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voices

EDITORS’ VOICE
Kevin Carter

As I sat at my computer contemplating 
the theme for the November issue of the 
TEAL Manitoba Journal I had to catch 
myself from perpetuating the implicit 
power structures which are all too com-
mon in the field of EAL. The original 
wording for the theme of this issue was 
“giving our students a voice”, but upon 
further reflection I realized that to give a 
student a voice puts ourselves as teachers 
in a position of power that far outweighs 
our actual standing. There is no arguing 
that teachers have a very important role 
in the classroom as we create the learn-
ing environment which either fosters or 
inhibits students’ successful acquisition 
of an additional language. However, we 
cannot give a student a voice because 
it is not something that can be given 
nor taken away. All we can do is choose 
whether to listen to our students’ voices 
or to ignore them all together. Some 
voices are easy to hear as these speakers 
shout their thoughts from the mountain 
tops. Other voices require extraordinary 
efforts to hear as they are spoken so 
quietly, it’s as if no voice exists at all. 
The theme of this issue of the TEAL 
Manitoba Journal is therefore reworded 
as, “hearing the voices of our students”.
 The opening feature article by 
Eunhee Buettner, “Immigrant students’ 
challenges and difficulties: Language and 
cultural barriers, social identity shifting, 
and the mainstream language and cul-
ture”, gives us insight into how to help 
our EAL students overcome their chal-
lenges. Eunhee’s own voice in this paper 

may be regarded as being representative 
of some of our EAL students’ voices as 
she herself is an immigrant university 
student. Eunhee challenges us to act as 
anthropologists in understanding our 
diverse students and to teach in a way 
that does not marginalize the students’ 
native language and culture.
 The remaining three feature 
articles were written by elementary 
students in South Korea. Their project 
was to write about what English means 
to them. Their inclusion in this issue of 
the TEAL Manitoba Journal is used to 
further strengthen the argument that all 
students (regardless of age, gender, cul-
ture, or language) have a voice that must 
be heard. While these students are not 
currently living and studying in Canada, 
they are representative of the students 
who do immigrate to North America 
on an annual basis. Their writings are 
mostly full of hope and promise and they 
should therefore serve to motivate teach-
ers to keep the flame burning so that all 
students can reach their dreams. 
 Park Mi-Rang provides us with 
a unique glimpse into the possible future 
of English education in foreign countries 
with her review of “Robosem”, an English 
speaking robot in South Korea. While 
it is unlikely that this robot would be 
employed within Canadian classrooms, 
it is important to understand how our 
students were taught prior to their arrival 
in Canada. This review also highlights the 
voice of some English learners, such as 

the reason for their passive learning being 
the result of fear of English speakers. This 
insight is especially important in regards 
to Asian students who are stereotypically 
thought to be passive learners due to 
cultural norms. Listening to the voices 
from Asia may give teachers pause the 
next time they decide to let a student sit 
passively in class, erroneously thinking 
that they are respecting the student’s 
culture when in fact they may not be 
helping the student to overcome his/her 
fears.
 Susan LaSpina and Cecile Roy’s 
voicebox article, “Literature and activities 
for the EAL classroom (Continued)”, 
provides great literature and related 
activities which can be used to initiate 
discussions and thus give students the 
opportunities to let their voices be heard. 
This article is a great piece for those 
teachers looking for practical ideas for the 
classroom and is therefore a must read.
 Thank you to all of our con-
tributors. Your contributions to the EAL 
field are immeasurable. To add your voice 
to the discussion, please consider sub-
mitting articles to the TEAL Manitoba 
Journal.                   
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PRESIDENT’S VOICE
Kim Hewlett

On behalf of the TEAL Manitoba Ex-
ecutive, we would like to thank every-
one for coming to the TEAL Manitoba 
Conference on October 21, 2011! We 
were pleased to see so many partici-
pants come together from kindergarten 
to adult education on this day in the 
name of English as Additional Lan-
guage professional development.  We 
are very grateful for your support of 
this conference! We could not have 
this event without your participation! 
We would also like to acknowledge the 
exceptional work of this year’s Con-
ference Co-Chairs, Maureen Lodge 
Zaparnick and Maria Heron as well 
as their conference committee: Sandra 
Melo, Diana Turner, Katie Cherniak, 
Eun Hee Buettner, Barbara Young, 
Luise Igne, Tracey Geisbrecht, Cheryl 
Bodnarz, and Gigi Fallorin. 
They spent an enormous amount of 
time planning and organizing this 
program related to the theme of “EAL 
in the Classroom: Enhancing Student 
Engagement and School Success.” 
It takes purposeful planning on the 
part of all teachers in order to create 
language rich learning environments 
where students develop both language 
and content at the same time.
TEAL Manitoba Executive would also 
like to thank John Karras, the Principal 
of Fort Richmond and Troy Scott, the 
Vice Principal of Fort Richmond for 
permitting us to use their beautiful 
facility for our conference. They also 
have greatly assisted us with technical 
requests. 
Many staff members from Fort Rich-
mond are to be acknowledged for their 
kind efforts; the volleyball coach, Gord 
Poulton and his volley team for setting 
up the gym the night before, the FRC 
custodial staff; Artur Cehak, Denis 
Hajin, Gord Sully, Ed Buczynski, and 
Catarina Hillhouse for their assistance 
with the overall set up of the school, 
Heather Dirks, FRC’s EAL teacher and 
her students for creating a warm and 

voices
inviting environment for us to be able 
to have the conference. 
We hope you enjoyed the day’s format. 
We will be reviewing the feedback from 
the evaluations during our next TEAL 
Manitoba Executive meeting.  We also 
invite you to take a look at our TEAL 
Manitoba Website and Wiki for cur-
rent resources, upcoming professional 
events and opportunities this year.
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INTRODUCTION

Due to globalization and migration, 
many people in the world are eager to 
learn English as their second language. 
This English boom has been influenc-
ing many people’s lives in Korea where 
I come from. Many people invest their 
money and efforts on their English 
education because the society requires 
English skills for academic and social 
success. As a result, some parents even 
decide to migrate to English speaking 
countries for their children’s education, 
mainly English education. However, 
when they immigrate to the English 
speaking countries, both the parents 
and children come to realize that there 
are many things to confront because of 
language barriers and cultural differ-
ences. Since a language is inseparable 
from a culture and a society, the new 
language affects their cultural identity 
and social identity in a new society. 
Also, they sometimes experience dis-
crimination and marginalization in a 
new society as they live in a new coun-
try as a minority group. That is, being 
different makes their life challenging 
and difficult in a new country. 

As I am a new immigrant in Canada, 
I became interested in many aspects of 
immigrants’ life such as their language, 
culture and identity shifting, their 
challenges and difficulties of living 
in a new country. In general, I have 
been interested in the issue about the 
relationship between language, culture 
and identity since I was an English 
learner. When I was learning English, 
I tried to be a follower of the culture 
from English speaking countries. I also 
wished I could have an identity related 
to English. I thought somehow it made 
me acquire English better. This interest 
kept growing when I was an English 
instructor. While I was teaching Eng-
lish in Korea, I was able to see my old 
self which followed the culture from 
English speaking countries and wanted 

to have an English identity through 
my students. I started wondering how 
culture and identity affect language 
learning and language use. Through 
the process of being an English learner 
and teacher, I noticed that a part of 
my thoughts and culture have been 
changed since I have been exposed to 
North American culture a lot and met 
a variety of people with different identi-
ties. Having discovered that, I started 
questioning how language learning 
and language use affect one’s culture 
and identity. 

This interest has always accompanied 
me and I always wanted to research 
on this issue. Starting a PhD program, 
I thought about my future research 
and I could not let my interest go. I 
started writing my experiences based on 
this issue. I noticed that lots of recent 
experiences are related to challenges 
of studying in Canadian university as 
an international student and living in 
Canada as a new immigrant with two 
languages, cultures and identities in 
Canada. By noticing this, I discovered 
that there are many aspects to investi-
gate in immigrants in Canada focusing 
on their challenges and difficulties 
because of their language barriers, 
cultural differences, and social identity 
shifting. In other words, my personal 
experiences have kept speaking to me 
that I should research on this issue in 
order to reveal their challenges and 
difficulties in being a full member of 
Canadian society and to help them to 
find their voices as the minority groups 
in Canada.    

THE ISSUE 

Many people have immigrated to 
Canada with their hopes and dreams 
about their new life and their chil-
dren’s better education. However, 
they usually go through a hard time 
in constructing and negotiating their 

Eunhee Buettner

IMMIGRANT STUDENTS’ CHALLENGES AND DIFFICULTIES:
Language and cuLturaL barriers, sociaL identity shifting, and the mainstream Language and cuLture

new identity (Norton, 1995). It is ap-
plied to immigrant students as well. 
According to Morita (2004), Asian 
international students tend to have 
challenges and difficulties in adjusting 
to a Canadian academic community 
and they negotiate their new identi-
ties in the classroom (Morita, 2004). 
In this paper, I examine immigrant 
students’ challenges and difficulties in 
constructing and negotiating their new 
linguistic, cultural and social identity as 
one of the minority groups in order to 
fit in the mainstream society in Canada. 
According to Berry (1997) and Rum-
baut (1994), immigrant adolescents 
confront complex issues of adaptation 
involving both their native culture and 
the host culture. I also investigate how 
dominant language and culture affect 
their linguistic and cultural identity. In 
addition, I suggest some recommenda-
tions and educational implications of 
harmonizing diverse classrooms with-
out marginalizing immigrant students. 

LANGUAGE 

The relationship between language and 
cultural identity

I always believe that language and 
culture are deeply related with each 
other through my experiences and ob-
servations of other people’s experiences. 
Brown (2000) states that “a language 
is a part of culture and a culture is a 
part of language; the two are intricately 
interwoven so that one cannot separate 
the two without losing the significance 
of either language or culture”(p.177). 
Since there is a strong bond between 
language and culture, a cultural identity 
can be constructed by a language. Ac-
cording to Fishman (1977) and Giles 
and Coupland (1991), language has 
been considered as one of the most 
dominant factors in the competency 
of a culture because it is used in cul-
tural environments, indicates a group’s 
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identity, and is a major implement to 
internalize culture. Therefore, language 
plays a very important role to form 
one’s cultural identity. 

The relationship between language and 
social identity 

As a result of the arrival of sociocultural 
perspectives of language acquisition 
and the growing immigrant commu-
nities, many critical research studies 
have focused on the relationship be-
tween language use and social identity. 
Through many research studies, it is 
found that language displays social 
identity and membership (Schiffrin, 
1996). Lippi-Green (1997) also states 
that language is “the most salient way 
we have of establishing and advertising 
our social identities” (p.5). Based on 
the link between language and social 
identity, there have been the research 
studies of immigrants’ language use 
and social identity. McNamara (1997) 
found that immigrant students’ experi-
ences consist of “a complex renegotia-
tion of their social identity in the new 
society, a process that has profound 
implications for their attitudes to their 
own language and the learning of the 
majority group’s language” (p.561). 
Norton (1995) conducted research of 
immigrant women in Canada. One of 
her findings is that immigrants’ social 
identity is changing over time because 
they learn how to negotiate their social 
identity over time. 

The heritage language loss or retention

Language plays a very important role 
in immigrant students’ lives in Canada 
because it has a great impact on their 
cultural and social identity. Many im-
migrant students struggle with their 
school life because of lack of English 
competency. Thus, some parents and 
some of them often choose to focus 
more on English than their mother 
tongue. As a result, they experience 
their first language loss unfortunately. 
I have also seen many Korean second 
generation immigrants who cannot 
speak Korean as well as their English. 
According to Lee (2002), Korean 
second generation immigrants believe 

that it is very important to know their 
heritage language but they feel that the 
Korean language classes in the commu-
nity-based schools do not satisfy their 
needs. Also, she also found that the 
societal recognition has a great impact 
on maintaining heritage language pro-
grams. However, immigrant students’ 
first language is often not recognized 
in immigrant society because it is the 
languages of minority groups. Thus, 
finding a heritage language program for 
certain languages is challenging as well. 

Code-switching and code-mixing

There is a high likelihood of finding 
code-switching and code-mixing from 
immigrant children and adolescents. 
Code-switching is an alternating type 
of sentence mixing which should be re-
served for the rapid succession of more 
than two languages in a single speech 
event (Muysken, 2000). Code-mixing 
is defined as all cases where lexical 
items and grammatical features from 
two languages appear in one sentence 
(Muysken, 2000). Some people consid-
er code-switching and code-mixing as 
a sign of lack of language competency. 
For example, some parents worry about 
their children’s mixed languages and 
some monolingual peers and teachers 
in school also think that they speak im-
perfect languages. Hence, their parents 
and teachers try to correct their code-
mixing and code-switching sometimes 
and wish them to speak “right” English. 
When researchers started studying 
these phenomena, they also considered 
these speeches as negative language 
behaviors. Gumperz (1982) notes that 
when bilinguals are made aware of their 
mixed speech, they blame a “lapse of 
attention” for their “poor” linguistic 
performance and promise improve-
ment by the elimination of language 
mixing and switching. 

However, recent studies show its posi-
tive aspects. Khnert, Yim, Nett, Kan 
and Duran (2005) state that code-
switching is an effective communi-
cation mode available to proficient 
bilingual speakers for interactions 
with other individuals who share both 
languages. Greene and Walker (2004) 

also claim that code-switching is not 
random or meaningless. It has a role, 
a function, facets and characteristics. 
It is a linguistic tool and a sign of the 
participants’ awareness of alternative 
communicative conventions. There-
fore, it should not be considered as 
negative aspects of bilingual speech. 
Parents and teachers should not nec-
essarily worry about their children’s 
bilingual speeches. Also, they should 
not try to correct their languages be-
cause it may provide them the idea that 
the mainstream language is the best, 
thus, you must speak only English. 
Also, monolingual peers should have a 
deeper understanding of these bilingual 
phenomena and should not tease the 
immigrant students’ languages. 

The Deprivation Approach toward lan-
guage

Language is one of the key factors which 
increase and decrease one’s self-esteem 
and competence. I believe that many 
immigrant students go through these 
emotional challenges while they live in 
Canada. As I have lived in Canada with 
my second language, I also encounter 
those emotional challenging moments. 
I found that it usually comes from a 
new society and the mainstream people. 
One of my emotional challenges be-
cause of my English is a phone conver-
sation with a Canadian phone survey 
person. When I answered the phone, 
he asked me some questions about a 
radio station. During the conversa-
tion, I did not understand some parts 
of his conversation so I had to ask him 
to say it again a few times. After that, 
he seemed frustrated and asked me, 
“Can I have better person please?” The 
moment I heard that, I felt so unpleas-
ant. Only that one sentence made my 
emotions fluctuate. However, I could 
not say anything to him because I lost 
my voice because of my English. I just 
had to hang up the phone since there 
was nobody at home. After hanging up 
the phone, I thought that I should have 
asked him what the standard of being 
a better person is. I thought about the 
deprivation approach that I learned 
from cross-cultural class. According to 
the deprivation approach (McDermott 

features
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& Varenne, 1995), “He has the perfect 
language, I do not have the perfect lan-
guage, and thus, He is better than me.” 

This unpleasant occurrence has re-
mained in my mind and triggered 
me to think about immigrants whose 
English is not very good. More spe-
cifically, I thought about immigrant 
students who are more sensitive with 
their emotions. They may have some 
moments which frustrate and depress 
them as I experienced. Self-esteem 
is very important in children and 
adolescents’ learning process. However, 
they may hurt emotionally because of 
their language barriers. Sometimes, 
some people in the society bring this 
emotional pain to them. It does not 
help the immigrant students who do 
not have enough English competencies 
for schooling to improve their English. 
According to Delpit (2002), “the less 
stress and the more fun connected 
to the language learning process, the 
more easily it is accomplished.” (p.40). 
I think it is essential for immigrant 
students to make lots of efforts to learn 
English, however, I believe that it is also 
necessary for the dominant society to 
be aware that Canada is an immigrant 
country and try to understand immi-
grants’ challenges and difficulties with 
their language barriers.     

CULTURAL IDENTITY 

Native cultural identity loss or retention
 
As some immigrant adolescents focus 
more on English in order to adjust to 
the mainstream education and society 
in Canada, they tend to overlook their 
native culture and follow the host cul-
ture. Many research studies show that 
there is a deep relationship between 
language maintenance and cultural 
identity. In other words, when immi-
grant adolescents experience their first 
language loss, they may go through 
their first cultural identity loss. Lee 
(2002) conducted her research of the 
relationship between heritage language 
maintenance and their cultural iden-
tity among Korean second generation 
immigrants. She found the stronger 

identity was with Korean culture the 
higher the Korean language proficiency 
was. Schecter and Bayley (1997) also 
found that Spanish immigrant parents 
recommended Spanish maintenance 
and consider the language as a critical 
aspect of their sense of cultural iden-
tity. Thus, it is important not only to 
assimilate into mainstream culture but 
also to maintain their heritage culture 
by keeping their first language. Knut-
son (2006) mentions the importance of 
the first culture for the target culture 
learning because it is effective for them 
to learn the host culture by comparing 
it with their native culture.  

Cultural discontinuity in the classroom

Immigrant students are often confused 
with their new academic environment. 
They usually have struggles of how 
to interact with teachers and other 
classmates. They also have a hard time 
in adjusting to new ways of learning 
in the classroom. As a result, their 
performance is poor compared with 
other classmates. Piquemal and Kou-
ritzin (2003) also found that students 
whose culture is different from the 
mainstream culture have challenges 
and difficulties in their school life be-
cause they do not fit in the way schools 
define what consists of learning. 

One of the examples which indicate 
cultural discontinuity is immigrant 
students’ interaction with teachers. 
For example, I heard that students can 
make jokes with teachers in Canada 
and they are regarded as students with 
a great sense of humor. On the other 
hand, students in Korea do not say 
jokes to teachers because jokes can give 
the image of being shallow and even 
being rude sometimes in Korea. Also, 
Canadian students usually make infor-
mal gestures and body posture in the 
class whereas Korean students’ gestures 
and body postures are more formal in 
the class. It is because of culture which 
is embedded in Korean language. In 
Korean language, we have two types 
of forms such as honorific for older 
people and strangers and comfortable 
speech for family members and friends. 
When Korean people speak honorific, 

their attitudes and behaviors become 
very polite. Thus, it will be hard for 
new Korean immigrants to act like 
other Canadian students who talk 
freely to teachers. I think it usually 
takes time for immigrant students to 
adopt the Canadian way of interacting 
with teachers. If Canadian teachers do 
not know this Korean culture, they 
might think that Korean students do 
not have any sense of humor and they 
are not very friendly, nothing but shy. 
Therefore, it is essential for the teach-
ers to acknowledge their immigrant 
students’ culture. 

Another example of cultural discon-
tinuity in the class has to do with the 
curriculum, especially discussions. 
For instance, I have heard from many 
Korean immigrant students that it is 
hard to participate in discussions in 
the class. A part of the reason why they 
cannot participate in the discussions 
is because of their language barriers. 
However, it is also related to the Ko-
rean curriculum system and culture. In 
Korea, there are not many classes which 
encourage students to have discussions. 
Most teachers are busy inputting lots 
of information to the students for the 
national entrance university exam. 
The students also are busy taking in 
all of the knowledge they get from the 
teachers. It is related to culture as well. 
Korean people do not speak out often 
culturally. Our culture is a collective 
culture while Canadian culture is an 
individual culture so many Korean 
people consider harmony with other 
people very important. From this per-
spective, many students do not speak 
out if they have different opinions from 
others. That is, “silence in the class is 
not a sign of ignorance, but a skill 
and a sign of respect.”(Piquemal and 
Kouritzin, 2003, p.38) 

Social identity 

Being a member in the classroom
In general it is believed that immigrant 
students have a hard time being a full 
member in the class on account of their 
language barriers and cultural differ-
ences. However, it is found that the 
reason why immigrant students have 
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difficulty in actively participating in the 
class discussions or group work is not 
only because of their language barriers 
and cultural discontinuities but also 
because of the classroom community 
such as teachers and the mainstream 
classmates. Morita (2004) investigates 
how second language learners negoti-
ate their participation and identities 
in their new academic communities 
and describes their main challenges 
based on negotiating their compe-
tence, identity and power relations in 
the classes. Morita found that their 
silence in the classroom communities 
does not occur only because of certain 
members’ culture and language alone, 
thus, silence in a classroom community 
has different meanings, causes and 
results. Many people may think that 
Asian international students talk less 
because of their culture and language. 
In fact, it might be a cultural differ-
ence because the silence can be a sign 
of respect in Korean culture; however, 
it should not be over generalized since 
every individual is different. Their 
silence occurs because of the awkward 
classroom atmosphere, a teacher’s and 
classmates’ unfriendliness, unfamiliar 
and uninteresting topics, group size, etc 

Degeneration of the family socioeconomic 
status

New immigrant students also confront 
degeneration of their family socioeco-
nomic status and it causes their social 
identity shifting as well. When im-
migrants first immigrate to Canada, 
they hardly continue to have the exact 
same job they had back in Korea. It 
is found that immigrants who have 
professional skills cannot continue 
the same profession they had in their 
countries because of language barriers. 
Thus, it is obvious that language plays a 
very important role and it affects one’s 
social identity easily (Lei, 2006). I am 
often told from Korean immigrants 
that it was hard to get a job because 
of their lack of English competency 
and being an immigrant so they did 
whichever work hard they were given 
when they first immigrated to Canada. 
Through this process in Canada, their 
socioeconomic identity is shifted as 

Norton (1997) states that one’s identity 
is shifted by changing social and eco-
nomic relations. Also, it is likely that 
immigrant children and adolescents are 
affected by their family socioeconomic 
identity shifting. That is, it also causes 
their self-esteem and competence to be 
diminished. The low socioeconomic 
status can influence their academic 
achievements as well (Hermes, 2005). 

CONSIDERATION AND EDUCATIONAL 

IMPLICATION

Cross-Cultural Awareness 

Through investigating immigrant 
students’ challenges and difficulties 
because of linguistic and cultural bar-
riers, social identity shifting and the 
power of the mainstream language 
and culture, I came to think about 
some considerations and educational 
implications for immigrant students. 
What came to my mind at first was 
the expression, ‘cross-cultural aware-
ness’ (Knutson, 2006). I believe that 
it is most important to have cross-
cultural awareness or a ‘cross-cultural 
mind’ (Galloway, 1999, p.153) in a 
multilingual and multicultural society 
like Canada. It will help both new im-
migrants and the mainstream people in 
the society to understand linguistic and 
cultural differences interactively. When 
most people talk about cross-cultural 
awareness, they tend to think about 
different cultures in a superficial level 
and say, “I know that culture” if they 
know a certain culture’s food, dress, 
life style and arts. However, knowing 
food, dress, life style and arts does not 
necessarily help them to understand 
people from different cultures and 
reduce conflict with them. What grow-
ing a cross-cultural mind means is to 
try to understand at a deeper level the 
different ethnic cultures or minority 
cultures such as their beliefs and values 
without any stereotypes, prejudices and 
overgeneralizations (Hill & Augousti-
nos, 2001).  

TEACHERS

Teachers have a great impact on 
students’ school life and even whole 
life. In this sense, teachers can disable 
immigrant students by putting them 
in a category and modifying them 
with certain adjectives in the name 
of authority only because they are 
different from mainstream students 
(McDermott & Varenne, 1995). On 
the other hand, they can empower the 
immigrant students by understanding 
their differences with a cross-cultural 
mind by observing their life, having 
conversations with them, and helping 
them to find their voice in the class 
like an anthropologist (Kottler, 1997). 
Which stance they take as a teacher be-
tween the former and the latter is their 
choice. However, I believe that they 
would not choose to take the former 
stance if they knew that their behavior 
and thoughts were very influential to 
the students. Here are some questions 
which teachers should consider when 
they teach immigrant students (Kottler, 
1997, p.98)

 What is it about where this 
student comes from that leads him or 
her 
to respond to others the way he or 
she does?
 What is it that I do not know 
or understand about this child’s back-
ground 
that might help me make sense of what 
is happening?
 How might I investigate fur-
ther the customs of this child’s family?
 What are the interactive effects 
of having so many cultures represented 
in this classroom?
 How are my cultural values 
and biases getting in the way of honor-
ing 
those among my students that are dif-
ferent from what I am used to?

Teachers also should have ‘multicul-
tural strategies’ which lead the students 
to be able to harmonize their home 
culture and the mainstream culture 
without conflict (Kottler, 1997). In 
other words, they should recognize the 

features
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immigrant students’ cultures and help 
them to integrate their native culture 
with the mainstream culture in their 
school life. For instance, if students 
solve a math or science problem in the 
way they learned in their country, the 
teacher should let them use the way 
as an alternative way instead of say-
ing that their way is wrong. I believe 
that if the teacher has a cross-cultural 
mind, she/he would introduce the 
different way to other students as an 
alternative. Knutson (2006) and Iieva 
(2001) also claim that teachers should 
encourage learners to create ‘the third 
place’ which helps students to keep 
their native culture and understand the 
host culture. ‘The third place’ means 
the third culture which students cre-
ate for their own purpose and mean-
ings between their native culture and 
host culture (Kramsch, 1993). In this 
respect, immigrant students would not 
be left behind the mainstream culture. 
Also, they would not lose their heritage 
culture. 

THE MAINSTREAM SOCIETY, 
SCHOOLS, AND PEERS  

Besides teachers, the mainstream soci-
ety, schools and peers also have respon-
sibilities to have a cross-cultural mind 
in order to let the immigrant students 
be full members in a society. They 
should realize that language and cul-
tural barriers and social identity shift-
ing are not only the factors which cause 
the immigrant students’ challenges and 
difficulties but that they are also one of 
the factors which provide immigrants 
a hard time. They neglect the minor-
ity cultures and languages. They also 
discriminate against the immigrants 
with their stereotypes and prejudices. 
They do not care about establishing 
a multicultural society; rather, they 
request the immigrants to adopt the 
mainstream culture. It is often seen 
that schools and societies provide 
some programs for new immigrants; 
however, it is hard to find some pro-
grams for the mainstream people who 
live with those immigrants in the same 
society. It seems like new immigrants 
are the only people who have to make 

efforts to adjust to this society. I think 
people from the dominant culture also 
have to join some programs in order 
to grow their cross-cultural mind. In 
school settings, there should be cross-
cultural education and it should be a 
mandatory course for the mainstream 
students to take so that they do not 
exercise their privilege by marginalizing 
their immigrant peers.     
  

CONCLUSION

Many immigrant students face hard-
ships in their new environment by 
being marginalized because of language 
barriers and a different culture. It 
causes their social identity shifting as 
well. Many people tend to think the 
reason why they experience the hard-
ships is only because of their language 
barriers and cultural differences. Thus, 
they claim that the immigrant students 
have responsibilities to acquire the 
mainstream language and adopt the 
mainstream culture as soon as pos-
sible. However, I believe that teachers, 
society, schools, and mainstream peers 
also have responsibilities to assist them 
to adjust to a new society without giv-
ing up their native cultures. Teachers 
should try to understand them with a 
deeper level of knowledge of students’ 
native culture. They should also teach 
and think like an anthropologist. The 
society should accept and welcome new 
immigrants with a welcoming heart 
and genuine help. The schools should 
consider educating the students from 
the mainstream culture in order to al-
low them to have cross-cultural aware-
ness. The mainstream peers should not 
neglect or bully the immigrant peers. In 
short, it is necessary for them to have 
cross-cultural minds which allow them 
to understand the immigrant students’ 
different beliefs and values without 
stereotypes and prejudice. 
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THE TEAL MANITOBA 2011 
COMMUNITY AWARD

 

The recipient of the TEAL Manitoba 2011 Community Award is The 
Newcomer Youth Education Support Coalition. 

This coalition embodies the maxim that it takes a village to raise 
a child.  It consists of four organizations:

-          Helping Hands Resource Centre for Immigrants
-          The Eritrean Community in Winnipeg
-          Sierra Leone Refugee Resettlement

-          The Congo-Canada Charity Foundation
The Coalition develops programs, advocate, fundraise, and promote 

awareness of the profound need for educational supports. 
It works with approximately 200 youth from a total of 14 different 
African countries.  It encourages learning through sports, play, 
and cultural and language emersion.  It has recruited university 
students from the African community to serve as positive role 
models, developed teen mentors, and invited African elders to 

promote cultural and intergenerational learning.
Peter and Karen Koroma accepted the TEAL Manitoba 2011 Com-
munity Award and monetary gift (to be divided evenly among the 

four organizations) on October 21, 2011. 



TEAL MANITOBA JOURNAL — VOLUME 27 NUMBER 2—NOVEMBER 201110

WHAT ENGLISH MEANS TO US
Kim Hae-In, LeeYuk Saet-Beul, Park Da-Yeon

If it were not for the mouth in our 
bodies, we wouldn’t be able to speak 
to other people. Similarly if it were 
not for English, we wouldn’t be able 
to talk to people from other coun-
tries. There are good things about 
learning English.

Good things about English

First, we can communicate with 
people from other countries. If 
we can’t speak English, we can’t 
communicate with many other 
people. Therefore, if we can under-
stand people from other countries, 
they can also understand us. For 
example, if Kim Yeon-A had not 
supported Korea’s Olympic bid in 
English but in Korean, we would 
not have gotten the chance for 
the 2018 winter Olympics. Third, 
English is needed to accomplish 
our dreams.

We each have our unique dreams.

(Kim Hae-In).. My dream is to be 
an international ballerina. To be a 
world ballerina, I need English to 

talk to people from other countries. 
If I will be the world’s most famous 
ballerina, I can let the world’s 
people know about our country, 
“Korea”, in English. Also, I will 
travel the world and show my lovely 
ballet movements, and help many 
struggling people by giving them 
money, hope, and my love.

(Park Da-Yeon).. My dream is to 
be an ambassador. Nowadays, the 
world’s peace is breaking because 
of the wars and the demonstrations. 
So, I want to make the world peace-
ful by persuading each other with 
excellent English. And also, I will 
bring back our cultural assets by 
serving other countries.

(LeeYuk Saet-Beul).. My dream is 
to be a film maker. Today, many 
famous movies like ‘Transformers’ 
are made by other countries’ people. 
Like this, I want to make good mov-
ies, so I need English to get some 
ideas from film makers or movie 
staffs. I will show my great movie 
to the world’s people in English.

But there are difficulties in learning 
English. 

Bad things about English

First, it takes a long time to learn 
English.
Second, there are lots of confusing 
words. 
It’s hard to memorize and under-
stand English. 
Though it’s hard to learn English, 
we should study for our dreams.

features
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THERE ARE A LOT OF LANGUAGES IN THE WORLD
KOREAN, ENGLISH, CHINESE
DIFFERENT GRAMMARS, DIFFERENT PRONUNCIATIONS
THEY ARE HARD TO LEARN
DON’T YOU THINK?

WE LEARN THE ENGLISH, THE OTHER LANGUAGE
A LOT OF HOMEWORK
MOM’S SCOLDING
MUCH STRESS
IT’S HARD TO LEARN

BUT, YOU KNOW?
A PUPA PASSES THE HARD PROCESS
THEN BECOMES A BEAUTIFUL BUTTERFLY
IT IS GOOD FOR OUR DREAM
AND GOOD FOR WORLD 
TRAVEL

ENGLISH IS WATER
WATER IS IMPORTANT FOR 
OUR BODY
ENGLISH IS IMPORTANT FOR 
OUR FUTURE
LIKE WHEN WE SOAK UP 
NUTRIENTS FROM WATER
WE SOAK UP THE KNOWLEDGE 
FROM ENGLISH

A POEM ABOUT WHAT ENGLISH MEANS TO ME

Han Seung-Ju
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I think English is a building because 
we need to learn English in an 
orderly way. When we learn in an 
orderly way, it is like constructing a 
building and we can learn English 
correctly. And also, we can get more 
knowledge. For example, if you do 
not have difficulty in understand-
ing English, you will get lots of 
information from the internet or 
magazine, etc. Do you know why 
we need to learn English correctly? 
It is important because English is a 
global language. Almost all people 
in the world use English, so we need 
to learn it correctly to communicate 
with other people. And also English 
has many pros. We can read English 
Novels, make friends in another 
country, it helps our lives, and we 
can learn western culture from Eng-
lish. For example, we can learn the 
holiday Halloween from English.
But learning English takes up too 
much time and we have to memorize 
a lot of words so it can give us stress. 
Besides we can’t understand all of 
western culture through English. 
And also, English has too many 
expressions so it is hard to learn, we 
can forget easily when we don’t make 
learning a habit. 
Finally we will learn English orderly 
so we don’t make cons. When we 
construct the English building well, 
then our English skills will grow and 
grow like a Tree!! 

WHAT ENGLISH MEANS TO US
Choi Soo-A, Jeong Ju-Eun, and Song Yu-Mi
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 Most teachers use computers as a 
useful teaching tool in Korea. There 
are a lot of computer specialists in 
Korea who design teaching tools 
for teachers. These tools are shared 
through websites and they are very 
fun and suitable for teaching stu-
dents in the classroom. But some-
times, some students feel bored 
learning with these tools because 
their teachers use them too often. 
Nowadays, many teachers are in-
terested with learning about new 
teaching methods and resources. 
English is a very important subject 
in Korea and therefore many people 
are trying to create better ways to 
learn and teach English. This ar-
ticle reviews a new initiative in the 
teaching and learning of English in 
Korean public schools.  
The use of Robots is a fresh try on 
English education in Korea. The 
Korean government developed an 
English robot in cooperation with 
a robot company. Its name is Ro-

Park Mi-Rang

THE FUTURE OF ENGLISH EDUCATION

bosem. ‘Sem’ means teacher. When 
I first heard about the English ro-
bot, I was skeptical because I didn’t 
know about it at all. Last August, 
an English teaching robot came to 
my school, but I didn’t know how I 
should use it in my classroom. 
The Gyeonggi Provincial Office 
of Education requested that my 
school demonstrate using the robot 
at the ‘Good School Exposition’ 
in Kintex (Korea International 
Exhibition Center) on September 
25th of this year. I had to learn 
and practice using the robot for an 
English lesson in preparation for 
the demonstration. Robosem has 
a lot of interesting English con-
tents and he speaks English like a 
foreign teacher with students, so 
I tried to show the robot’s useful 
functions. The Robot English class 
possibly represents the future of 
English learning in Korea. It is the 
first try of using robots in language 
classrooms. During the exposition, 

a lot of people were interested in 
Robosem and the English class. 
They viewed the demonstration as 
the future of English learning. After 
a few days, NHK world, a Japanese 
broadcast company, expressed their 
interest with the English education 
curriculum in Korea and the inclu-
sion of robot teaching. We showed 
them the foreign teacher’s English 
class and the robot English class in 
Cheoncheon elementary school. 
This was a very interesting experi-
ence for me and my students. 
Elementary compulsory English 
education courses in Korea focus 
on giving students interest about 
learning English through fostering 
intimacy with English and Western 
culture. Robosem can be a linguistic 
and cultural supporter, similar to 
what native English teachers pro-
vide. Students like to study English 
with native English teachers very 
much because these teachers can 
speak English and they look dif-
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ferent from the students. Students 
study hard and enjoy English ac-
tivities during the English class with 
native teachers due, in part, to these 
physical differences. 
As with native teachers, students like 
the English robot very much. Ro-
bosem, however, has some unique 
positive aspects that may provide 
benefits over the use of native Eng-
lish teachers in the classroom. Some 
students who can’t speak English 
very well are afraid of native teach-
ers and they therefore study English 
passively in the English classroom. 
But in the case of the English robot, 
most students think of the robot as a 
friend, not a teacher who looks dif-
ferent and uses difficult words. The 
students are not afraid of English 
and they don’t feel unwelcomed 
attention when Robosem is in the 
English room. Robosem gives the 
students motivation to study Eng-
lish. Robosem has a variety of active 
English contents, like songs, chants, 
games and role-plays. The songs are 
very easy and fun and Robosem can 
video tape students when they sing 
the song or chant, thus providing 
feedback on their English produc-
tion. The games are interactive so 
the students can play fun games 
with the robot, just as they would 
do with a friend. If the students put 
on their ID watches and scan the ID 
on the robot, he says hello and gives 
some scores to the students who did 
a very good job. My students are 
always waiting to be praised by the 
robot. The English Robot is very 
useful and students like him but.... 
there are some problems to using 
the robot during English lessons. 
Robosem does not have artificial 
intelligence, it’s just a very big radio-
controlled toy car so if I want to 
use the excellent contents the robot 
has, I have to be able to control him 
using a remote control. The quality 
of the English robot class is decided 
by the English teacher’s ability to 
control the robot. If the English 
teacher can’t control the robot, the 
robot will just be a nuisance, not a 
useful tool or a teaching supporter. 

In addition, the robot is made for 
teaching English but I’m not sure 
that it can teach high level language 
skills. He can give students some 
interests in English class, but it is 
just an ancillary thing, so English 
teachers should manage it well. 
Finally, some students who are fa-
miliar with the robot may think that 
the English class is just fun times 
and when they go to middle school 
they may feel bored or overwhelmed 
at the higher level of English that is 
being taught. 
The English robot described in 
this article is the first attempt in 
the world. It is not a perfect and 
efficient tool, but I think this is a 
very important attempt for the fu-
ture of education and the robotics 
industry. This robot will provide a 
great foundation for the future of 
English education so it was very 
meaningful for me to work with 
Robosem in my English classroom. 
Future teaching robots will evolve 
from this early robot. Robosem is 
the first significant step.

Centre for  
Canadian 
Language 
Benchmarks

www.language.ca

Keep up with all 
things CCLB by 
visiting the Centre for 
Canadian Language 
Benchmarks’ website 
on a regular basis
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Susan LaSpina & Cecile Roy

LITERATURE AND ACTIVITIES FOR THE EAL CLASSROOM (CONTINUED)
voicebox

Title: Suki’s Kimono 

Author: Chieri Uegaki 

Illustrator: Stéphane Jorisch

ISBN: 1-55337-752-4

Culture: Japanese

Age Level: 5 years and up 

Topic: Accepting yourself and diversity 

Synopsis: On the first day of school Suki wears her kimono which was a gift from her obāchan. Her 
sisters say that others will laugh and some do, but Suki ignores them. Continuing to ignore the snickers, 
Suki introduces herself by sharing a dance she had learned in the summer with her obāchan. At first she 
is embarrassed, but then she is relieved when the whole class claps. 

Vocabulary: kimono, approve, obāchan, festival, slurped, slippery, shaved, lanterns, graceful, cotton, 
quivered, handkerchief, paces, geta, flutter, breeze, wiggled, snickered, snatched, swayed, rhythm, 
stamped and grumbled.

Discussion or Comprehension Questions: 

1. What is your favourite thing to wear and why? Do you have a special outfit? 

2. Do you think Suki did the right thing by wearing her kimono and why? 

3. Did Suki handle the other students laughing at her well? Why or why not? What else could she have 
done? 

What makes this book unique: Suki stays true to her own desires despite other people snickering at her 
and handles the situation with grace and courage. 

Connections and Extensions: 

1. Find different kinds of shoes (like the geta) and brainstorm when or where they might be worn 
(rubber boots, winter boots, sandals, runners, etc.).  Match clothing to different seasons or weather. 

2. Share cultural outfits from various countries.  
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 Title: Share the Sky  

Author:Ting-xing Ye 

Illustrator: Suzane Langlois  

ISBN: 1-55037-578-4 

Culture: Chinese  

Age Level: 5 years and up  

Topic: Adjusting to a new culture, seeing similarities and 
accepting others  

Synopsis: Fei-fei lives in China with her grandparents. One day she receives a letter from her parents, 
who have relocated to a new country, saying they are ready for her to join them. She leaves her 
grandparents and joins her parents, overcoming her preconceptions about how different everything 
would be. She arrives at her new school to find the teacher has displayed a huge kite, making her feel 
welcome and relieved, knowing everything will work out.  

Vocabulary: creation, wriggled, soaring, mantises, vibration, pleas, hover, drifting, complained, 
departure, ducked, troubled, reluctantly, giggle, shyly, whispered, peered, skilful, water buffalo, 
assured, shining, gaping and relief.  

Discussion or Comprehension Questions:  

1. How could the teacher have known about Fei-fei’s love of kites  

2. Why did Fei-fei live with her grandparents, not her parents?  

3. Why did Fei-fei love kites so much? What do you love to do with your family?  

What makes this book unique: Teacher prepared the class for the new student’s arrival by displaying a 
kite. This book could be read before a new student arrives and the class could find ways to make the 
new student feel welcome  

Connections and Extensions:  

1. Make kites and go out to fly them. 

2. Bring in an object that you love and share it with your classmates, telling why it is so important to 
you.  

3. Space, time and geography connections – the book talks about how “we share the same sky”. 
Follow the movements of the planets, sun, etc. the earth is round, day and night on opposite sides, 
etc.  
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 Title: Coyote Winter  

Author: Jacquelinne White  

Illustrator: Jacquelinne White 

ISBN: 1-895555-14-0 

Culture: Hutterite  

Age Level: 6 years and up  

Topic: School life on a colony, empathy and kindness  

Synopsis: Mrs. Elliott is the teacher at a Hutterite colony school during a very cold winter. 
Following a three days the storm, the children are anxious to get outside. They follow some 
footprints in the snow and find a coyote caught in a trap. Mrs. Elliott opens the trap and lets 
the coyote go. The coyote is reluctant to leave, but eventually answers the call of the wild, 
disappearing over the crest of the hill.   

Vocabulary: harshest, dreary, yipping, hollows, burrows, tunnels, drifted, windowsills, vast, 
path, trenches, shovelled, raged, fiercely, whirling, confused, release, communal, dining hall, 
securely, groped, bundled, nipped, scrambled, Chinook, wander, bustling, trudged, 
boundless, expanse, footprints, tracks, blur, trap, iron, chained, stake, trodden, hoodwinked, 
entice, clasped, crept, jaws, stared, gingerly, howled, ruffled, cocked, echoed, trotted, spun, 
wavering, wound, crest, sombre, thoughtful, retraced, weary.  

Discussion or Comprehension Questions:  

1. Why didn’t the coyote run away as soon as it was free?  

2. Why would people be hunting the coyote? Did Mrs. Elliott do the right thing by letting it 
go?  

3. When Mrs. Elliott goes to help the coyote, all the children gather together except one 
boy.  Why do you think he stood alone?  

What makes this book unique: It’s a Canadian story that illustrates life on a colony without 
bias or judgement. The vivid illustrations with nice detail to show what the school and life on 
the colony would be like.  

Connections and Extensions:  

1. Make footprints in snow, sand or plaster-of-Paris.  

2. Compare and contrast the school on the colony to our school. (Social Studies connection).  

3. Safety planning, what do you do if caught in a storm?  

voicebox
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 Title: The Name Jar  

Author: Yangsook Choi 

Illustrator: Yangsook Choi 

ISBN: 0-440-41799-6 

Culture: Korean  

Age Level: 5 years and up   

Topic: Friendship and appreciating your name and culture   

Synopsis: Unhei starts at a new school in her new country. On the way to school some 
children laugh at her name, making her feel embarrassed. When she is introduced to her 
class and they ask her name, she says that she has not picked a name yet and plans to pick an 
American name. The children give her a big jar and fill it with suggestions for names. But on 
the day that she is to decide, one boy, who has discovered Unhei’s Korean name, hides the 
jar in hopes that she will keep her “real” name, which she does.  

Vocabulary: nervous, excited, pouch, carved, grooves, ridges, scrunching, curious, 
photograph, wrinkled, signature, gleamed, umbrella, customer, counter, concern, dismissed, 
embarrassed and souvenir. 

Discussion or Comprehension Questions:  

1. Do you like your name? Why or why not?  

2. How did Joey show Unhei that he wants to be her friend? What are some other words 
that mean “friend” (other English words or in other languages)?  

3. When the children discover the name jar is missing the story says that there was only one 
piece of paper left and Unhei put it in her pocket. What do you think the paper said and 
who do you think put it there?  

What makes this book unique: Many Canadian children have different names like Unhei.  

Connections and Extensions:  

1. Discuss how the children got their names. Have them bring in the information as a 
presentation.  

2. Compare and contrast this book to “Chrysanthemum” by Kevin Henke which is also 
about a name and learning to appreciate it.  

3. Create name pictures by tracing and colouring your name, making your name by gluing 
bean seeds on it, tracing it with yarn, or putting information about your name and/or 
yourself into a computer program like “Wordle” (http://www.wordle.net/).  
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 Title: Listen to the Wind  

Author: Greg Mortenson and Susan L. Roth  

Illustrator:  Susan L. Roth 

ISBN: 978-0-8037-3058-8 

Culture: Pakistan  

Age Level: 6 years and up  

Topic: Helping others and schools in other countries  

Synopsis: A man gets lost and is taken in by a local village that feeds him and restores his strength. 
While he is there, the man, who is nurse, helps the villagers and becomes known as “Dr. Greg”.  
Dr. Greg wants to do something to repay the villagers for their kindness and decides to build a 
school for the children. A bridge must also be built so that the building materials can be delivered. 
The village is grateful for his support.  

Vocabulary: weave, sew, stumbled, stranger, heal, wisest, promised, disappeared, folds, lumber, 
cement, bridge, exact, wedged, slivers, hammer, nail, porters, dzos and explore.  

Discussion or Comprehension Questions:  

1. Compare and contrast the school in Pakistan and our school.  

2. Compare and contrast the construction of the school.  

3. Why did Dr. Greg return to Pakistan to build the school?  

What makes this book unique: This is a true story that has been written for a variety of ages and 
reading abilities, including “Three Cups of Tea” for adults. The “scrap book” pages at the end 
offers a lot more information and real photographs of the event. The collage illustrations are 
spectacular.  

Connections and Extensions:  

1. Make a collage picture of yourself or a collage about yourself with your image printed onto a 
transparency to cover the collage background.  

2. Science connections to buildings and materials for the school and the bridge.  

3. Through looking at the pictures, describe the geography of this area of Pakistan and how it is 
the same and different from here.  
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 Title: If You’re Not From The Prairie  

Author: David Bouchard  

Illustrator: Henry Ripplinger  

ISBN: 1-895714-66-4 

Culture: Canadian Prairies  

Age Level: 6 years and up  

Topic: Physical characteristics of the prairie  

Synopsis: This story is written as a poem book about different aspects of the prairie including the sun, 
wind, sky, flatness, grass, snow, trees and cold. Gives many images of what the prairies were like and 
the unique lifestyle they offer.  

Vocabulary: prairie, diamonds, dugouts, core, devils, bold, monstrous, mushrooms, particular, 
whispers, rhythm, blizzards, legends, danger, roughhouse, ignoring, squeeze, seasons, treasured, 
relieve, burning, drives, insane, memories, conquered, grit, chapped, split, vast, lain, castles, soul and 
blazing.  

Discussion or Comprehension Questions:  

1. Compare and contrast life in the city and on the prairie.  

2. Compare and contrast your first country to the prairies.  

3. Discuss where you think is the best place to live and why.  

What makes this book unique: Canadian author and perspective, with beautiful verse and rhythm to 
the words.  

Connections and Extensions:  

1. Find two rhyming words on a page and another word that would also rhyme.  

2. Write your own verse following the basic pattern “If you’re not from ___, you don’t know ___ . . 
.”  

3. Write a haiku poem about a place you like.  

4. Read “Someplace Else” by Carol P. Saul, discussing the different attributes of places you can live.  

 

voicebox
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 Title: Whoever You Are 

Author: Mem Fox  

Illustrator: Leslie Staub  

ISBN: 0-15-200787-3  

Culture: Cross-Cultural   

Age Level: 5 years and up   

Topic: Appreciating diversity  

Synopsis: Short story illustrating ways in which people are both different on the outside (different skin, 
homes, hair, etc.) but the same on the inside (same blood, hurt, smile, etc.)  

Vocabulary: whoever, wherever, hearts, same and different.   

Discussion or Comprehension Questions:  

1. How are people different and the same? Create a T-Chart to illustrate this.  

2. Create T-Charts to show how their homes, languages, etc. are the same and different.   

What makes this book unique: The illustrations are very intriguing, with lots of room for interpretation.  
Nice message about common traits of humanity in simple words.   

Connections and Extensions:  

1. Create artwork modelled from the paintings in the story, featuring themselves and something from 
their land.  

2. The illustrator has included the man from the front cover holding the children on every page.  What 
would be the significance of this? Why was this done? Write a letter to the illustrator asking for 
more information or sharing your thoughts.  

3. Create graphs that illustrate the differences and similarities between people (eye colour, hair, etc.) or 
complete sheets that illustrate these qualities (My hair is brown, this friend’s is the same and this 
friend’s is different, I like ___, ___ does too, ___ does not).   
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MTS_____  non-MTS_____  
 

   
Membership Benefits: 

 

¥ Receive an automatic TESL Canada membership.  Membership in TESL Canada is required in order to submit your credentials for 
evaluation for the TESL Canada Professional Certificate. 

¥ Receive the TEAL Manitoba Journal (4 mailings) and the TESL Canada Journal (fall and spring). 
¥ Pay reduced conference rates at the TEAL Manitoba conference.     

 

Please register early to receive all the benefits.  We are unable to pro-rate fees or send out past journals. 
 

Last Name_________________________________________ First Name___________________________________             

Address _______________________________________________________________________________________ 

City_______________________________________    Province ___________ Postal Code: ____________________ 

Phone (Home)________________________ (Work)_________________________  Fax _______________________ 

Email Address __________________________________________________________________________________  

Please check appropriate box and provide the specific information on the line below 

�  Employer     �  School Division     �  Institute of Study     �  Volunteer Location  

______________________________________________________________________________________________ 
 
School________________________________________________________  Area of Interest  _____K-S4  _____Adult 
 

Are you applying for TESL Canada Certification?  Yes_____  No_____  If yes, when?___________________________ 
 
Membership Categories:  If you are not sure about your MTS status, you can call MTS at 888-7961. 
Member of the Manitoba Teachers’ Society*   $35.00  _____  
Non-MTS Member**       $45.00  _____ 
� Para- Professional � Teacher-Assistant � Volunteer $25.00  _____   
Full Time Student       $20.00  _____     MTS member   ______Yes  _____No 
 
*You are a member of the Manitoba Teachers’ Society if you pay MTS fees and teach in the public school system, OR in the Winnipeg School 
Division Adult EAL Program. 
**You are NOT a member of the Manitoba Teachers’ Society if you teach in a private school, OR in a college or university 

 

Please make cheque payable to:  TEAL Manitoba Membership 
 

Complete form and mail with payment to:         
                                                 TEAL Manitoba Membership 
                                                c/o June Shymko  

          775 Bonner Ave. 
      Winnipeg, MB  R2G 2J8 
 

Need Information? Email    j.shymko@shaw.ca          Phone    668-4217 

OFFICE USE     
Paid by Self or Other____________________________________________  Cheque no._______________ Receipt no.___________________  
 
Deposit date_______________ Excel date___________________  Journal date___________________ TESL Canada date ________________  

 
The personal information you provide is strictly for the use of processing applications, the mailing of publications, providing privileges, generating statistical 
information related to the administration of TEAL Manitoba and, where possible, emailing information and invitations from the TEAL Manitoba Executive. 

2011 - 2012 
TEAL Manitoba Membership  
September 1, 2011 – August 31, 2012 
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Teachers, did you know that TESL Canada has an 
educational fund for students?
Purpose of the Funding: 
Funding is available for different educational purposes: 
•	To	assist	ESL	learners	in	continuing	their	education,	

either by taking a course that assists other ESL learners 
in some way, or by working on a project that is useful as 
a learning resource for the ESL community.

•	To	assist	ESL	organizers	working	on	a	project	with	ESL	
learners; the project should create a useful learning 
resource for the ESL community.

•	To	sponsor	a	speaker	at	TESL	Canada	conferences
•	To	assist	learners	at	the	Learners	Conference	in	a	way	

decided by the Learners Conference Chair. 
Criteria: 
Applications are evaluated according to the degree in 
which they comply with the purpose of the Foundation and 
purpose of the funding. Only one recipient can be award-
ed in a fiscal year, between Oct.1 and Sept. 30. Funds can 
be awarded annually, preferably beginning October 1st. 
Eligibility: 
Any ESL learner currently in an ESL school or in a volun-
teer	ESL	organization	who	is	recommended	by	the	board	
of a provincial affiliate of TESL Canada. 
Value: 
Funding is available up to $500.  
The amount may vary. 
Time Frame: 
The project should be completed within 12 months after 
the funding. 
If you have any questions, please contact the TESL Cana-
da office at:  
admin@tesl.ca 
604-298-0312. 
Encourage interested students to visit www.tesl.ca for 
application details.

TESL Canada 
Educational 
Foundation




