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Sandra Melo
PRE S IDENT ’S  VOICE

Another school year is nearly over and the spring brings thoughts of rest-filled days ahead with much needed 
time amongst family and friends.  I would like to take a moment to thank everyone involved in TEAL Man-
itoba and to extend my gratitude to all of our membership. Thank you to our executive who works tirelessly. 

This year our executive  made a commitment to provide our membership with excellent professional devel-
opment through our annual SAGE Conference and with the creation of a sub-committee focused on deliv-
ering  mini- professional development sessions throughout the year. Without you, this organization would 
not be possible. We also moved to a new revitalized journal format which included many contributions from 
both teachers and students. Our membership has increased in K-12 due to the growing demands of EAL 
support and we have maintained a close collaborative relationship with the adult sector through our shared 
representation at TESL Canada. 

Next year, we look forward to more professional development for teachers, a continued professional develop-
ment day through the MTS SAGE Conference in Manitoba, and other new initiatives.

Yet again, I am touched by the dedication of EAL teachers across the province. I am always amazed at the 
hard work, dedication, creativity, resourcefulness and willingness to put the needs of students and families 
first.
May you all enjoy the warm weather and sunshine.
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EDI TOR’S  VOICE
Eunhee Buettner

We would call this academic year for the TEAL Manitoba Journal “a year of transition” as we made big 
changes in the number of issues for the journal. More specifically, we published four issues of the journal 
in the past. However, this year, we have published two issues of the journal (November and June) and three 
newsletters (September, January, and March) instead of four issues a year. Through the two issues of the 
journal, we attempted to provide both theoretical and practical information to the teachers so that they 
could gain deep insights into how to understand our EAL students and to deal with them. Through newslet-
ters, we tried to have a better communication with our members and stay connected with them. The differ-
ences that we noticed after the change are that the volume of the issue became bigger and we also received 
more submissions for the journal. We assume that many members are more frequently reminded of the 
TEAL Manitoba journal through more communicative and interactive newsletters. In the upcoming year, 
we will continue to publish two journal issues and three newsletters.      

 We also provided k-12 students a great opportunity to write their EAL experiences through a stu-
dent showcase event for the first time. In other words, EAL students wrote their EAL learning experiences, 
dreams, and challenge and submitted them to us for prizes and publication. We have received 31 submis-
sions and we will publish them in this issue and next following issues. The purpose of the event is to en-
hance EAL students’ participation in TEAL Manitoba Journal and to share one another’s stories together for 
the betterment of learning and coping with a new language and culture in Canada. We hope to continue to 
hold this event next year.        

We always thank you for your contribution to the EAL field. We also feel strongly about the positive direc-
tion the journal is heading in and we look forward to all of the great submissions that will come next year. 
Have a great summer break!
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Mini PD Sessions

Bridging the Linguistic and Cultural Divide:
Strategies for Successful Interactions
during Parent-Teacher Interviews
Presented by Dr. Yi Li and Dr. Krystyna Baranowski

 TEAL Manitoba provided the first PD session to the teachers on March, 17th at the Manitoba 
Teacher’s Society.  In this workshop, using a role-play centering on a Chinese parent’s 8-year-old daughter’s 
report card, we invited the audience to explore the divergent goals, aims, and processes of education our 
newcomer students and their parents might bring with them into a Manitoba classroom. Dr. Yi Li and Dr. 
Krystyna Baranowski highlighted the thoughts, feelings, tensions, and at times, miscommunication that can 
occur between two individuals from different cultural locations and how these differences can both constrain 
and enable the ways in which we work with culturally and racially diverse learners, families and communi-
ties. They also invited the audience to share their own experiences with, understandings of, and strategies 
for fostering successful parent-teacher interactions in their practice. Many audiences were engaged to discuss 
many issues regarding the theme of the workshop. It was an informative and thought-provoking workshop.     
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Student Showcase

 TEAL Manitoba hosted a story-writing event for EAL students in April and May. We asked the EAL 
teachers to encourage their students to write their EAL learning experiences, dreams and challenges. We re-
ceived a total of 31 submissions and all of the submissions will be published in the TEAL Manitoba Journal 
throughout the year. All participants who submitted a writing piece had their names put into a draw and 
three students (one at each level, K-4, 5-8, 9-12) were randomly selected and given a prize of a $50 Chap-
ters/McNally Robinson gift card.  The winners are as follows;

K-4:  Mirkomil Oblokulov, Grade 4, Ralph Maybank School
5-8:  John T, Grade 8, George Waters Middle School

9-12:  Filimon, Grade 9, St. James Collegiate

Congratulations, winners! 
Please check their experiences in the student showcase section in this issue. 

Farewell to the President 

 Some sad news for the TEAL Manitoba Journal is that the 2014/2015 academic year will be Sandra 
Melo’s last year as the president of the TEAL Manitoba. Sandra Melo has served the TEAL Manitoba for 
7 years. She has served the organization as a vice president, conference chair, and president. She has always 
been a passionate and hard worker for the organization and EAL field. We sincerely thank Sandra for all she 
has done for TEAL Manitoba. 
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BEFORE THE STORIES START

I was born and raised in Guangzhou, one of the most dynamic cities in China. I grew up in a middle-class 
family in which both of my parents worked for the government. As the only child, I received all of my parents’ 
love. As I was rummaging through some old photos dating back to my childhood, I was transported back to 
my happy childhood. I found a picture in which I was practicing piano with my mother beside me. I found a 
picture in which my parents and I were travelling from one place to another. I was reminded of the sincere care 
and love that my parents gave to me.  
In addition to my family support, I received a reward for high grades. I earned a trip to Italy as an exchange 

student from 2009 to 2010, which has made a significant difference in my life. Without exaggeration, it was 
my experience in Italy that shaped me into who I am and brought me to where I am today. Like a baby opening 
her eyes for the first time, my eyes and my heart were opened to the world for the first time. Looking through 
the postcards that I sent to my parents and the journals I wrote with pictures stuck in them, I read about a va-
riety of Gothic cathedrals in European countries, splendid Italian operas and expressive Italian gestures. I also 
read about watching fantastic football games with my Italian roommates, learning Italian with other exchange 
students, and eating Italian ice-cream while wandering on the sunny coastline. 
     “The world can be bigger than you imagine!” That is what I learned from my journey in Italy. The experi-

ences I gained broadened my horizons and gave me new dreams. I returned to my country, with a new dream 
sprouting in my mind---pursuing a Master’s degree in Canada.
  I tuned the globe to the ocean side opposite to China and pointed to the yellow region encompassed by the 

Pacific Ocean, and said to my parents, "Here we go, Canada!"
According to Clandinin and Connelly (2000), “narrative inquiry is a way of understanding experience” (p.20). 

I have written about three experiences that I had as a Chinese international student transitioning to Canada. 
Following after each of the three stories, I would like to identify some of the valuable lessons I have learned by 
doing an inquiry into the stories that I have written. The lessons I have learned are refined into three big themes.  

STORY BEGINS
STORY ONE: A ROOM WHERE THE WINDOW CANNOT OPEN

It was a hot and sunny day when I arrived in Winnipeg in late August 2012. It took 25-hours to fly across the 
Pacific Ocean from Guangzhou to Shanghai, from Shanghai to Vancouver and then from Vancouver to Winni-
peg. With exhausted bodies and sleepy faces, my fellow passengers and I finally stood on the land of Winnipeg.   
One after another, my fellow passengers left the airport with their huge suitcases and headed toward their 

new “home” with the help of their new landlords who had been staying in Canada for a long period of time as 
Chinese immigrants. I thought, “Where is my landlord, Mr. Zhang? We had already made arrangements with 
each other one week earlier. Why didn’t he appear?” Under the harsh sunshine, I dragged all of my stuff with 
me, anxious and exhausted.  Standing at the edge of the road, I stretched forward toward the edge, trying to 
find out if there was a car driving in my direction. I was so scared; nobody was here, no car, no sounds. It was 
almost 6 p.m. something was wrong with the airport Wi-Fi so I couldn’t use my phone to contact my never-

Autobiographical Narrative Inquiry into My Experience 
as an International Student in Canada
Dan Chen
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have-seen-landlord.  
It was when I almost fell asleep leaning on my suitcase that I faintly heard someone calling my name. “It must 

be my never-have-seen-landlord,” I thought. “Finally he has arrived!”  He helped move all of my stuff into his 
car. I could not recall our dialogue as we drove to the house that my landlord owned because I was too tired to 
think. Around the whole memory I can only recall my landlord’s comments on how wonderful my room was 
and how kind he was to his renters.
“Hi, my name is Mai.” A girl greeted me with a kind smile while opening the door of the house. She was my 

new roommate who lived in the basement with two other Asian girls. My landlord left after I gave him a damage 
deposit and two months’ rent. Looking around, I saw that a single mattress occupied almost one third of my 
room. The other two thirds was filled with a shabby chair and a wooden desk on which the paint was peeling 
off. Even though I was not satisfied with my place, I unpacked my stuff and put everything to where it belonged 
to. I was so exhausted after unpacking that I fell asleep on the tiny mattress without taking off my clothes.
 The next day, Mai came to my room with her homemade cookies. It seemed that Mai wanted to talk to me 

about something. She paced nervously around my tiny room.  
“Dan, how do you like your room?” Mai asked me with some hesitation.
“Tiny and simple, but at least it has a window with a nice view and fresh air,” I said as I walked to the window 

to open it.  
To my amazement, I found that there was no knob on the window. It seemed that my shock and confusion 

was what Mai had expected.  
“The window in this room doesn’t open. It might be very hot and stuffy when the door closes in the evening.” 

Mai continued, “You should have found someone to help you look for a room rather than trust whatever the 
advertisement said. It is the lesson I have been taught by my experiences in Winnipeg.”
“But Mai,” I was in shock, “I have never seen a room where the window doesn’t open! How could I sleep in 

such a tiny room without fresh air?” I was lost in thought again. “Could I find another place? But I just paid 
two months’ rent.”
“Mr. Zhang has been in Winnipeg for twenty years. He is a greedy and cunning guy.  He won’t give your 

money back. In fact, as far as I know, it is illegal to rent a room without an open window. Before you booked 
the room, several guys came and had a look, but none of them decided to move in.” Looking at Mai’s embar-
rassment on her face I realized I had been ripped off by the never-have-seen-landlord Mr. Zhang.
The weather in August was muggy. In the evening, the air in my tiny room seemed to be stale. I felt I could 

not breathe in that tiny room because the window could not open. Tossing and turning on the small single 
mattress, I was stuck and could not fall asleep. I thought, “How could I possibly live here for one year? Every-
thing was so simple and crude. I need a place where I could feel comfortable. If I talked to Mr. Zhang, would 
he reject me as Mai said?  Would he really withhold all my rent? Who could I ask for help? Would I need to 
ask my academic advisor for suggestions?” The more I thought, the more sober I became. The whole evening, 
I kept worrying about the aftermath of telling Mr. Zhang that I wanted to leave. I stayed awake until I finally 
drifted off at dawn.
Having been sleepless for several days, I decided that I would negotiate with my landlord, Mr. Zhang. However, 

I did not anticipate Mr. Zhang’s furious face and the torrent of abuse and his deafening shouts.
“I have never seen a dishonest girl like you!!! If you were in China, I would teach you a lesson. Let me tell you 

clearly, you are not allowed to move out unless you rent this room for a year! If you move out, do not expect 
your rent back. I won’t return your money, not even one cent.” Mr. Zhang shouted at me without giving me 
any opportunity to present my arguments. 
“But we have not signed any contract. And the room where the window doesn’t open is illegal to rent.” I tried 

to argue with Mr. Zhang. Interrupting my objection based on Canadian law, he scorned me by saying, “You 
are too young, too naive. Do not discuss Canadian law with me. I have been here for twenty years and you 
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have only been here for one week, girl! You can phone the police or go to court. Let’s wait and see! ”
I do not remember how we ended our negotiation. But I do remember how scared and hopeless I felt the 

moment Mr. Zhang slammed the door and left in anger. In the evening, after I fit myself onto that tiny mat-
tress, I could not fall asleep. I felt helpless and overwhelmed. I wondered why things were going awry. I also 
wondered if I had done something wrong as Mr. Zhang said. I wondered how I should manage the situation. 
If I continued complaining to Mr. Zhang, would I be hurt? A moment of fear went through my mind in the 
dark. I could not tell my parents. I could not make them anxious and worried when they were unable to do 
anything for me. I had no one to pour out my worry, anxiety, and hopelessness on. It was too much for me.  I 
told myself to calm down, but I failed. Instead, I couldn’t help but burst into tears under the blankets. I lifted 
my hands to my face trying to dry my eyes. It was the longest night that I have ever experienced in Canada. 
Sobbing uncontrollably, I sat up on the mattress and kept thinking about how I would deal with the problem 
after the sunrise. I remember concluding that the next day I would ask the ICS (International Center for Stu-
dents) of University of Manitoba for help.
My decision was right! It changed my life in Canada for the better. The student advisor who was responsible 

for housing was shocked. Her mouth fell open as she heard about my experience. “He is challenging the Ca-
nadian law! I won’t let off him!” At once she decided to help me deal with the issue. Until now I did not know 
how this woman knew my landlord’s profession and the place where he works. But thanks to her help, I was 
able to move to a better place. 
In retrospect, though, it was not a fairy tale ending with my landlord apologizing and my money being refunded 

as everybody expected. Later on, in the second negotiation with my landlord, I asked for half of the rent. He 
kept my damage deposit and one month’s rent. The student advisor and I both agreed to postpone the letter of 
complaint for one or two years in order to protect my safety in Winnipeg.
On 1st September 2012, after living in Mr. Zhang’s house for twelve days and fighting with Mr. Zhang for 

my rights, I finally moved out of that room where the window doesn’t open.  I still remember the day I left Mr. 
Zhang’s house. It was a sunny day with a mild wind. The sky seemed even bluer than before. I felt released the 
moment I closed the door behind me. I was proud of myself. I left without any hesitation. I left, with my rights 
protected and my dignity intact. 

INQUIRING INTO MY EXPERIENCES OF LIVING IN CANADA: HOME, WHERE IS MY HOME?

  As I revisited my first story about my moving in Canada, the first word that emerged on my mind was “home”. 
Before I came to Canada, I had never even thought about the definition of “home”. I guess this is because I was 
living in a peaceful family where I did not have a chance to feel homeless. In China, I lived with my parents 
in Guangzhou and my parents offered me everything they had, spiritually and materially. As the youngest in 
my extended family, I have been loved and cared for by my cousins, uncles and aunties, and my grandparents 
ever since I was born. I grew up in a peaceful home so I never thought about the meaning of “home” until my 
arrival in Canada. 
The first difficulty I faced in Canada, without exaggeration, was being “homeless”. I had an enormous desire 

to settle down in Canada, but I did not expect that the first evening in my dream country would be filled with 
sobbing and sleeplessness. As I sat on my crude mattress in my new place, I kept asking myself a silly question, 
“Where is my home?” The huge contrast between my home in China and the place in Canada was shocking.
I was shocked again when I found out that I had been ripped off by my landlord and was not allowed to 

move out. During the twelve days that I stayed in that tiny room, I often had nightmares in the evenings. In 
my dreams, I stood outside my place with my suitcases beside me.  Without knowing the way back home, I 
was lost on the street. I wanted to ask someone for help, but I was frustrated to find that there was no one on 
the street. In retrospect, my nightmares were my mental reflections on the feeling of “homelessness”. Without 
a sense of security, comfort and warmth in my landlord’s house, my body and heart never relaxed as they did 
in my home in China. Instead, I was hopeless, anxious and afraid of everything around me, like a cat on hot 
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bricks. I felt upset that I had no choice but to suppress my emotions. Those who lived in the house were not 
friends at all. We were, to a large extent, tenants from different backgrounds.  Even the Chinese girl Mai, in 
my perception, was not a friend I could trust. In my imagination, my place in Canada would be a place where 
I could feel free to eat, sleep, talk and share my happiness and sorrow with friends. Ironically, the place that I 
thought would become my “home” eventually became a “hell” I wanted to escape. The series of blows exhausted 
me and I came to realize the sad fact that I had no home in Canada.
   At the end of the story, I left the house with a great relief. However, the sense of “homelessness” never left in 

my mind. Every dwelling in Winnipeg looked beautiful, but none of them had the warm light I expected.  
   Looking back at the past ten months, after moving three times, I realize that “home” is not a simple word 

like I used to think it was. My first hardship in Canada offered me an opportunity to understand “home” 
by feeling “homeless”. By retelling and reimaging this story, the definition of “home” became increasingly 
profound in my mind. For me, home is somewhere that my body and soul belong to. Home is a place where I 
can experience security, comfort, and warmth. To be honest, I am not certain that my current apartment will 
become my “home” in Canada. Nevertheless, my bitter experience of being “homeless” in Canada makes me 
realize what a home is and where my home.

STORY TWO: AN INVISIBLE STUDENT IN ROOM 312

    “This is it! Room 312” I thought as I walked to the door. No one was there and the door was locked. I 
checked the information written on the course outline. “It’s here, room 312 in the Education Building.” I went 
to the table, put my backpack on the floor, sat down and waited.
      It was the first class of my Master’s degree in the Second Language Education program in the University 

of Manitoba, Canada. I did not know anyone. I was excited but afraid. A woman dressed in black and wearing 
a pair of glasses came toward me. “How are you? Are you Dan Chen?” She asked with a nice smile. Feeling 
shy, I answered with a single word “yes”. “I am Kelly Smith. You can call me Kelly.” And I answered “yes” 
again as if I knew only one word.  “Is this your first course of your program?” Kelly opened the door while 
she was asking me.  “Yes. It is also my first class.” I was glad that I could say something more than “yes” while 
answering this question.
  After a while, people gradually filled the classroom. I sat quietly near the door while I observed everything 

around me. The classroom was spacious, and the tables were placed in a circle. There was no podium for the 
teacher. I raised my eyes to see sunshine on sycamore leaves casting mottled shadows on the ceiling of the 
classroom through the big, high windows.  My new classmates looked older than me. I counted, ‘nine females 
and one male. There are only ten in this course.’ 
  I was calm until Kelly asked us to introduce ourselves. Since I was seated near the door, I was the last one 

in line. I became increasingly nervous as others confidently introduced their social backgrounds and academic 
research interests. When someone spoke, others felt free to join in and share their thoughts. It seemed that 
most of the classmates had known each other for a while. The more they talked, the less confident I felt. It was 
my turn. As I began to introduce myself, my voice trembled. The more nervous I was, the faster I spoke. I do 
not remember a word of my speech. I wondered if my classmates understood me or noticed how nervous I was.
  After everyone had introduced themselves, the atmosphere in the classroom became very friendly. My class-

mates began to talk freely and shared things that happened in their daily lives.  Professor Kelly was leaning on 
her desk and listening intently to the students. Nevertheless, there was another person in the classroom who 
was listening as intently as Kelly. That was me!  Even though I had high grades in the listening section of the 
IELTS test, I could not understand a word. The speech tempo was at least twice as fast as any English listening 
exams in China. I was still trying to figure out what they were talking about when they had already shifted to 
the next topic. It felt like I had never studied English before. After a few minutes, I gave up listening.  I let my 
thoughts drift and their voices seemed farther and farther away. I just stared at their mouths, listening without 
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hearing. During this discussion time, I avoided eye contact so I would not have to speak to anyone. I hung 
a fake smile on my face, pretending to be a kind and respectful listener. I looked down at the handouts that 
I was not interested in to make others believe that I was studying them. I felt invisible but I was comfortable 
because nobody knew that I couldn’t understand anything. “I am invisible. Do not look at me! You better not 
see me.  Feel free to talk with each other!” My thoughts went back to my country, China. In my mind’s eye, 
I saw a picture in which my professor was lecturing behind the podium; I saw myself listening carefully and 
taking notes in the classroom with more than one hundred students; I saw some of my classmates falling asleep 
while others were daydreaming. I missed my classroom in China. But here, no one discovered how I felt. I did 
not have to join in the discussion. I lost myself in their voices. 
    I frequently glanced at my watch. “One hour was gone already. There were two hours left before we would 

finish.” I wished time could pass in the blink of an eye. As the discussion came to a close, I began to worry, 
“What would we do next?” I wondered if there were other activities that would allow me to be invisible.
  Next, Kelly handed out a copy of the class outline for the week. The first thing on the outline was the discus-

sion topic Bilingualism in the Canadian French Immersion Program. I thought in my mind, “What is a French 
Immersion Program? Is it a program teaching Canadian French?” I looked forward to Kelly’s lectures on this 
topic. However, Kelly did not lecture as I expected. She asked us to divide into several small discussion groups, 
instead Kelly briefly explained her requirements and then we randomly found group mates. “Nobody knows 
me. I know nobody. Who will be willing to have group discussion with me?” Worrying that I would be the 
only one left, I was frustrated and embarrassed. Many of them chose people they already knew. I was hoping 
someone would call my name. I did not want to be passed over. Seeing I was sitting alone, Helen tapped me 
on my shoulder and asked, “Hello, would you like to join us?  I am Helen. This is Jane. And this is Sandy.” I 
really appreciated Helen asking me to join their group.
  I was grateful to be with three kind women. I finally felt I was part of a group because I had an opportunity 

to say something. However, I became an outsider once again. During their conversation, I learned that Helen 
and Jane were primary school teachers while Sandy worked as an Adult EAL teacher in college and university. 
But I was not able to share anything about myself. Although our discussion topic was about the French Im-
mersion Program, none of these three women really talked about that. After chatting for nearly ten minutes 
about their lives, they shifted the topic to the French Immersion Program in Winnipeg. As an international 
student from East Asia, I had no background knowledge of the Canadian school system, let alone a specific 
program. After struggling for some time, I cranked up my courage and asked, "Excuse me, what is the French 
Immersion Program?" It wasn’t until I asked that question that the women realized I was there listening to their 
discussion. Helen apologized for unintentionally ignoring me. She patiently explained the Canadian school 
system and the nation-wide French Immersion Program. I understood that it was a program to help Canadian 
citizens study French, which is the other official language in Canada. Then Helen shared her own experiences as 
a math teacher in the French Immersion Program in Winnipeg School Division. Jane and Sandy were English 
teachers, but some of their family members were in the French program. This allowed them to freely share in 
the discussion with Helen. I stayed quietly as I did in the big group discussion. I became “invisible” again. I 
got lost in my thoughts again and did not notice that Kelly was sitting with us. “Dan, you are so quiet. Would 
you like to talk about English education in China? I know it is quite different than here.” My thoughts were 
interrupted by Kelly’s voice. 
  “Yes. They are totally different,” I answered without thinking.  
  Helen followed up on Kelly’s question. “Dan, we have no idea about English teaching and learning in China. 

Is English important in China? Do you speak or use English in your daily life?” I answered with hesitation, 
“Yes, English is extremely important. However, we seldom use it in our daily life.” 
  “You mean you study English but you don't use it? If you don't use it, why is English so important to you?” 

Jane asked with a puzzled look. “Your question is very complex to explain.”  I answered while I was trying to 
find a way to help them understand. I intended to explain what the Chinese education is like. I wanted to stress 
the important role that English has as a main subject in the NCEE (National College Entrance Examination). 
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“Teaching through a Multi-lingual Lens”- by Lauree Kopetsky, Steve Halbert, and 
Tracy Gluska

I also wanted to explain how NCEE was the most important and competitive examination that determines a 
student’s fate in China. Nevertheless, I found I was at a loss for suitable English words to explain the sociocul-
tural phenomenon in my country. It was too hard for me to explain and too much for them to absorb.
 Seeing my distress, Helen seemed to understand the complexity of the situation. She comforted me with a 

kind smile, “No worries. It must be a complicated issue for you to explain.  Perhaps you can explain it to us 
later. It is interesting to hear something new from other countries.” Soon, the three women went back to their 
"Canadian world", leaving me in my "Chinese world". And again, I felt like an outsider in Canada. Meanwhile, 
I realized that they were outsiders to my country. I became invisible among my Canadian classmates again. 
“All of the classmates were friendly, but none of them really “saw” me”, I thought to myself, with a sense of 
loneliness.
  I do not recall what Kelly said during the rest of the class, or how my first class in Canada ended. But I did 

feel a great relief when Kelly announced that our first class was over.  I packed up my stuff and said goodbye 
to Kelly. I wanted to say good bye to my new classmates as I usually did when I was in China, but I didn’t 
because I was too shy to speak to them in public or to hug them as they did to each other. I was eager to go 
outside. I needed some fresh air! I left the room quietly, and quickly went downstairs. When I was out of the 
building, I felt relieved. On the way home, I wondered why I was in the class. I asked myself why I was in the 
English teaching program rather than studying English in the ESL center. Why did I choose Canada to study? 
Why didn’t I just stay in my country and find a decent job? I felt I did not belong to the class, the people, or 
even the land I stood on. With a deep sense of uncertainty and loneliness, I walked with a long shadow behind 
me as the sun set.

INQUIRING INTO MY EXPERIENCES OF STUDYING IN THE HOST COUNTRY: LANGUAGE DIFFICULTIES AS AN INVISIBLE 
WALL (STORY TWO)

As I shared and revisited my second story, I realized that the language barriers functioned like an invisible 
wall that separated me from other people. The whole class, which consisted of self-introductions, a whole class 
discussion and small group discussions, revealed my language difficulties. As I began to speak English to intro-
duce myself in front of my professor and the Canadian classmates, my voice trembled. I became increasingly 
anxious due to my low proficiency as an English speaker. I found it hard to express my ideas clearly and fluently 
in English. In terms of the big group discussion, I was struck by the fact that even though I had passed the 
IELTS test with a high grade, I could not understand what people were saying. The same problem existed in the 
small group discussion with my classmates. Although I felt more comfortable and ready to speak in the small 
group than the big group, I found my English vocabulary was too limited to express my opinions or answer 
their questions.  Obviously, my difficulty in English communication resulted in my silence in the classroom, 
which, to a large extent, separated my classmates and me. Without mutual communication and interaction, it 
was natural that I became invisible in the English dominant classroom.
In fact, many Chinese international students have faced the same problem as I did.  Research studies show 

that a majority of Chinese international students who pursue their undergraduate or graduate studies in Canada 
found it difficult to join in the discussion and communicate with local students in the Canadian classrooms 
due to their language difficulties (Chataway & Berry, 1989; Goodson & Zhang, 2010). The communication 
problems impeded Chinese students’ academic learning in a variety of aspects, such as classroom discussions, 
group tasks, and doing presentations (Goodson & Zhang, 2010; Yang et al, 2011). 
The language barriers that many Chinese international students have encountered in the Canadian classroom 

can be traced back to their previous English learning experience in China. English as an additional language 
in China is taught as a school subject rather than as a tool of communication. In the exam-oriented society, 
English has been used as the gatekeeper for selection in schooling and professional employment (Cheng, 2010). 
Therefore, in order to gain a high score, both teachers and students concentrate on the content which helps 
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to increase the test scores. Since spoken English is optional in most English examinations in China, less time 
was spent in teaching and practicing how to speak in English, which leads to the marginalization of English 
communication skills practice. Furthermore, influenced by the traditional Chinese culture of Confucianism, 
both teachers and students get used to the teacher-oriented classroom in which the teacher lectures as the au-
thority while the students listen passively. Therefore, as a student who got used to the exam-oriented learning 
environment and teacher-oriented teaching pedagogies, I experienced a hard time in the Canadian classroom 
where lecturing is no longer the only way for teachers to teach. As a result, the English classes in China did not 
prepare me to function well in the Canadian classroom.  
In conclusion, the experience of my first class in Canada alarmed me that English communication skills play 

a significant role in the academic learning in a Canadian university.  To be visible, the first step is to make my 
voice heard. Improving my English communication skills is the only way to break the ice.

STORY THREE: A WORLD TRAVELER

  In March 2013, the snow in Winnipeg began melting. The grass finally stuck its head out.  When spring 
arrived, I had been studying and living in Winnipeg for eight months. After two semesters of intense study, I 
gradually adapted to the new studying style and living pace.
  Due to my experiences as an exchange student in Italy, I knew that practical off campus experiences make a 

difference on one’s understanding of the sociocultural contexts of a specific country. I was eager to be involved 
in something off campus. I wanted to meet local people. I wanted to get involved in Canadian society. Thanks 
to the references from my Canadian classmate Jane and my academic supervisor, I was offered a volunteer 
position every Friday afternoon at St. Amant, a comprehensive resource for Manitobans with developmental 
disabilities and autism.
   It was a snowy and windy Friday. Since St. Amant was far from my place, I left an hour ahead of time to 

make that I would arrive on time. Although it took me one hour to get there, I could not help but be excited. 
I was full of anticipation. Walking into St. Amant Center, I was impressed by the smile on everyone’s faces. 
People with different sociocultural backgrounds worked and volunteered in St. Amant. My supervisor, Pam, 
was a nice woman who had been working in St. Amant for fifteen years. In the course of our short tour around 
the center, Pam patiently explained the important notices and considerations to me. Under her guidance, I 
visited the living areas for the residents, the department of rehabilitation, the developmental services, and a 
series of entertainment services for residents in St. Amant. As we conversed along the way, I watched the staff 
and the volunteers who were doing one-on-one services for the resident by a variety of special activities. I was 
told that St. Amant offered one-to-one service based on each resident’s individual characteristics and personal 
situation. The professional team, including doctors, nurses, center staff and temporary volunteers, takes care 
of each client, not only within St. Amant Center, but also throughout Manitoba. I was entirely impressed by 
the friendly working environment and the professional staff in St. Amant. “I want to be a part of St. Amant!” 
I thought to myself.
  With my volunteer I.D. card hanging around my neck, I began my first day volunteering in St. Amant Center 

by following Pam. I was asked to volunteer in the developmental service area, which helps residents to develop 
their sensory skills. It was not until I saw Coco and Tracy that I realized how mentally and physically challenging 
it is to serve the residents. Coco was sitting in the wheelchair quietly. She stared at me without any expression 
on her small face. In contrast, Tracy let out a sharp cry followed by waves of wailing when she saw me the first 
time.  Her crying was so loud that it was heard everywhere within the hall. In between her crying, Tracy threw 
her toy on the ground with her trembling hands and she shook the handrail of her wheelchair to express her 
protest against me, a stranger or perhaps even an enemy in her “small world”. I felt very uncomfortable and 
overwhelmed. My body became stiff and I did not know where I should stand. I wanted to hide somewhere, 
thinking Tracy might calm down if she did not see me. I moved a step or two and stood behind Pam expecting 
that both of us would feel more comfortable. But this action only made things worse. It agitated Tracy even 
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more. Tracy became uncontrollably angry and started trying to grab the volunteer I. D. card hanging around 
my neck. My initial determination was shaken because neither did I know what to do, nor how to help. Pam 
noticed that I was at a loss and said, “It will be fine. They are good girls. Look, they welcome a newcomer in 
their unique way.” She comforted me with a good sense of humor and professionally explained how to deal 
with some urgent situations. Pam’s words eased my nervousness and helped me better understand the mission 
of serving the residents with special needs.
  In the following hours, I read children’s books to Coco and Tracy while Pam administered a professional spa 

to them. With Pam’s company, both of these girls calmed down.  It comforted and relaxed me. Sometimes I 
noticed that Tracy was smiling, as if she were deep in thought. Coco seemed to be preoccupied with something. 
Both of them were peaceful while listening to the fairy tale I chose for them. Two hours later, my volunteer 
time ended in an enjoyable atmosphere. The moment that I left St. Amant, I found myself motivated to come 
and visit the people again.
 In the next few weeks, I started learning the most basic things in caring for people with special needs. I learned 

to control a wheelchair; I learned to move residents from wheelchairs to elsewhere professionally; I learned to 
offer specific services such as spa to the residents; I learned to cope with urgent situations by cooperating with 
other volunteers and staff. This was not an easy process, but it was a valuable process of learning and experienc-
ing. Every Friday, I could not wait to meet with my colleagues at St. Amant. I felt a sense of belonging when 
people at the center called me by my Chinese name, “Dan.” Whenever I went into the center, I often came across 
familiar volunteer partners and staff in different departments. Although everyone was busy with their tasks, 
we would stay and chat during our lunch break in the cafeteria.  Because of our multicultural backgrounds, 
we shared our stories, knowledge, and cultural differences. As time went by, I came to know with Coco and 
Tracy’s characteristics. This improved my relationship with them. I was gratified that Coco and Tracy no lon-
ger excluded me as they had the first time we met each other. Instead, they stayed quiet and peaceful as they 
listened to my stories. Although they lost their patience occasionally, they giggled whenever we planted little 
kisses across their foreheads.   
  It was another warm Friday with a mild wind. I volunteered at St. Amant as usual. To my surprise, I saw my 

name written on a beautiful, red, heart-shaped paperboard hanging on the ceiling. It was displayed along with 
the names of other staff and volunteers. In the showcase a photo of Pam’s team was displayed prominently. Pam 
stood beside me with her hand on my shoulder while Tracy and Coco leaned on their wheelchairs with huge 
smiles. It was an indescribable feeling, a mixed feeling of pride, appreciation, and a sense of belonging. With a 
huge smile on my face, I thought to myself, “I belong at St. Amant!”

INQUIRING INTO MY EXPERIENCES AS AN INTERNATIONAL STUDENT SOCIALIZING IN THE HOST COUNTRY: BRIDGING 
THE DISTANCE BY “WORLD-TRAVELLING”

Revisiting the story I was struck by how socialization made a difference in my life in a strange country. It re-
minded me of a famous saying by the great man, Armstrong who first stepped down on the lunar surface: one 
small step for a man, one giant leap for mankind. It is no exaggeration to say that my volunteering experience 
was one small part in my weekly life, but one giant leap for my life in Canada. 
I felt a resonance to the concept of “world”-travelling that Lugones (1987) mentioned in her article Playful-

ness, “World”- Travelling, and Loving Perception. The author reflected on her own experience as a female of 
the colored transitioning from her original world to the U.S. world. Meanwhile, she reflected on how she saw, 
thought, and lived in the mainstream society as an outsider. To me, the mainstream of society is like a series 
of concentric circles in which local people stand in the central circle while people who are regarded as outsider 
stand in outer circles, depending on how much “world” travelling they have done.
Research studies from Chataway and Berry (1989) show that Chinese international students have insular 

tendencies in Canada, such as living with Chinese students, speaking Chinese throughout the day, and taking 
part in only Chinese activities. Such tendencies post a threat to Chinese students’ academic and intercultural 
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transition into the mainstream society in Canada. I have also observed that many Chinese students in Canada, 
including myself, study together in the classrooms or the libraries, eat together at the same tables in the campus 
canteens, and are entertained in Chinese parties or activities after school.  
Due to the sociocultural context differences, the “world” in Canada is vastly different than the “world” in 

China. Instead of positively transitioning into the Canadian society, many Chinese students in Canada chose to 
stay in their “Chinese world”. Then what can be done to break the tendency to stay isolated and marginalized? 
How can Chinese students get involved in the Canadian society and make their voices be heard? Cheng and 
Myles (2003) give their answer by saying, “communication is central to the intercultural adaptation process” 
(p. 249).  For me, socialization helps me achieve my goal of mutual communication and interaction with 
people in the mainstream society. My experience as a volunteer in a local community offered me an excellent 
way to travel from my isolated world to the mainstream society. In my opinion, the best way to understand a 
society is to know its people. At St, Amant, I was able to meet people, not only from the local community, but 
from across the world. By communicating with local people, I came to understand the sociocultural contexts 
behind their languages and behaviors.  By situating myself among people with different stories, knowledge, 
and ideas, I gradually walked into their world and came to be one member of the community. By participating 
in local activities, I have built up my social network bit by bit. All of these brought me a sense of belonging in 
the mainstream society.
 Transitioning into the mainstream society takes time and effort. However, I have found that it is worth 

making persistent efforts to narrow the gap of misunderstanding and to remove the boundaries between both 
sides. Starting is the key to the transition. Let’s take the first step to explore the new world as a “world traveler”! 

CONCLUSION:

   Narrative inquiry has taken me on a long journey into my memory. It has empowered me to search the depth 
of my memory in order to understand the meaning of my experiences as an international student in Canada. 
My deep inquiry into three stories from life, academic learning and socializing makes me realize that this is 
a work-in-progress paper. As a summary of my experience, I have written a short poem which I would like to 
share with other “world travelers”:

A World Traveler
To face, to ask, to solve the problem,
To observe, to voice, to break the ice,

To explore, to embrace, to narrow the gap,
 I am a world traveler,

How about you?

Entry Program: Albina Bushueva
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INTRODUCTION

With the era of globalization, the importance of EFL has continually been emphasized by the Chinese 
government, which has taken the decision to introduce English as a subject at elementary schools as the 
national policy of the educational system. Since 2001, English as a foreign language (EFL) has been 
taught as a compulsory subject in Yanbian areas of China. Yanbian region is the Korean Autonomous 
Prefecture in China, which includes 39% of Korean-Chinese and 59% of Han-Chinese now (Baidu 
Baike). Yanji city is its administrative center, in which coexist seven Korean-Chinese elementary schools 
and six Han-Chinese schools. In the Korean-Chinese elementary schools there are 4782 English learners, 
and in one class there are about 30 students. The teachers and students are bilinguals in the schools, who 
have developed literacy skills in first language (L1 Korean) and second language (L2 Chinese). Now 
Grade 3 and 4 students have three 40-minute EFL classes a week, while Grade 5 and 6 students have 
four 40-minute classes. The primary school textbooks are named PEP which is compiled by the People’s 
Education Press in China. The same learning EFL objectives are in Han and Korean elementary schools 
in Yanji. The teaching objectives of New English Curriculum Standards (NECS disseminated by the 
Ministry of Education in China in 2011) for the elementary English language instruction are to develop 
comprehensive English language competence, which are shown in the following table (Table 1): 

The revised NECS has incorporated recent methodological trends in English language teaching, includ-
ing not only the formulation of objectives and the content of curriculum but also the teaching materials 
and the assessment system. The NECS advocates the principles, Communicative Language Teaching 
(CLT), particularly with task-based language teaching (TBLT) in the classroom-based EFL teaching 
(Fang, 2009, p. 10). As a consequence, effective implementing NECS is a challenge that many teachers 
involved in elementary schools. In reality, what approaches or methods can be used within the class-

Analysing Classroom-Based EFL Teaching 
in Zhongyang Korean-Chinese Elementary School 
DR. MINGHUA ZHANG
COLLEGE OF FOREIGN LANGUAGE 
YANBIAN UNIVERSITY IN CHINA 
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rooms to make effective and dynamic learning come alive for learners? So the study aims to analyze the 
data from a common fourth-grade class observation notes, images and teacher interviews in Zhongyang 
Korean-Chinese elementary school to explore EFL teaching features and approaches or methods in a 
Korean-Chinese elementary school. 

CLASSROOM-BASED EFL TEACHING PROCEDURE IN A KOREAN-CHINESE ELEMENTARY SCHOOL 

What is Approach? It refers to theories about the nature of language and the nature of language learning 
that serve as the source of practices and principles in language teaching (Richard & Rodgers, 2014, p22). 
What is Method? It is a procedural plan for presenting and delivering a certain language material for 
instruction. Within one approach, there can be many methods. 
Procedure encompasses the actual moment-to-moment techniques, practices, and behaviors that operate 
in teaching a language according to a particular approach or methods (Richard & Rodgers, 2014, p35). 
The level of procedure demonstrates how a method realizes its approach and design in classroom be-
havior. In this study we are concerned with how these tasks and activities are integrated into lessons and 
used as the basis for teaching and learning. 
A common example of a fourth-grade lesson (Unit 4 What can you do?) is given below and it demon-
strates the teaching and learning process. Before class, sing an English song. The pre-class activity was 
simple---singing chants with clapping, but it was good enough to arouse students’ interest.

INTRODUCTION AND PRESENTATION

At an initial lesson stage, a teacher presents a mini-dialog: What can you do? I can empty the trash. The 
teacher explains language function and forms that students will be using in the lesson.
Listen to two additional examples of the communicative use of expressions and structures with similar 
vocabulary in unambiguous utterance (Picture 1): Who is helpful?
Hello! I’m Xiao Wanzi. I am a good girl. I can do many things. I can clean the windows. I can empty the 
trash. I can water flowers. I often help people. Am I helpful?
Hello! I’m Xiao Xin. I am a super buy. I can play computer games. I can play football. I can eat tasty 
food. Oh, ice-cream is my favourite food. Am I helpful?

PICTURE 1. TWO EXAMPLES OF THE COMMUNICATIVE USE
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COMPREHENSION CHECK

After listening to the examples, the teacher asks students to go around in the classroom and finish the 
following exercise (Picture 2): What can your friends do? (Study Card) After that, the teacher lets stu-
dents report their study card contents.
Please interview your friends and write a report: I have good friends. They are_______, _______ 
and _______. _______can ________________. _______can ________________. _______can 
________________.  Are they helpful?

Then the teacher guides a group of three students to read a dialog and answer the questions (Picture 3): 
What can the monkey do? What can the rabbit do? What can Zip do? What can Zoom do? Students dis-
cover generalization or rules underlying the functional expression and structure through the activities.

PICTURE 2. FINISHING THE EXERCISE

PICTURE 3. ANSWERING THE QUESTIONS
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COMMUNICATIVE PRACTICE

Oral production activities: Please choose one situation in the following, make a dialog and give a show 
(team works cooperatively).
1. ______ is ill.
2. My mother is not at home. She went to Beijing on business.   
3. On Sunday we go to a rest home to help elderly people.
The following dialog is shown by a team (four students in Picture 4):
A, B, C (three students went to Jim’s home): Hello, Jim. Your home is very dirty.
Jim: Yes, my mom is not at home.
A: Why?
Jim: My mom went to Beijing on business.
A, B, C: You are helpful.
B: I can sweep the floor.
A: I can water the flowers.
C: I can empty the trash. What can you do, Jim?
Jim: I can clean the bedroom.
A: Ok, just doing.
Jim: That’s a good idea.

APPLICATION
At the final lesson stage students extend their knowledge of the lesson materials to make a thank-you card to 
Mom. Learners prepare it through a group work. Then the teacher lets several students, one by one, show it 
to their classmates.

ASSESSMENT
After students demonstrate their knowledge and sentence patterns of what they have learned by showing, the 

teacher and students give assessments to the presenting person or teams. For example, You did good job. Your 

PICTURE 4.  PRESENTING A DIALOG MADE BY A GROUP
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performance is excellent. 

CLASSROOM TIME DISTRIBUTION

The total time the teacher used in the lesson was about 10 minutes, while the students used about 30 min-
utes. 

CLASSROOM LANGUAGE USE

Activities carried out in English, pupils are exposed more to English than Korean and Chinese. Teachers tend 
to use Korean and Chinese only when presenting or explaining pronunciation, vocabulary or grammar because 
it was easily and more helpful for the students to understand in class. For examples, 
In pronunciation, [a:], [i:] in English are similar to ㅏ,ㅣ(Korean), 뉴스（Korean）to “news”, 메뉴（Korean）

to  “menu”, 쥬스（Korean）to “juice”, 콘서트（Korean）to “concert”.
In vocabulary, “work n.” in English is similar to工作 (Chinese) and “공작” (Korean), “work v.”  to “공작하

다” (Korean) .
In sentence pattern: S-Vtr-DO (Subject+ Transitive Verb + Direct Object) is similar in Chinese and English, 

an example showed in the following: The dog catches the ball.
In other words, instructors use positive transfers in L1 (Korean) and L2 (Chinese) to guide students learn EFL 

knowledge. Thus children benefit from instruction in their first and second language during the early years of 
learning English process. 

ANALYSING THE FEATURES, APPROACHES OR METHODS IN EFL TEACHING AND LEARNING PROCEDURE

What are the key characteristics?
From the EFL teaching and learning process, we can see the teacher chooses the topic-centered activities 

based on the course books, design the practices around the topic by students experiencing the context. The 
Instructor uses a think---pair---share strategy where the students first think about a question for themselves, 
and then they talk about the question with their partner, and finally, they share their thoughts with a larger 
group. Providing students with opportunities to interact with other students will naturally enhance English 
language development. When students are learning EFL, they focus on meaning and functional aspects of 
English language. Their teacher emphasizes on authentic language input and interaction. Students learn EFL 
by direct practices which are done collaboratively through a pair and group work. Tasks are used as core units 
of instruction. Four language skills such as, listening, speaking, reading and writing are properly integrated 
to improve students’ language ability. The time that the teacher used was much lesser than the time that the 
students used, which means the EFL teaching is learner-centered. L1 (Korean) and L2 (Chinese) along with 
teaching language (TL English) in the elementary schools have been used for various pedagogical reasons: better 
EFL by L1 and L2 comprehension (Turnbull, 2001), promoting transition to EFL by L1 and L2 use (Shamash, 
1990), and facilitating intake (Van Lier, 1995). 

What are the teacher and learner roles in EFL teaching and learning process?
The teachers create authentic, meaning-focused, cooperative tasks, organize group work, and provide interac-

tional supports. They are communication facilitators and encourage students to enhance their fluency, forms 
and even critical thinking skill. The students are active communicative participants, risk-takers, collaborators, 
and language facilitated users for an inclusive social environment. While doing cooperative work, students are 
encouraged to think in ways of ‘positive interdependence,’ which means that the students are not thinking 
competitively and individualistically, but rather cooperatively in terms of a group. They looked quite happy 
and built up social skills when they cooperated.

What are the classroom activities?
Activities are focused on communication, for instance, task-completion, information gap, information-gath-

ering, information sharing, problem-solving through collaborative learning and negotiating meaning in pair, 
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group work and role play.

What are the teaching resources?
Materials are authenticity, which reflect the outside world and is related to the text sources as well as to the 

student activities and tasks. The community is as a resource. Most elementary teachers as a developer of resources 
try to create a positive learning environment and establish a sense of community in their classrooms. Authentic 
materials are to generate classroom activities which stimulate genuine communication in the classroom that will 
facilitate transfer of learning. All of the schools have technical devices: televisions, tape recorders and comput-
ers etc.. All the instructors show the audio-visual materials in the teaching process in class. In many cases, a 
textbook becomes the basis of the English course. Teachers rely on it to establish the sequence of the contents, 
to structure the lessons, to design activities and to choose the interaction patterns used in class. 

What are the assessment and evaluation?
Assessment focuses on learning, teaching and outcomes. It provides information for improving learning and 

teaching. Assessment is an interactive process between students and teachers that informs teachers how well 
their students are learning what they are teaching. From the classroom observation, a more formative approach 
– assessment is used in the EFL teaching process, which includes teacher-assessment and peer-assessment for 
emphasizing on feedback to improve performance and encouraging learners to take responsibility in the learning 
process in classroom. 
Evaluation focuses on grades and may reflect classroom components other than course contents and mastery 

levels. Evaluation of learning in elementary schools is made summative judgements involved in the following: 
(1) each term formal examinations; (2) annual evaluation of each city; (3) annual evaluation of Korean Auton-
omous Prefecture of Yanbian. 

Such EFL teaching and learning procedure clearly has these principles in the following (Richard & Rodgers, 
2014, p105, p180-181, p246-247):

• Learners learn a language through using it to communicate. (CLT)
•	 Authentic	and	meaningful	communication	should	be	the	goal	of	classroom	activities.	(CLT)
•	 Fluency	is	an	important	dimension	of	communication.	(CLT)
•	 Communication	involves	the	integration	of	different	language	skills.	(CLT)
•	 Learning	is	a	process	of	creative	construction	and	involves	trial	and	errors.	(CLT)
•	 A	focus	on	form	can	facilitate	language	learning.	(TBLT)
•	 Negotiation	of	meaning	provides	leaners	with	opportunities	for	provision	of	comprehensible	input	and		
															modified	output.	(TBLT)									 
•	 Tasks	provide	opportunities	for	learners	to	:notice	the	gap”.	(TBLT)
•	 Interaction	and	communication	through	tasks	provide	opportunities	for	scaffolded	learning.	(TBLT)	
•	 Language	is	a	mean	of	interpersonal	and	social	interaction.	(CLI)
•	 Language	is	a	mean	of	expressing	different	communicative	functions.	(CLL)
•	 Cooperative	learning	activities	provide	a	context	in	which	students	like	to	interact.	(CLL)

Based on the analysis above, there are three approaches, Communicative Language Teaching (CLT), Task-based 
Language Teaching (TBLT), and Cooperative Language Learning (CLL) that are used with the observable 
process of classroom-based EFL teaching and learning in Zhongyang Korean-Chinese elementary school. 

SUMMARY

This study has not only demonstrated the features and approaches of EFL teaching and learning in Kore-
an-Chinese elementary schools, but it also has proved that the teacher can effectively implement the NECS 
for developing learners’ comprehensive English language competence. During the EFL teaching and learning 
process, CLT was a stress on language use in the classroom, which was considered as a type of practice for lan-
guage use in the real world. Tasks were applied to help ‘free’ production at the end of a controlled form-based 
teaching cycle. Language use was seen as subordinate to the study of language form (Sayed Mahdi Rozati, 
2014). Besides, cooperative learning is the best option for all students because it emphasizes active interaction 
between students of diverse abilities (Tsai, 1998) and demonstrates more positive student outcomes in academic 
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achievement, social behavior, and affective development (Azizinezhad, Hashemi & Darvishi, 2013). Therefore, 
good EFL teaching not only results from the teacher’s knowledge of language approach and methods, but also 
from his/her ability of active control and management of the process of teaching, learning, and communication 
within classroom and from an understanding of the process. The classroom is seen as a place where there is on-
going and dynamic interaction between the teacher’s instructional activities and behaviors, students’ behaviors 
in completing assigned tasks, and learning outcomes (Richards, 2001). Through the teachers’ interviews, the 
study found that the teachers’ teaching abilities were mainly developed from the government and school offering 
them adequate training. In many cases, teacher collaboration such as, preparing lessons together, listening to 
lessons each other, then reflecting the lessons together, would be helpful in scaffolding teacher learning.
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INTRODUCTION
Over the 2013-2014 school year, a group of five English language instructors engaged in a book study to 
encourage the idea of experimentation and conduct low stakes research to gain knowledge in classroom 
management and confidence in their teaching techniques. The study was open to instructors who had 
completed a basic ten-hour mentorship in order to continue developing their skills which would translate 
to stronger teaching practices and ultimately contribute to learners’ learning. The instructors ran separate 
classes from levels one to seven (Canadian Language Benchmarks [CLB]) and varied in size from nine 
to 23 learners. The group studied the book: Classroom Management Techniques (Cambridge Handbooks 
for Language Teachers) by Jim Scrivener, Scott Thornbury (Series Editor). Cambridge, UK; New York: 
Cambridge University Press, 2012. 

THE PROCESS 
The book itself is broken into seven sections: the classroom, the teacher, the learners, key interventions, 
facilitating interaction, establishing and maintaining appropriate behavior, and the lesson. The book is 
not necessarily meant to be read cover to cover but for the purposes of the study the group moved from 
chapter to chapter. For each chapter, participants were asked to list three ideas they had while studying 
the chapter, explain how they would attempt to implement them over the next month, and make observa-
tions on what did or didn’t work and any changes in the class. 

The group of five included four instructors who teach in the part time evening program and all have less 
than five years teaching experience. The facilitator, also the Lead Instructor for the program, developed 
discussion questions for the group to work through and also conducted research in her own class. Each 
meeting was 2.5 hours and began with a question or activity from the chapter to encourage open dis-
cussion. The facilitator then asked for results of the research done since the last meeting (approximately 
four weeks between each meeting) and led the group in creating new goals for the upcoming month.

THE RESULTS

Feedback from instructors involved in the study indicated that the work done enhanced their profes-
sional expertise, contributed to professional goals and equipped instructors with specific ideas that they 
could implement long term in their classes. The instructors choose their goals according to their own 

Book Study with In-Class Experimentation: A Pilot Project

By Jennifer Loewen
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professional development needs and the perceived needs in their classroom. 
One instructor of a lower level class worked on grading instructions more. She hoped it would lead to 
greater understanding, enable learners to get to work faster with less chit-chat after the teacher explana-
tion and foster greater interaction among learners. What she found is that at first it took much more time 
than she was expecting but learners were able to retain and act on the information more productively. By 
her third attempt she found that learners felt more empowered and went to work faster with fewer ques-
tions. 
Another example is of an experiment using names, maintaining eye contact, smiling and demonstrat-
ing how much the instructor enjoys his learners. The instructor stated that he chose this particular goal 
because, “Even after teaching for four years there are times I felt slightly uncomfortable speaking in 
front of 2-25 people. By glancing at individuals as I speak I feel like I am speaking to only 2-3 people at 
a time. I feel more relaxed.” At the end of the experimentation stage the instructor had made several ad-
justments to the class that resulted in a significant change in atmosphere. He could see by their faces that 
the learners felt more respected and they listened better. He also believed that it helped create a warmer 
class atmosphere. The biggest change he made was to try to make sure he was ready at least 15 minutes 
before class to have “real conversations” with learners.
A final example to share is one instructor who chose to tackle the struggles with the class clown. The in-
structor refocused the energy of the clown into their class work by acknowledging them, not letting their 
behaviour affect her and redirecting them back to the activities through questions. As a result, the clown 
now knows that they can be themselves and work. Other students only acknowledged the funny, useful 
things the clown said, no longer making negative remarks.

CONCLUSION 
The results of the book study are perhaps not revolutionary nor radical but instructors involved in the 
study stated that they found the study a good way to analyze their own teaching methods. The study 
contributed to achieving their professional goals in a practical format that offered a variety of techniques 
both in the book and through facilitated group discussion.
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GRADE 1-4

OLD SCHOOL AND NEW SCHOOL
MIRKOMIL OBLOKULOV
 GRADE 4, RALPH MAYBANK SCHOOL

 Hi, my name is Mirkomil. When I first came to school I was pretty nervous and I could not talk 
in English.  I never got to practice English and could only speak and write in Russian.  I could speak 
Uzbek but couldn’t write in Uzbek. 
 When I first came to my new school I was happy and nervous because I thought people won’t 
be a friend with me and the happy part was I was going to meet people too. I thought people may be my 
friend or maybe won’t be my friend.  It was hard too because I didn’t understand what they were saying.
 The schools were a lot different.  The Russian school was kind of old and here was new. In Rus-
sia we got to go home at lunch and in Canada we stay here until four. It was colder here than Uzbekistan 
but I had seen snow before. Canada is a cold country because it is a northern country.
 My dream is to be a soccer player or a doctor.  I like soccer and it would be fun to be a soccer 
player when I grow up.   I want to be a soccer player because it was my first sport and it was fun and 
kind of easy.
I’ve missed my family in Uzbekistan.

HOW I CAME TO CANADA
KUNSHMEET BEHL
GRADE 3, RALPH MAYBANK SCHOOL 

 My name is Kunshmeet and I am from India.  Do you know, I like Indian schools? They gave 
us lots of homework but I love the shopping in the malls in India. When my dad said, we are going to 
Canada I was so happy. 
 I said, “Which date?”
 My Dad said, “August 5th.” 
 I said, “Yipee!”  
My Mom was so sad and I said, “What happened?”
 My Mom said, “Nothing”.
 When we got to the Delhi airport it was so beautiful.  When I got on the airplane it was so beau-
tiful.  My brother sat with my Dad and I sat with my Mom. We stopped in Brussels.  When we got to 
Toronto and changed the airplane it was Air Canada.  I flew to Winnipeg and my cousins took me to 
their home.  I came in Summer Break.
When it was the first day of my school I was so nervous.  
 “Do you know why I was so nervous?” It was because I was thinking that I don’t know English 
but when I talked to my teacher I didn’t know I was talking in English.  My teacher’s name was Mr. V 
and I said “Hi Mr. V” and he said, “Hi Kunshmeet.”
When the bell rang and we started O Canada I guessed the words and then I saw them on the wall.  First 
we did Math. We were doing geometry.  We made a cube, I was so bad at it. 
Now I am at my new school. It is bigger than my other school. It is like my family and I like this school.  
I didn’t know there would be two teachers here. I like the gym and everybody talks to me nicely. We 
have lots of different chairs. 
I want to be a geo-scientist when I grow up.  They know all about the layers of the earth and I’d like to 
learn about them.  
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GRADE 5-8
MOVING TO CANADA
SUKHNOOR 
GRADE 8, GEORGE WATERS MIDDLE SCHOOL  

I moved to Canada in 2009. I moved from Sirhind, India. Moving to Canada was difficult. 
I am deaf in the right ear. I have a big hearing loss in the left ear. I can’t hear anyone. The people I could 
hear when I first moved I couldn’t understand. On the plane the flight attendant was telling me to put 
on my seatbelt but I didn’t understand. I was annoyed. My mom explained what the lady was saying in 
Panjabi. 
Starting school in Winnipeg was hard. I was nervous because I didn’t know what was happening. All I 
knew was how to write my ABC’s. I felt lonely because we could not understand each other. The stu-
dents and teachers asked me questions. I just shrugged my shoulder because I just didn’t know what they 
were saying. 
There are lots of differences between Sirhind and Winnipeg. My house in India was bigger and lots of 
my family lived with us. My house is small in Winnipeg and only lived with my family. The houses 
looks the same in Winnipeg. In my area in India everyone was from India. Everyone ate the same food. 
Everyone celebrated the same holiday. In Winnipeg people are from all over the world. They eat differ-
ent food. They celebrate lots of different holidays. 
I like living in Winnipeg but sometimes I think about moving back to India.

YOUR LIFE IS NOT AS EASY, WHEN YOU CAN’T EXPRESS YOUR FEELINGS
ABDULRAHIM

((Your life is not as easy, when you can’t express your feelings)).
That is what I have learned during my experience learning English. I was one of the best students in En-
glish class in my country, but when we came to Canada things have changed. In my first days of school 
nodding was everything I did when someone talks to me. My teacher would get mad at me sometimes 
because I was nodding when I had no idea what she was saying. I was so shy. But after a whole year of 
EAL I finally could speak English and express my feelings. I have lots of friends and I’m not shy any-
more. My life has changed completely. I joined our school’s Drama Club and lots of other activities. I 
became one of the best students in my class. My goal now is to complete learning English and help other 
people learn it. I have realized that great ends start with simple beginnings.

GRADE 9-12

MY NAME IS FILIMON
FILIMON
GRADE 9, ST. JAMES COLLEGIATE

My name is Filimon.  I came from Eritrea. I am a newcomer to Winnipeg. I arrived on November 19, 
2014. I was happy to arrive in Canada, but I knew it would be difficult.  
My school is very good. The teachers are helpful and caring. They make sure I understand. There is 
good education here. There are lots of subjects to choose from. It is difficult to know the behaver of oth-
er students to decide who I should be friends with.
The people in my community are very nice and helpful to many people. If I don’t have the English 
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language to explain what happened, it is difficult but the people try hard to understand without getting 
angry.
There is freedom here for any person. The government sees all people as the same. I am free to ask any-
thing. If there is here a lot of freedom, maybe there is also many bad things because some people take 
advantage of their freedom.  

THE CANADIAN DREAM
FATIMA SHIRE
GRADE 12, ST. JAMES COLLEGIATE

Since I was thirteen years old, I was constantly hearing about this mysterious country, that whenever my 
father spoke about it, made it seem as if it is the land where all dreams can be fulfilled. I was always a 
happy- go- lucky kid , I was convinced that the type of life I had was the best life that any kid could ever 
have, I wasn't concerned about the size of our house, I was only happy about the fact that I could walk 
to school every morning , neither I was concerned about how big our family is because I believe , and 
I still do , that a big family is much better than a small one in many ways , we get to divide sorrow and 
pain whenever there was one , and we get to double the happiness and joy whenever we got one. There 
was only one thing that made me interested in this country, one childhood dream that I always wanted 
to achieve , which is owning a modest library full with all the books that I adore, what I was always 
hearing convinced me that I will be able to do such a thing once I'm there. For me, my first love was the 
first book that I have read, which wasn't for school, there wasn't a single library in our crowded neigh-
borhood when there was everything else! That was the reason that whenever I read a book I remembered 
the expression ‘The Canadian Dream’ since these childhood dreams can be fulfilled on that land, and 
this was merely what that expression meant to me. When I was sixteen years old I realized how import-
ant education is, I noticed how everyone around me had their own goals and dreams about future, I also 
noticed how I was doing good in school but without any goal. Now I understand what my father was 
talking about, Canada isn't only the place where we can have a bigger house or a nicer car, Canada with-
out any exaggerations is the place where all dreams can be fulfilled , dreams that you can actually grab 
them between your hands , when I was always only chasing them with my legs. 

When people hear expressions Like ‘The Canadian Dream’, they instantly think that it indicates directly 
being financially comfortable, although that is a one thing, it is not everything, for many immigrants this 
expression would be more meaningful to them. It could mean safety and stability; it could mean simple 
things like, how the mother could send her kids to school without worrying about the transportation 
and the crowded street, or the fact that you can eat what you have today without counting what is in the 
fridge for tomorrow, or all these things together. For me personally it would mean that I can go to school 
every day without worrying about the future, it would mean that I can sit in the class, fully aware that I 
belong to that chair and to these books, it would mean that I can work hard to dig my own path, it would 
mean that I don’t only have to be either a doctor or a lawyer in order to gain respect and good financial 
income, it leads me to know the fact that I can be the important and useful person that I always wanted 
to be in the society without unreasonable conditions. The more I grow up, the more I understand my 
father and respect his sacrifices to us, and the more I want to make him proud of me. Every day when I 
go to school now I realize that I’m indeed living “The Canadian Dream”. 
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EAL
ANGELA VILLEGAS
DAKOTA COLLEGIATE 

 Many of student’s from all over the world came here in Canada only have few English knowl-
edge or didn’t know how to speak, English. That why we have English additional Language, in this 
course teachers patiently teach the student how to speak, write and read English. Every student who 
just came here in Canada all required to take this to make sure that they improve English ability. Also to 
mingle with student that have the same situation and experience the same problem that they encounter 
that they had. This is the perfect place for them and didn’t feel felt out.  
 I am Angela Villegas from the country that have the most beautiful beaches and travel attraction 
in the world, Philippines. I was born and lived in the Philippines in my seventeen years in extinction 
in this world and we just came here in Canada November last year. I not really new in English I know 
how to speak, write, and read English. When I came here they say my English is really good for a new 
comer but still I need to take EAL class. I’m so happy to meet many different student that from out of 
this country just to study here in Canada or migrated here just like me. I learned a lot in this class not 
only I can improve my English skills but I have a chance to meet about people from different culture and 
tradition. This a class that you don’t need to be afraid if you don’t speak the right word in that sentences 
the teacher can teach you one on one and help you. Here you can bust your confident and speak without 
hesitation. 
 For me this is a playground with a touch of learning. I have so much fun in this class like I didn’t 
feel I am in the classroom. I feel so comfortable in EAL class the surrounding is really light. WE also 
have a chance to have filed trip and have some fun. I learn how to skate for the every first time in one of 
our trip. This is a class not just for student that have trouble in English but also student want to improve 
more in this language.  

MY ENGLISH EXPERIENCE
ANFISA KOMKOVA
DALOTA COLLEGIATE

Hollo! My name is Anfisa. I live in Canada, in Winnipeg city. I want to tell you about my English expe-
rience and how I started to speak in English. 
The English language is very popular in the world and because I learned English in Russia. I started 
to learn English in grade one. It was easy for me. I spoke not bad and understood not bad. I learned 
many words and I can’t to remember new English words and because I have bad marks for dictation. 
It was really hard for me. When I was nine-ten years old, I have a little practice for my experience. My 
family and I traveled in different countries and I try to speak with other people in English. In addition, 
when I traveled with my grandmother I helped to her. I used my English experience and I read signs and 
asked people about something, because my grandmother speak and understanding very bad. However, 
she glad, that I know English and can to help to her. 
When I studied in five-seven grades, I learned English and I was best in my class. At this time, my fami-
ly and I moved in Canada. Then, I go at school and I need to speak English with everybody. It is hard for 
me! I am afraid, that I can’t to speak, because it is very hard for me. I can understand, but I speak so-so. 
I compete to learn English. I started to read the books in English. I can to understand the stories in the 
books and I associated with new friends in my school. 
Now I learn English every day, read books and associated with people in Winnipeg. I want to speak and 
understand English very well. 
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MY CANADIAN EXPERIENCES AND DREAM
YULIIA KHUDINA
 DAKOTA COLLEGIATE

 My name is Yuliia Khudina. I am from Ukraine. Here I am going to tell you my story and share 
my experience. I am hoping that you will find something useful for yourself as you are reading. 
 When came to Canada one year ago, I already knew some English. In my country, I have been 
learning it since I was three years old. I studied for eleven years, which did not give me a lots of knowl-
edge but gave me a lot of experience. I loved my teacher. She was actually my first one, I had met her 
even before I went to kindergarten. Just like my mom, she knew me since I was a little child. 
 Now I am fifteen. May the ninth is going to be the first anniversary of me and my family coming 
to Canada. Now I am enjoying learning English in Winnipeg, Studying in Dakota Collegiate. And during 
a single year living here, my language improved a lot. I can feel that. When I just came to Canada, it was 
hard for me to explain something to another person, to understand people. On the other hand, now I am 
pretty fluent speaking and writing. I am confident when talking to a stranger or responding when some-
body asks me. From the first sight, many people thing that I am native.
 I understood that living in an English-speaking country is much more effective for learning. 
There are many reasons for that: speaking with native speakers, watching English TV and so on. In 
addition, living in another society where people do not speak your language makes you learn another 
language anyway.  
 AS I am learning, I am dreaming about my future. That gives me courage and motivation to 
study. I am dreaming to graduate from high school with good marks. Then, I am hoping to get a schol-
arship and a student loan to go to the university and become a dentist. But first, I need to know English 
good enough to continue studying. That is my dream for now. That is a part of my wide dream for future. 

I AM POEM
LORI FUJIWARA

DAKOTA COLLEGIATE

I am smiley and shy
I wonder about nature

I hear my host sister’s crying voice
I see my host family

I want to study English more
I am smiley and shy

I pretend nothing to do 
I feel so happy

I touch my heart when I watch movie
I worry about exam

I cry when I feel head
I am smiley and shy

I understand about Japanese food
I say “I want to study English more”
I dream interpreter of cabin attendant

I try a lot of things
I hope that I can speak English

I am smiley and shy
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