
At the beginning of the play, we 
learn that Fatima has a group 
of friends who wear hijabs and 
call each other "Jabbers".  One 
day she arrives at her school 
to see police cars and people 
talking about graffiti that has 
been written on the wall - "all 
Muslims must die".  Her parents 
move her to a new school where 
she meets Jorah, a boy with 
anger issues.  

Their friendship turns into 
a romance and we see the 
conflict that Fatima feels 
in trying to navigate be-
tween her feelings and the 
expectations of her family 
and culture.  We learn that 
Jorah's father is in prison for 
beating his mother.  Both 
students are misunderstood 
by others and this strength-
ens their feelings towards 
each other.  

This play deeply touched 
my students, most of who 
are not Muslim, because of 
the universal feelings that 
high school students from 
another country experience 

while trying to navigate two 
cultures/worlds.  This play also 
caused my students to question 
the perceptions and stereotypes 
that they hold about others.  The 
play also explored how online 
posting can hurt someone's 
reputation and cause misunder-
standings and misconceptions.  

The play was held from Octo-
ber 15th - 23rd at MTYP.  It is 
suitable for high school stu-
dents.  If you have a large group 
of students, MTYP will bring 
this play to you until December 
19th, 2014.  I would highly rec-
ommend it.  *Warning: strong 

language and a kissing scene - 
MTYP will censor this if asked.
Melanie Davlut
EAL Teacher, Louis Riel School 
Division
Email:  melanie.davlut@lrsd.net

Play Review - Jabber

Photo source: http://www.mtyp.ca/jabber.cfm
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Sharing Circle

Starting from September 2014, 
TEAL Manitoba Journal is 
adding a new section for EAL 
teachers, volunteers, and stu-
dents. It is called “ Sharing 
Circle”. The sharing circle aims 
to encourage TEAL members 
and non-members to share their 
valuable EAL experiences. 

Topics:

1. In your teaching career, 
what has been your most 
rewarding moment teaching 
with EAL students?
2. What is the most challeng-
ing part when teaching EAL 
students?

Souada Bauer
Adult EAL teacher, Mosaic 
Newcomer Resource Network 
and Entry Program
 
EAL teaching has given me a 
string of rewarding moments, 
discovering beautiful human-
ity through language. I struck 
friendship with EAL teaching 
around 5 years ago when I 
arrived to Canada. Within me a 
mix of a newcomer and a love 
for a Manitoban! I don’t know 
exactly how I ended up teaching 
EAL but googling did it and it 
evolved into this friendship that 
is getting deeper by the day. I 
took the plunge with EAL and 
then while in its waters, I won-

dered, “Oh my! What have I 
done? What am I doing here? 
I don’t know how to swim in 
EAL waters or teach adults.” 
But I was here and I am here.  
I’ve been learning to hold EAL 
and cherish it regardless of the 
obstacles or challenges that 
come my way. Sink or swim, 
do or die, I’m here and I got to 
see this through.  Through this 
journey, I’ve been learning two 
things, to be a risk taker and 
not to be afraid to ask what may 
seem like stupid or repetitive 
questions. There are always 
situations that come up where 
I felt like a ding dong, forgot 
the method, lost the flow of the 
lesson, had students stare at me 
with bewildered eyes saying, 
come again! There were times 
where I went home and rued the 
day I took EAL or EAL took a 
teacher like me and what a big 
mistake it was.
 
This quote by Josh Billings has 
been my mantra: “Consider the 
postage stamp: its usefulness 
consists in the ability to stick to 
one thing till it gets there.” In 
the midst of the muddle, I felt 
there will be a way out and I 
will understand this EAL world 
I’m falling in love with. There 
is always a friend who says one 
word and it will be the eureka 
of my day. She or he must’ve 
repeated that “eureka” many 

times but now by Jove, I got it. 
And those PDs that could seem 
so long or so short depending 
on its dynamics, well, they get 
recycled somehow in my brain I 
assure you and then, they spring 
to life. Repletion is the law of 
memory and I think by stick-
ing it out is my reward, being 
patient with myself. But what 
makes EAL more rewarding and 
worth sticking for are the won-
derful human beings that I come 
in contact with on a daily basis. 
When I look at the faces of my 
students, the expectant faces, 
the tired faces, the dreamy faces 
anticipating a wonderful future 
or emanating nostalgic vibes, 
that’s when I tell myself, Soua-
da, fight to give it your best. 
Take the risk and give it your 
best shot. EAL students are the 
most precious souls and that’s 
what makes it rewarding in that 
it keeps a perpetual learner, re-
maining fluid, ready to adapt, to 
adjust and not to fight changes.

I’ve learned not to be afraid 
to have fun with my students, 
to help them feel the language 
through having a good laugh. 
When I feel I can make them 
laugh through a language, feel 
its nuances and build bridges 
to their feelings, then I believe 
they can let go of the obstacles 
holding them and embrace 
learning with a new twist.
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I’m grateful for wonderful ded-
icated instructors and friends 
that have crossed my path. 
Where would I be without their 
unending support and unwaver-
ing confidence that I could make 
it! They are the best because 
they are always ready to share a 
tip or two then tell you, “you’re 
awesome. You could do it!”

My most rewarding moments 
are every moment I spend 
with my students and see them 
connect with the land and with 
the people, anticipate a bright 
future and grasp the freedoms 
we have, when they connect 
and bond with the roots of the 
prairies, when they share in 
an unexpected moment, “I feel 
at home. I’m home. This is my 
home.”

Melanie Davlut
EAL Teacher, Louis Riel 
School Division

The most rewarding moment 
for me is when they succeed at 
reaching their goals.  These can 
be immediate goals or lifetime 
ones.  It makes me really hap-
py to see them making dreams 
become realities.

The most challenging part for 
me when teaching EAL students 
is when circumstances prevent 
them from reaching their poten-
tial.  Sometimes, no matter what 
we do as teachers, there are 
roadblocks or life happenings 
that make it difficult for students 

to realize their dreams.  My 
only hope is that, one day in the 
future, things will turn around 
for them and they will be able to 
change their lives.

Kathy Sawatsky
EAL teacher, Entry Program 
and YMCA/YWCA Neigh-
bourhood Women’s EAL 
Program

I would say one very rewarding 
moment came to me about 2 
months ago.  I was teaching an 
advanced express class.  At then 
end of the week long class, one 
participant came up to me and 
said, “At the beginning of this 
class I felt very skeptical about 
my future.  This class has given 
me hope.”  He gave me a big 
smile, and a big hug before he 
left.  For me, opening doors, 
changing fear into excitement 
for a unknown future for our 
students is an amazing gift 
teaching EAL has given me. The 
most challenging part is when 
the change does not appear 
and the student may just not be 
ready.

Eunhee Buettner 
PhD Candidate, University of 
Manitoba and Korean lan-
guage Instructor, University 
of Manitoba

I think it is the most rewarding 
moment when I gain deeper 
knowledge of other cultures and 
languages through EAL stu-
dents.   

It will be challenging to accom-
modate their various levels and 
cultural aspects.

Sandra Melo
EAL Curriculum Support 
Teacher, SJASD

As a teacher, my most reward-
ing experience so far had been 
seeing some of the student 
graduates who were in the Lit-
eracy, Academics and Language 
Centre in our division. There 
kids are heroes in my eyes. 
They are able to overcome such 
enormous challenges both in 
and out of school through their 
hopefulness, resilience, moti-
vation and attitude. When they 
cross the stage at convocation, 
it is hard to hold back the tears 
of pure joy. They’re the real 
teacher here. Contrarily, get-
ting them to a point where they 
are able to cross this definitely 
challenging. From appropriate 
programming, family support 
and transition planning. There’s 
just so much to do and so little 
time.



 
 
 
Dear TEAL Members, 
 
TEAL Manitoba announces the new membership fee for the 2014-2015 academic year. Through 
the executive meetings, we decided to increase the membership fee as follows;  
 
 
Membership Categories:  If you are not sure about your MTS status, you can call MTS at 888-7961. 
 
Member of the Manitoba Teachers’ Society*   $ 35.00        $40.00  
Non-MTS Member**       $ 45.00        $50.00  
□ Para- Professional □ Teacher-Assistant □ Volunteer $ 25.00        $30.00     
Full Time Student       $ 20.00        $25.00   
 
 
We always try our best to serve the EAL professionals and students. We also thank you very 
much for your contribution to the area of EAL. We strongly believe that your participation as a 
member of TEAL Manitoba provides a great contribution in the area of EAL.  
 
Thank you very much! 
 
Sincerely, 
 
TEAL Manitoba Executive     
 
  



MTS_____  non-MTS_____  
 

   
Membership Benefits: 

 

• Receive an automatic TESL Canada membership.  Membership in TESL Canada is required in order to submit your credentials for 
evaluation for the TESL Canada Professional Certificate. 

• Receive the TEAL Manitoba newsletter and journal (3 newsletters and 2 journals annually) and the TESL Canada Journal (fall and 
spring). 

• Pay reduced conference rates at the TEAL Manitoba conference.     
 

Please register early to receive all the benefits.  We are unable to pro-rate fees or send out past journals. 
 

Last Name_________________________________________ First Name___________________________________             

Address _______________________________________________________________________________________ 

City_______________________________________    Province ___________ Postal Code: ____________________ 

Phone (Home)________________________ (Work)_________________________  Fax _______________________ 

Email Address __________________________________________________________________________________  

Please check appropriate box and provide the specific information on the line below 

�  Employer     �  School Division     �  Institute of Study     �  Volunteer Location  

______________________________________________________________________________________________ 
 
School________________________________________________________  Area of Interest  _____K-S4  _____Adult 
 

Are you applying for TESL Canada Certification?  Yes_____  No_____  If yes, when?___________________________ 
 
Membership Categories:  If you are not sure about your MTS status, you can call MTS at 888-7961. 
Member of the Manitoba Teachers’ Society*         $40.00  _____  
Non-MTS Member**             $50.00  _____ 
Educational Assistant / Teacher Assistant  /  Volunteer            $30.00  _____   
Full Time Student             $25.00  _____     MTS member   ______Yes  _____No 
 
*You are a member of the Manitoba Teachers’ Society if you pay MTS fees and teach in the public school system, OR in the Winnipeg School 
Division Adult EAL Program. 
**You are NOT a member of the Manitoba Teachers’ Society if you teach in a private school, a college, OR a university OR  
You are NOT an MTS member if you work as an EA/TA/Volunteer.  Some full-time university students may choose to join MTS.   

 

Please make cheque payable to:  TEAL Manitoba Membership 
 

Complete form and mail with payment to:        TEAL Manitoba Membership 
                                                Simone Kirwan 
                                                 C/O Prince Edward School 
                                                 649 Brazier St., Winnipeg, MB R2K 2N4 
                                                 skirwan@retsd.mb.ca 
                                                  

OFFICE USE     
Paid by Self or Other________________________________                          Cheque no._______________  
 
Receipt no.___________________                                                                   Deposit date_______________  

 
The personal information you provide is strictly for the use of processing applications, the mailing of publications, providing privileges, generating statistical 
information related to the administration of TEAL Manitoba and, where possible, emailing information and invitations from the TEAL Manitoba Executive. 

2014 - 2015 
TEAL Manitoba Membership  
September 1, 2014 – August 31, 2015 
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                    www.ielts.org 
IELTS is jointly owned by the British Council. IDP: 
IELTS Australia and University of Cambridge 
ESOL Examinations. 

IELTS EXAMINER TRAINERS REQUIRED 
 
British Council IELTS is recruiting qualified IELTS Examiners to join a growing team of IELTS 
Examiner Trainers in Canada. Examiner Trainers will be based in any one of several 
locations including Toronto, Kitchener, Winnipeg, Calgary and Vancouver.  
 
Examiner Trainers work with Centre Administrators and the Examiner Support Coordinator 
(ESC) to ensure IELTS test centres have an adequate pool of appropriately qualified, highly 
competent and standardised Examiners.  
 
Applicants must be an active IELTS Examiner in both modules at the time of application. The 
Minimum Professional Requirements (MPRs) for Examiner Trainers include an undergraduate 
degree AND the following: 
 
□ TEFL/TESOL qualification (minimum certificate level) from a recognized institution; 
 
□  A minimum of five years full-time relevant teaching experience to adults aged 16 years 

and older is required; 
 
□ Four years’ IELTS examining in both Writing and Speaking modules OR 2 years’ IELTS 

examining that includes a minimum of 600 candidates examined in each module; 
 
□ Strong certification and monitoring histories; 
 
□ Experience in conducting training workshops and seminars with teachers and other 

professional colleagues; 
 
□ Experience operating a staff performance management system including staff 

recruitment. 
 
Applicants must meet all minimum requirements in order to be considered for these positions. 
 
The deadline for applications is November 30, 2014. If you meet the Minimum Professional 
Requirements for this position, please email ieltsrecruitment@ieltscanada.ca to receive a copy 
of the detailed application package.  
 
Only complete application packages will be reviewed and considered for interview.  


